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IWlTICllWriNG CIJVSSROOMS 



''Naj:ics Will Never Ifiirt'* 

14 classrooms, San Jose, California 
18 classrooms, Toronto, Ontario 

''How Do You Shoi/' 

S classrooms, St. Louis, Missouri 
16 classrooms, Connecticut 

"In My Memory*', version 1 

16 classrooms, Lexington, Kentucky 

"In My Memory'*, version 2 

7 classrooms St. Louis, Missouri 
4 classrooms, f iassadiusetts 

"Living With I.ove", version 1 

15 classrooms, Orcfjon 

"Livinn With Love", version 2 

14 classrooms, i^iortliem Nevada 
11 classrooms, CIvicaRO 



"?-1ust I, liay I", version 1 

16 classrooms. Southern Nevada 

'1!ust I, May I", version 2 
16 classrooms, Connecticut 



Total Classrooms: 155 
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MUST It HAY It VERSION 1. 





HALE 


.FEMALE 


SUBTOTALS 




L58 


153 


311 




61 


53 


llA 




0 


0 


0 




6 


A 


10 


TOTALS 


-25 


210 


435 


CHILDREN UNREPORTED BY 


SEX AND RACE 


0 


TOTAL CHILDREN WATCHING 


THIS 


PROGRAM 


435 



MUST I, MAY I, VERSION 2m 

HALE FEMALE SUBTOTALS 

WHITE 143 129 272 

BLACK 61 46 107 

ORIENTAL COO 

SPANISH AND INDIAN 13 4 



TOTALS 



205 



178 



383 



CHILDREN UNREPORTED BY SEX AND RACE 0 
TOTAL CHILDREN WATCHING THIS PROGRAM 383 



BUT NAMES WILL NEVER HURT. 





MALE 


FEMALE 


SUBTOTALS 






334 


713 






12 


20 






7 


15 






40 


68 


TOTALS 


423 


393 


816 



CHILDREN UNREPORTED BY SFX AND RACE 80 
TOTAL CHILDREN WATCHING THIS PROGRAM 896 
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HOW DO YCU SHOW. 





KALE 


F.EMALE 


SUBTOTALS 




219 


243 


462 




69 


53 


122 




0 


0 


0 




8 


5 


13 


TOTAL S 


296 


30L 


597 


CHILDREN UNREPORTED BY 


SEX 


AND RACE 


1 


TOTAL CHILDREN WATCHING THI 


S PROGRAM 


598 



IN MY MEMORY, VERSION 1. 





MALE 


FEMALE 


SUBTOTALS 






126 


2 76 






36 


66 






2 


3 






0 


0 


TOTALS 


181 


164 


345 



CHILDREN UNREPORTED BY SEX AND RACE 0 
TOTAL CHILDREN WATCHING THIS PROGRAM 345 



IN MV MEMORY, VERSION 2. 

MALE FEMALE SUBTOTALS 

WHITE 125 122 247 

BLACK 0 0 0 

ORIENTAL «... 0 0 0 

SPANISH AND INDIAN 0 0 0 



TOTALS 125 122 247 

CHILDREN UNREPORTED «iY SEX AND RACE 0 
TOTAL CHILDREN WATCHING THIS PROGRAM 247 



LIVING WITH LOVEt VERSION 1. 



MALE FEMALE SUBTOTALS 

WHITE lei ' 149 330 

BLACK 5 3 8 

ORIENTAL I 0 1 

SPANISH AND IN'MAN 0 0 0 



TOTALS 187 152 339 

CHILDREN UNREPORTED BY SEX AND RACE 0 
TOTAL CHILDREN WATCHING THIS PROGRAM 339 



ORIENTAL 



TOTALS 

CHILDREN UNREPORTED BY SEX AND RACE 32 
TOTAL CHILDREN WATCHING THIS PROGRAM 668 



LOVE, 


VERSION 


2. 


MALE 


FEMALE 


SUBTOTALS 


285 


264 


549 


36 


37 


73 


. 1 


2 


3 


, 5 


6 


11 








327 


309 


636 - 



TOTALS, ALL PROGRAMS 



WHITE. « 

BLACK 

ORI ENTAL 

SPANISH AND INDIAN 



TOTALS 1969 1829 3798 

CHILORFN UNREPORTED BY SEX AND RACE 113 
TOTAL CHILDREN WATCHING ALL PROGRAMS 3911 



MALE F 
1640 
270 

11 

48 



MALE 
1520 
240 
11 
58 



SUBTOTALS 
3160 
510 
22 
106 



vmsiOH OF commwG evucation 



MEPIA RESEARCH mi 
PoploM 214/216 
UoominQton, Indlam 47401 
812 337-1672 



Dear Teacher: 

National Instructional Television (NIT) is developing a new series of 
lessons for classroom use with nine and ten year old children. The series 
of television programs is called "Inside/Out The programs deal with 
healthy but in much more than a strictly physical sense. As you know from 
working with children^ their physical well-being and their emotional well- 
being are closely related. The way they encounter and interact with other 
people (large and small) at school, at home and at play, deeply affects 
their feelings about themselves and the vigor with which they will approach 
life. 

The first lessons in the "Inside/Out" series are now ready for evalua- 
tion. National Instructional Television has asked this office to help de- 
termine the effectiveness of the programs in communicating the central 
themes of each* We need your assistance in providing a natural classroom 
setting for the evaluation. 

Your role is vital because it is not expected that the programs can 
stand by themselves as an effective educational input. Each program has 
to be followed by a discussion among the pupils of its central themes, 
however those themes may be perceived by the children. The program is 
really but one part of the intended experience and is incomplete without 
the discussion you will hold with your children* 

After the television showing we would like you to conduct a class 
discussion of the program in whatever fashion your experience and judge- 
ment would indicate is best. You should feel free to devote as much or as 
little time as you want to the discussion. There. will be two observers in 
your classroom c^,;?ing and after the program*. They will try to be as 
imobtrusive as* two adUlts. can be in a room full .of . curious , children... 
Their role is sinqply to record the natural flow of discussion as it takes 
place. < 

The observers will also ask you to fill out a brief questionnaire which 
elicits your own personal evaluation of the program and its effectiveness. 
It would be helpful if you could conqplete it before the observers leave your 
school. 

Certain other teachers in your school district are being provided with 
somewhat different guidelines and materials in order to evaluate other as- 
pects of the series* 
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A coordinator for your area will inform you of the exact time of tiie 
program broadcast:. 

We hope you and your class will find the evaluation of the program aii 
interesting experience. 

Sincerely, 
Charles Kuhlman 
William N. Wilfey 

CK, m\i^s 




IWPIAWA UUIVERSITV 



VIVISION OF CONTlMUlhIG EVUCATlOU 



MEPIA RESEARCH UNIT 
PoplaK6 1)411)6 
ZtoomlYiQton, Indiana 47401 
SIZ/337-I672 



Dear Teacher: 

National Instructional Television (NIT) is developing a new series of 
lessons for classroom use with nine and ten year old children. The series 
of television programs is called "Inside/Out," The programs deal with 
health, but in much more than a strictly physical sense. As you know from 
vorking with children, their physical well-being and their emotional well- 
being are closely related. The way they encounter and interact with other 
people (large and small) at school, at home and at play, deeply affects 
their feelings about themselves and the vigor with which they will approach 
life.- 

The first lessons in the "Inside /Out" series are now ready for evaluation. 
National Instructional Television has asked this office to help determine 
the effectiveness of the programs in communicating the central themes of 
each. We need your assistance in providing a natural classroom setting 
for the evaluation. 

Your role is vital because it is not expected that the programs can 
stand by themselves as an effective educational input. Each program has to 
be followed by a discussion among the pupils of its central themes, however 
those themes may be perceived by the children. The program is really but 
one part of the intended experience and is incomplete without the discussion 
you will hold with your children. 

After the television showing, we would like you to conduct a class dis- 
cussion of the program in whatever fashion your experience and judgment 
would indicate is best. You should feel free to devote as much or as 
little time as you want to the discussion. 

We are enclosing a general description and a teacher's guide prepared 
by NIT to accompany the lesson. You will see from these printed materials 
that the intent of the series is not primarily to inform students but to 
involve them in a discussion of their personal feelings as they relate to 
the themes of the program. Ideally, students will be stimulated to talk 
about how they themselves have reacted or could react in situations like 
those in the program. The program should provide an opportunity to talk 
openly about the ways they feel and the alternatives open to them. We 
hope you will make use of the printed material in the fashion appropriate 
to your particular set of children. 
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Inhere will be two observei^s in your classroom during and after the 
program. They will try to be as unobtrusive as two adults can be in a room 
full of curious children. Their role is simply to record the natural flow 
of discussion as it takes place. 

The observers will also ask you to fill out two brief questionnaires; 
one elicits your reaction to the program itself, the other to the teacher's 
guide. It would be helpful if you could complete and return them to the 
observers before they leave your school. 

Certain other teachers in your school district are being provided with 
somewhat different guidelines and materials in order to evaluate other 
aspects of the series. 

A coordinator for your area will inform you of the exact time of the 
program broadcast. 

We hope you and your class find the evaluation of the program an 
interesting experience. 

Sincerely , 



Charles Kuhlman 



1 ; /I/ l^t^-^^ 

William N. Wiley 
(< CK,WNW/lj 



[ 
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IV. mmi POR iMiNiNx; obskrvki^ 





Vi^mXT FOPs 'rMMIvlNC 0P,S1TAT.P.S 



1-cfore Training: Session 

1) Hring ten extra pencils with you. Some observ^ers r.ay for- 
get them. 

2) r)efore training starts, sit down witli the coordinator of 
observers at your testinj: site. Set up a plan for .qettino. 
nil observation materials bncl: for NIT. Find out which 
observers will be in classrooms in which the tcaclicr re- 
ceived a teacher's guide. Observers wlio will be in class- 
rooms in wliich the teadiers did not receive a teaclier's 
guide will have to remove pages 5 arid 6 from the 'Teacher's 
livaluation of 'Inside/out" Program and Discussion/' 

During Training Session 

1) Have tlie observers read the brocliure whicii is found in 
tlie training pack. 

2) (live a short talk on the objectives of the series. 

a. Tliis is an affective healtli education series. 

b. Students should learn to recognize emotions. 

c. Students should relate emotions to their own experience. 

d. Students should relate emotions to interaction witli 
other people. 

c. Students should realize that .tiiere are different ways 
to deal with emotional situations. 

f . Tlie series can be related to traditional healtli edu- 
cation topics (physiolojTy, etc.). 

3) Go through the contents of the training packet. Briefly 
explain what eadi iten is for. 

a. Observers* instructions. 

b. "Observers* Assessment Discussion'* form. 

c. "Teadiers l-valuation of Program and Disaission" form. 

d. "Teadiers Evaluation of Magazine" (Observers who worV 
in a classroom in which the teadier has not received 
a "Magazine" will remove the "Teachers Evaluation of 
Magazine" from the "Teachers Evaluation of Program 

and Disaission," before giving "Teadiers Evaluation of 
Program and Disaission" to the teacher). 

c. Discussion rating forms, (1 large, 15 small). 

f . Wage and ex^pense form. 

4) Tell what will be in the observers packet. 

a. 20 rating forms, good for 40 minutes. (Have observers 
number these consecutively in the actual use packet.) 

b. "Observers Evaluation of Discussion" form.^ 

c. "Teadiers Evaluation of Program and Disaission." 

d. 'Teadiers Evaluation of Magazine" (pp. S and 6 of 
'Teachers revaluation of Program and Disaission." 

-14- 



5) Have observers read "Observer's Evaluation of Discussion" 
form. 

a. Tell observers to complete as much of this form as 
possible before the discussion starts. 

6) Ask the observers to read the "Instructions for Observers" 

a. Tell observers to fil2 out the top of the "Teachers 
Evaluation of Program and Discussion" before giving 
to the teacher. 

b. With respect to the discussion rating form, tell 
observers that if the teacher merely goes from student 

to student eliciting or receiving comments on a particular 
point, mark the teacher ZERO PARTICIPATION. 

7) Field questions relating to the task the observers will 
perform. 

8) Begin practice. Go in short time periods. Step to compare 
results, practice, compare, etc. 

9) Tell of the arrangements you have made with the coordinator 
of the observer effort for collecting all materials after 
the observation task has been performed. 
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V. INSTRUCTIONS FOR OBSERVEl^ 
(OBSIiRVATION MATRIX INCLUDi-D) 



AO 



INSTRUCTIONS FOR OBSERVERS 



Before you enter the classroOTi, you should have clear in your mind exactly 



what you niust accomplish and when you must do it so that you can proceed in an 
orderly fashion. lOnow your forms thoroughly so that you can use them with ease. 
Make sure you have a watch with a sweep second hand. You cannot operate without 
c^e. 



be in the classroom to observe the discussion » so he or she will be expecting 
you. 

As time and circumstance permit » introduce yourself to the teacher 
and try to establish a friendly atmosphere. If the teacher wishes to introduce 
you to the class » follow her lead. Try to be as friendly and unobtrusive as 
possible. Do not show the teacher your rating forms*. 

Try to seat yourself in such a way that you are not too close to 
the TV, We do not want the students observing you \^en they should be 
watching the screen. Also try to seat yourself so that you can observe the 
students* faces and the TV at the same time. Remember that you must rate the 
class on attentiveness during the program showing. Try to appear interested 
in the program \it\ile you observe the students. They may be watching you» 
especially if they know that you are watching them. 



which occurs. Do not make your marks with a flourish » do not turn pages 
noisily. Appearing interested in the discussion is probably the best way to 
avoid student attention to th^ fact that you are rating their discussion. 
(If you can diange your position in the classroom when the discussion begins 
so that the students cannot see you» it will prevent you from distracting the 
children during the discussion. Do not make this change » however » if the change 
itself will be obvious and distracting.) a j 



The teadier will have received a letter explaining that someone will 



After the program is over» you will begin to rate the discussion 
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When the discussion is conplete, one member of your observer team 
should give the teacher the evaluation form which he or she is to conplete. 
Explain to the teacher that the form does not go to the principal of the school , 
but directly to the coordinator of the observer effort in his or her school. 
Ask the teacher to conplete the form as soon as possible (within the day). 
It would be nice if you could collect the teacher's evaluation form yourself, but 
this may be inpossible. 

Thank the teacher when you leave. We appreciate his/her assistance 
and want his/her good will. 

After you have left the room, go over your forms while everything is 
still clear in your mind. Make sure that your forms are complete, and that 
a stranger can easily read and understand v^at you have written. 

HOIV TO USE THE R/JING FORM. 

The foim which you will use during this study is one that has been 
developed specifically for this program series. It is designed to allow you 
to record the types of conversations which we hope will occur as a result of 
viewing and reacting to the programs (s). Broadly speaking, we would like to 
know if the conversations are about emotions and feelings » or about physical 
activities ; and we would like to know if conversations are centered about the 
program, the self, other people, or abstract concepts. 

The rating form is divided into 14 cells. One of these cells (COGNITIVE 
HEALTH INFORMATION, top right) is for recording discussion about standard health 
education (the circulatory system, for example). A second (ZERO PARTICIPATION, 
bottom left) is for recording the fact that either the teacher or students did 
not speak during a recorded period of time. 
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The conversation recorded in each of the remaining twelve cells 



will contain two different elements; an element from one of the labels along 
the top of these 12 cells, and an element from one of the labels along the 
left margin of these 12 cells. (It will help you understand what follows 
if you use the sanple rating form to assist yoii.) 



For example, conversation in cell number 1 (FACT-FIIM) would be 



about physical objects and ev^ents, and the speaker '/ould tell of objects in 
the program or events which oooirred in the proiiram. 



Illustration : 

1) The boy (in the film) had a red shirt on. 

2) The boy (in the film) rode the bicycle. 

3) The boys (in the film) were fighting. 

The next cell down (2-FEELINGS-FIlM) would be used when the 



speaker refers to some mood, feeling, or ^notion which he saw in the program. 
But the speaker does not make reference to himself. 



Illustration: 

1) The boy (in the film) was unhappy. 

2) The boy (in the film) was unhappy because of the fighting. 
The next cell down (3-ALTERNATIVES-FILM) is used when the speaker 



discusses alternative ways of dealing with the situations which arise in the 
program. Again, the speaker does not make reference to himself. 



Illustration: 

1) If the; boy (in the film) hadn't been careless with his 



2) If the boy (in the film) would try to make more friends , 
he wouldn't be so lonely. 



bicycle, he wouldn't be ttnhappy now. 
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Moving to the top of the next column, cell 4 (FACT-SELF/FIIJ.0 would 
be used vdien the speaker refers to j^ysical objects and events in the program, 
and refers to himself or relates himself to the physical objects and events. 
Illustration: 

1) I have a bicycle just like the one in the film. 

2) My brother and I used to fight just like those boys in 
the film did. 

TTie next cell in the second column (5 -FEELINGS- SELF/FIBI) should 
be used when the speaker refers to some mood, feeling, or emotion which he saw 
in the program, and refers to himself or relates himself to that mood, feeling, 
or emotions. 

Illustration: 

1) I felt sad when the boy (in the film) broke his bicycle. 

2) I got upset when I saw the boys (in the film) fighting. 
The third cell in the second column (6-ALTERNMIVES-SELF/FIIM) is 

used when the speaker discusses alternative ways of dealing with situations 
in the film and refers to himself or relates himself to the situation. 
Illustration: 

1) If I were lonely like that boy (in the film), I would 
try to make seme friends. 

2) Instead of fighting with each other, I think those 
boys (in the film) should have found another way to 
work things out. 

Moving to the top of the third column, the first cell (7-FACT-SELF/ 
OTHERS) is used when the speaker refers to physical objects or events and also 
speaks about himself or himself in relation to other people. H« does not refer 
to the program. 
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Illustration: 

1) I have a bike with a high rise seat. 

2) I used to have bicycle races vdth my brother. 

3) I saw those boys who always hang around at the drug store. 
The second cell i;i the third colunm (S-FEELINGS-STLF/OTIIERS) 

is for recording conversation involving mood, feeling, or emotion in which the 
speaker refers to himself or to himself in relation to other people. Again, the 
speaker does not refer to the program. 
Illustration: 

1) Sometimes I am happy just to be alone, 

2) I have lots of fm playing with other kids. 

3) I think the black people downtown are angry. 

4) I knew the boys were angry because they were fighting. 
The last cell in the third column, (9-ALTERNATIVES-SnLF/OTHFRS) is 

also for recording conversations in which the speaker refers to himself or 
to himself in relation to others. In this case, however, the speaker offers 
alternative ways for dealing with the situation. Once again, the speaker 
does not refer to the program. 

Illustration: 

1) If I get unhappy being alone, I can always go find sane- 
one else to play with. 

2) I think the black people downtown should let people know 
that they are angry. 

The fourth column, OTHER/CONCEPTS, is for use when the speaker talks 
about others or abstractions, but makes no mention of himself or the program. 
The top cell in this column, (lO-FACT-OTFlERS/CXlNCEPTS) is for conversations in 
which the topic is physical facts or events related to others or to concepts. 
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Illustration: 

1) Lots of kids in school are wearing those red, white 
and blue shoes. 

2) There isn't much democracy in foreign countries. 

3) The boys were fighting. 

The second cell in this colunn, (ll-FEELIhJGS-CmiERS/CONCEPTS) 
is used when mood, feeling, or emotion are discussed, and others or concepts 
are referred to. 

Illustration: 

1) Those people in the parade were all happy because their 
team won. 

2) People like to be free. 

3) The boys were fighting because they were angry. 

4) Boys and girls don*t like to play together because they 
think it is stupid. 

The last cell in the fourth column, (12-ALTERNATIVES-OTHERS/CONCEPTS) 
is used when the speaker refers to others or concepts, and also discusses 
alternative ways of dealing with the matter under discussion. 
/' Illustration: 

1) If people are unhippy with the government, they will 
want a revolution. 

2) How coild they have handled the situation differently? 

3) Those boys should have looked for different ways to 
show their disappointment. 

The examples you have seen so far are all one sentence examples. You 

i 

will not be scoring individual sentences, however. Instead, you will listen to 

j 
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30 second segments of conversation , and you will decide at the end of the 30 
second period i^ich cell the entire conversation most appropriately falls in. 
The teacher and the students will be rated separately. For the teacher » put 
a 'T' in the appropriate cell, and for the students » place an "S" in the 
appropriate cell. It is possible for both students and teacher to lie in 
the same cell for the same time period, or to be in different cells for the 
same time period. 

We would like to get some measure of whether the conversation is 
dominated by the teacher, or by the students. For this reason, you will 
put a number; 1, 2, 3, or 4 after the teacher rating. Thus a 'Tl" will 
indicate that the teacher spoke approximately 25% of the time. A •T2" will 
indicate that the teacher spoke approxiniately 501 of the time. A 'T^' will 
indicate that the teacher spoke approximately 73% of the time, and a 
will indicate that the teacher spoke 1001 of the time or nearly 100% of the 
time. If you encounter a time period during ^ich either the students or the 
teacher say nothing at all, put Zhe "S'* or 'T' in the bottom row marked "ZERO 
PARTICIPATION." 

It is also possible that the teadier will lead the discussion into 
the area of standard health education. For example, the teacher may talk about 
the heart and the circulatory system, or about other parts and functions of 
the body. This type of discussion may or may not be related to the program, 
and depending on whether or not it is , could probably be fit into cell 1 or 
cell 10 in the first row. But instead, we would like to reserve this type of 
conversation for a special category of i its own, COGNITIVE FEALTH INFORMATION. 
Whenever this type of conversation dominates a time period, put the 'T' or "ff' 
in cell 14. 
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We want to avoid any complication of your task through getting too 
nuck Oil any one rating form. For this reason each fom is designed to be used 
for only one minute. Each cell in the form is divided in two parts. Use the 
first part of the cell for one 30 second period, then move to the second part 
of the cell for the second 30 second period. There are two fonns on each page. 
That means that at the end of two minutes you will turn the page to a new fom. 
(Please turn the page quietly. You don't want to draw attention to yourself 
as a rater.) 

We have said that you will make only one mark ('T') and only one 
mark ("S") for teacher and students in any 30 second time period. But there 
may be times when you will have difficulty trying to rate the teacher or 
students because the content of the conversation varies during the time period. 
If this occurs, we will allow you to rate the teacher in two different cells for 
a 30 second period. You may also do this for the students. It is possible, 
then, to have four ratings in the 30 second period, two for the teacher and 
two for the students. Do NOT give either teacfter or students more than two 
ratings. Try to stick with one rating as much as possible. Remember that you 
ntist place a 1, 2, 3, or 4 after the 'T'. If you have two "T's" for a time 
period, put a n'jmber after each 'T', thereby indicating approximately how much 
of the total class time which each ty- of teacher conversation occupied. 

THINGS TO WATCH FOR nin^ING Tiff: RATING PROCESS 
There are several things to keep in mind when you are observing a class 
in order to increase accuracy and unifoimity among observers. The first 
is to avoid reading your own thoughts and interpretations into the conversations 
of those you observe. You may want to rate mood, feeling, or emotion in a 
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conversatian because you think it underlies the conversation, even though the 
speakers do not really speak of mood, feeling or emotion. Avoid this temptation. 
Vfeiit for the speakers to specifically mention mood, feeling, or onotion. 

There is also the possibilit)- that you will fall into a rut as an 
observer. For exanple, you may become -j accustomed to rating the teacher 
in the OTIERS/CONCEPTS column that when he or she switches to some other 
column, you will miss the transition and continue to place the 'T' in one of 
the cells under C3THERS/00NCEPTS. Watch out for habits like this one. Try 
not to form any habits, but to treat each observation on its own merits. 

Sometimes there is confixsion about the difference between \Aat comes 
in the FEELINGS rcw, and what comes in the ALTERNATIVF^ row. Both rows may be 
used for dealing with mood, feeling, or emotion. Both rows can also handle 
complex statements. (Statements strung together with "ands", "buts", "becauses", 
etc.) The difference between the two rows is that ALTERNATIVES is for conversations 
in which the speaker suggests alternative methods of dealing with situations. 
You can expect conversations in the ALTERNATIVES row to include phrases like, 
"if he had...", "they should have...", "if I were he, I would ha\e...", "what 
should we do when that happens." 

Finally, you may have difficulty judging vAiether a conversation belongs 
in the FACT row or the FEELINGS row. This may occur when verbs are used which 
suggest emotion, but do not directly name emotion. (Crying and fighting, for 
example). The rule to follow here is that anything in the FEELINGS row must 
specifically mention mood, feeling, or emotion (sad, angry, excited, happy, etc.). 
Anything which describes physical activity in which mood, feeling, or emotion 
is only suggested (crying, fighting), belongs in the FACT row. If mood words 
are used along with physical activity words (I knew they were angry because 
they were fighting) use the FEELINGS row. 

-27- 



[ 
i: 

I: 



I. 



\ 0 

\ 
I 

! II 



VI . OBSIlkVliRS ASSLSSMXr 01- 
"INSIDli/OUT' bIS(USSia\' 



3/ 



MEDIA RESFARCH UNIT/DIVISION OF CONTINJING EDUCATION/ INDIANA UNIVERSITY 



Observer's Assessment o£ "Inside/Out" Discussion 



No. 



(1-2-3-4) 

Observer's Name 

City 



(8) Date 



School name or nunber 
Teacher (s) 



(9-10) Grade 



ClassTOon number 



(5-6-7) 

_ (11) 
(12) 



Name of Program 
Black § white 



Color 



Time observer entered classroom 
Time program began 



Time discussion began 
Time discussion ended 



Time observer left classroom 

Nunber of diildren: 

Male Female 



(35-36) 
(39-40) 
(43-44) 
(47-48) 



Total 



(37-38) Wiite 

(41-42) Black 

(45-46) Oriental 

(49-50) Spanish 

(51-52) 



1. 



Vhat was the class doing prior t'*- the program? 

Classwork (iAat subject?) 

Discussion (»*\at topic?) 

Recess 

Lundv 

Ccndng from home 



m/m (15-18) 

AM/PM (19-22) 

m/m (23-26) 

AM/PM (27-30) 

AM/PM (31-34) 



(53) 



(13) 
(14) 
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Observer Rating of Classroom and Teacher 
During the showing of the progrsa: 

2. HoM long did it take for the class as a yihole to become attentive to 
the action of the screen? 

0 minutes 

1 minute (54) 

2 minutes 

3 minutes 

4 minutes 

5 minutes or more 

3. To lAat extent did the title sequence attract their attention? 

Strongly 

Mildly (55) 

Didn't 

Couldn't tell 

4. About vfhat percentage of the classroom was continually attentive to 
the program? 

0 10 20 30 40 50 60 70 80 90 100 (56) 

5. How many times did the teacher have to re-establish order with one or 
more children during the program. 

012 3456 789 10 (57) 

6. After the program ended » did the teacher imnediately begin discussing 
it? 

Yes 

No (58) 
If "no", describe briefly what interf erred: 



During the discussion period: 

7. About what percentage of the class was continually attentive to the 
discussion? 

0 10 20 V) 40 50 60 70 80 90 100 (59) 

8. About what percentage of the class actually took part in the discussion 
at leas*c once? 

0 10 20 30 40 50 60 70 80 90 100 (60) 



33 
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Rate the teacher on the following aspects during the discussion. 

9. Tense Relaxed (61) 

10. Critical of Supportive 
students to students (62) 

11. Avoided subject Hnga^ed subject 

of films of films (63) 

12. Students dominated Teacher dominated 
discussion discussion (64) 

13. Please corment on student responses to the emotional content of the 
film and indicate some of the topics \Aiidh they discussed. 



It. Why did the discussion end? Miat did the students do after the discussion? 



3^ 
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VII. WUniR SCORliU SLMMATOf OF AiNSlVIilS 
TO OBSI-RYEKS ASSliSSMiNTT 



r 



1^ 



f I 

er!c{ n 



35 



MNAl fftOSS TABS Wy »Pnr><AM» JUNE 1 972;; fiT/C\£T/ PA C F A 



]-FEte iNSlOE ICAEATinN DATF • 07/01/72 t /OUT EVALUAMon S/72 * 



Variable vabooi CLASSwnftk prior to PRnCitAM 


VALUE LABEL 


VALUE 


ABSniJTE 

freoufncy 


RFLATtVE 
FREOUEnCY 
IPERCENTI 


AOJUSTfn 
FPFOUE^CV 
IPFPCENTI 


CU*<ULATIVE 
ADJ F'EO 
IPFPCENTt 


CL AS^VORiC 


1.00 


118 


38* I 


4l«7 


41 .7 


OISCUSSN 


2.00 


49 


15*8 


17,3 


59.0 


mESS 


3.00 


S9 


19*0 


20.8 


79.9 


lUH^H 


4.00 


|9 


O • 1 


6.7 


86.6 


FROM HOME 


S.OO 


27 


8.7 


9.5 


96*1 


CLASS FORMALPY 


6.00 


11 


3.5 


3,9 


lOO.O 




0.00 


27 


8.7 


MISSING 


100.0 




TOTAL 


310 


lOO.O . 


100. 0 


lOO.O 


$TA>tST|CS.. 












MEAN 2.367 


STO FRROR 


0*089 




MEDIAN 


I.9R0 


i^onE i.oco 


STO OEV 


1.499 




VAPtANCE 2*247 


RURTOSIS -0.3^4 


SKEUNESS 


0.8S7 




RANCF 


5.000 


M|N|MU>' I.oco 


MA 1 1 MUM 


6.000 









VALIO ORSFf^VATIONS - ?R3 
WiSSlNft naSCRVATIQNS - 21 



FINAL rftnSSTABS 8Y PPOCPAH, JUNE 197 2. ■ Ot/Ol/72 PACF 7 

-FILE InSIDF ICPEATION OATE • 07/01/72 I /OUT EVALUATION 5/72 

WtfTYRTi^ Siitrdti'z trMO'imcrA-^rTrrfNTIVF fO frAbWAM 







VALUE 


absolut f 
freouency 


RELATIVF 
FREOurNCY 
tPERCENT) 


AOJlKTrn CUMULATIVE 
FPEOUErCY AOJ FPEO 
(PFPCFNTI IPERCENTI 


?FRn MINUTES 




I. 00 


160 


51.6 


55.9 


55.9 


ONE MINUTE 




2.00 


81 


26.1 


28.3 


84.3 


TMO ' HlNUTEi 




3.00 


. i7 


8.7 


9.4 


93.7 


'THRFF MINUTED 




A. 00 


10 


3.2 


3.5 


97.2 


FIMJR MINUTES 




5.00 


5 


1.6 


1.7 


?9.0 


TlvnOKiUTtS U^ 




6.00 


3 


l.O 


l.O 


100.0 






0.00 


?4 


7*7 


MISS INC 


100.0 






TOTAL 

• 


310 


lOO.O 


100. c 


100.0 
















^FAN 


1 .609 


STO ERROR 






MFOIAN 


1.394 


HOOC 


1*000 


STO OEV 


I.e.: 6 




VARIANCE 


l.0'^2 


RURTOSli 


3*665 


SREUNFSS 






RANGE 


5.000 


I«IN1M|)M 


1.000 


MAY1HUM 


/..coo 









VALiO rPSFRVATlONS 266 
MIS^lNf. ORSEOVATIONS - 24 



I Uf tMS|f»« fCACATIfUl DATr • 07/01/72 I /OUT CV4LU4TI0H 5/72 



[ 
I 

r 

[ 



rteoMCicv f«eoupKCv mcoucncv aivi mco 

l^fPCfNTt l^gaCfWTI IPgRCgNTI 



fOfHir.lV ATTSACT 






1.00 




78.4 


42.7 


42.2 


IIOIV ATTSACT 






2.00 


112 








•irvorTToiCT" 






\.oo 


"7 






•4.4 








4.09 


44 


14.2 


IS. 4 


100.0 








0.00 


28 


9.0 




100.0 








tClVAL ' 


310 


100.0 


100.0 


100.0 


















fAN 






STO MAOft 


0.042 




MfPfAN 


1.494 


OOf 


l.odo 




"' SfO bEV 


i.o>^ 




VAVfANCC 


1.047 


UttVQSIS •0.102 






1.024 




AANCr 


3.C00 


^1*6 riiflfvAVl 


1.000 

loss - ' 




MAV|NU«| 


4.000 









TUSSIMC QBSFAVATIONS • 



2t 



^iMt C»0 > STAiS liy »>Oft»AW. JUWg 20. 1422. 

»Uf IMStOC CCtCATIOH OATf • 0T/01/T2 I /OUT CVALUATION »/72 



0>/01/72 



net 



Miii am — 



VALIIC 



ABSntUTC 
rAEQUCtlCV 



•CLATiwT 
FftCOUFNCV 



AOJunTFO 
MCOUFNCV 



CU*«ULAT|VC 
ADJ f A(0 













f PfACfNTI 


fMfNTV 9FACCNT 


2.00 


4 


1.3 


1.4 


1.4 


fHlATV PCRCCNT 


3.00 


2 


0.6 


0.7 


2.t 


|9TV 9KACFNT 


4.00 ^ 

s.oo 


2 
7 


0.4 

2.1 


0.7 


2.t 

S.3 


" f«TY PFACFNT 


4.00 


IS 


• 

4.0 


S.3 


10.4 


. nnU 

r*HTV ^FiC'NT 


7.<^0 
S.OO 


It 

33 


4.S 

10.4 


4.3 
11.4 


14.9 
2S.S 


^fWMi ot note 


9.00 


203 


44. S 


71.5 


100.0 




0.00 


24 


••4 


NISSING 


100 .0 








100.0 


100.0* 


100.0 


ATISTICS.. 




* 








■ 0.324 

«r 0.0^0 


stn #Moii 


0#0S2 
1.3t2 




MCDtAN 
VAftlAMCf 


•••00 

1.904 



ERIC 



I 
I 
I 

11 



PTOSIS 

HIMuii' 



4 .013 



1.000 
OAiCA VAT ions • 



SSImT. nAS(A«A7lON$ 



SAFUH^ii 



-2 .SSI 



•AN66 



7.000 



NASIMIM 



^.000 



^44. 
14 
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£iN^ f»n$ STA»S HY PIICO AH. JUNF 29, , Of/0\nZ l*Cf m 

fllf IxSIOC ICBFATION nATC • 07/0I/T2 I /OUT FVALUATIMN 5/72 
VA9 TaPI e VAft'OOS 1 1 he $*^T fTCHCV rEHF ST ARTf $H€0"oVO€R 



VALUE LABEL 






VALUE 


ABSOLUTE 
FREQUENCY 


REL AT 1 VE 
FRFOUEKCV 
CPE^ICFNTI 


AUJU3 ltd 

FBfOOEKCY 
IPERCENTI 


AHJ f:aEO 
CPEPCENTI 


KflT ONfF 






0.00 


231 


74.5 


74.5 


74.5 








I. 00 


43 


13*9 


13.9 


68.4 








2.00 


25 


8.1 


8.1 


96.5 


TMOICF 






3.00 


6 


1.9 


1.9 


98. 4 








4.00 


\ 


0*3 


0.3 


98.7 








7,00 


\ 


0.3 


0.3 


99.0 


NIHE ^ IMF.S UP 






9.00 


3 


l.O 


1.0 


100. 0 








TOTAL 


310 


100*0 


100. 0 


100. 0 


















I«FAN 






STO F«*)OR 


0.067 




PFPIAN 


0.171 


i^nnF 


0.000 




STO DEV 






VARIASfE 1.403 


KUPTOSIS 


26.962 




SKEWNFSS 


4«S66 




RANGE 


9.000 




0.000 




MA XI mm 


9.000 








VALIO nnSE«VATlON% - 
NtSSlNC OBSFBVAtlONS - 


310 
0 













FINAL fRDSSTABS BY PPOO PAS , JUNE 29» 19 72. 
*FIL^ INSinE ICPEATtHN OATF • 07/01/72 I 
"vWTfASr^ VATTcTr 



0*7/01/7? 



PAGF 



/nUT FVALUATION 5/72 
FlD'TfACHER BFCIN OlSCUSS'lON AT ONCE 



_LL 



VAluE LABa 



VALUE 



ABSOLUfT" 
FREQUENCY 



S^ELATIVE 
FRFOUFNCY 
IPFPCFNTI 



AOJUSTFO 
FRFOUFNCY 
IPERCENTl 



CUMULATIVE 
AOJ FRFO 
IPERCENTl 



YES 



1.00 



219 



70.6 



78.8 



78.8 



MO 



STATISTICS*. 



HFAN 

••nPE 



KURTOSI^ 



1.2U 
1.000 



-0.019 



thni'mum rro'c'5" 

V AL 10 p'^ S f R VA n nN ^ - 

"HISSIKr* OBSER VAT IONS - 



2.00 



59 



0.00 
TOTAL 



STO ERROR 
STD DFV 



SKEWNESS 



MAX I HUH 



^2 



3? 
310 



C.C?5 
C.'.tO 



19.0 



10.3 

too.o 



21.2 



100.0 



HISSING 

ice.o 



lOO.O 
100.0 



NEOIAN 
VARIAKXF 



0.168 



RANfiE 



I.OCO 



f|N4l fftnSSTAWS HY PBOGRAK, J UNP ?9> t<i72. ^ f 7/01/7? PA ng 1? 

— HIF iNSinF ICPEATION OATF • OT/Ol/72 I /OUT FVAlUtTIOM S/7? 
VAR I AbLF'^ V APC07 PFB'C FN T^f OKU NUALL Y~AT Tf M IvfifTdl VC 



VAIUF lARri 


VALUF 


Af\S3LUTt 


RPl AT IVt 




tU-ULATIVE 






FRtOUPKCY 


FWFOliFNCY 


FaEOUP^f V 


«nj FPFQ 








IPFRC?NT I 


(PEPCFKTI 


IPERCESTI 


TEN PfRCFNT OR LESS 


1.09 


7 


2.3 


2.5 


2.5 


TWENTY PERCFnT 


2.00 


12 




4.> 


6.8 


>Ml«tY PCPCEfit 


3.00 


8 


2.6 


2.8 


9.6 


fOPTV PfQCFNT 


4.00 


?3 




8.2 


17.8 


fl^TY PFRCFNT 


s*oo 


2^ 






CO. c 


THTty pf«»cent 


6.00 


?6 


8>4 


9.3 


IS. 9 


SFVP^TV Of^rFNT 


7.00 




I?. 5 


13.5 


49.5 


FICHTY OFRCENT 


8.00 


49 


I '5 . 8 


17.4 


66.9 


90 PE*f?HT OR PiiZt 


9.00 


1\ 


30.0 


33.1 


100.0 




0.00 


29 


9.4 


HISSING 


ICO.O 




TOTAL 


310 . 


100.0 


100. 0 


100.0 


TnrrTfrrc's.. 












MFAN 6.94^ 


STO FnaOR 


0.115 




MFOr&N 


T.6^1 


►•OOE 9. COO 


STO OEV 


2.256 




VARIANCE 5.097 


KUATDSrS -0.183 


SKEUNESS 


-0.904 




RANGE 


8.000 


HtNIHUM 1.000 


MAXC MUH 


9.000 









VALIO OBSEPVATIOKS * 2R1 
yiSSINC DRSERVATIONS - 29 



»IN4t r.RnSSTABS BY PPQCRAM, JUNF 


29, 1972. 










07/01/72 PACE 


13 


-FILE INSinE (CREATION DATE • 


07/01/72 ) 


/nuT 


EVALUATION 


5/72 








VARIAniE VARODB PERCENT PARTICIPATE IN 


DISCUSS TON 










VALUE LABPL 




VALUE 


FREOUENCY 


REL At IVE 
FREOUFNCY 
CPERCFNT J 


AOJUSfEO 
FREOUfKO 
CPFP^ENT* 


CU»<UL A fTvE 
AOJ FRFO 
(PEPCENTI 




TEN PERCENT OR LESS 




1.00 


12 


:».9 




4.3 




TWENTY PERCENT 




2.00 


12 


3.9 


4.3 


8.6 








3.00 


26 


8.4 


9.3 


17.9 




FORTY fFRCFNT 




4.00 


36 


11.6 


12.9 


30.8 




FIFTY PERCENT 




S.OO 


40 


12.9 


14.3 


45.2 




'51JCTV PTRCPhI 




6.00 


40 


12.9 


14.3 


59.5 




SFVFNTY PERCENT 




7.00 


46 


14.8 


16.5 


76.0 




f ICHTY PERCENT 




8.00 


37 


11.9 


13.3 


(9.2 








9.00 


30 


9.7 


10.6 


100.0 








0.00 


31 


10.0 ' 


MISS INC 


100.0 




1 




TOTAL 


310 . 


100.0 


lOC.O 


ICO.O 




STATISTICS.. 
















"EAH 5.695 


STO 


FPROR 


0.132 




MEDIAN 


5.837 




P(OPE 7 .000 


STO 


OEV 


2.701 




VARIANCE 4.843 




KURTOSIS -0.773 


SKFWNFSS 


-0.292 




RANCE 


8.000 




MINIMUM l.OCO 


MAKTMUH 


9.000 











VAilO ORSERVATlnNS - 279 
J^ISSINC OBSgRVATlOMS > 



-rur INSIOE ICPFATION OATE ■ 07/0t/72 • /OUT FVALUATtv: s/72 
VAlTUBrF VARd09 ^TFACHCRn>CRFOrMAWF'~lTror$a^^^^ 



PAftF 14 





VALUE 


ABSm UTF 
FREOUFNCY 


RELAT IVE 
FREOUFNCY 
I^ERCFNT 1 


AOJUSTFn 
FREOUFNCY 
C^ERCFNTI 


*CUMUl AT 1 VE • ■ - 
«0J FRFO 
(PFRCENTI 


VERY TFN^F 


1 vOO 


16 


5*2 


5.7 


5.7 




2*00 


23 


7.4 




13.9 




3.00 


29 


9,4 


10.4 


?4.3 




4*00 


2B 


9.0 


10.0 


34.3 




5.00 


67 


21.6 


23.9 


58.2 


VERY RELAXED 


6.00 


117 


37.7 


41. S 


lOO.O 




0.00 


30 


9.7 


MISSING 


100.0 




TOTAL 


310 


100.0 


lOO.O 


lOO.O 


VcvrisYfts.. 

NEAI* ^.636 


STO FRRDR 


0.C94 




MEOIAN 


5.157 


••noe 6»000 


STO OFV 


1.S69 




VARIANCE 


2*462 


•tuffrcTsis -0«3|5 

FiNiMUM i.eoo 


SKEUMESS 
MAXIMUM 


-0.952 
6 .COO 




RANGE 


5.000 



VALIO ORSFRVATIONS • 
KISSING OBSERVATIONS - 



2S0 
30 



1 



ERJC 



. FtNAt CROSSTARS ftY PROGRAM. JUNE 29, 1072. 
.'-FILE INSIDE iCREATtON DATE • 07/01/72 ) 

variabTe iC-Wio" 



J34Z.01Z72_ 



PACE 



/OUT EVALUATION 5/7? 



TEACHER PERFORMANCE IN OlStuSSION 



VALUE LABEL 

i 




VALUE 


ABSOLUTE 
FREQUENCY 


RELATfVF 
FR60UENCY 
l»ERCENTI 


ADJUSTED 
FREQUENCY 
IPERCENTI 


CUMULATIVE 
AOJ FREO 
IPFRCENTI 




VERY CRITICAL 




1.00 


kl 


3.5 


3.9 


3.9 




i 

i 




2.00 


4 


1.3 


1.4 


5.4 








3.00 


22 


7.1 


^•^ 


13«3 








4.00 


3? 


10.3 


11. S 


24.7 








5.00 


60 


25.8 


28.7 


S3.4 




VERY SUPPORT V 




6.00 


130 


41.9 


46«6 


100.0 








0.00 


31 


10.0 


MISSING 


100.0 








TOTAL 


3t0 


100.0 . 


100.0 


100.0 




•ftATr$>*ir.i.. 
















MFAN 4.093 




STD ERROR 


0.rt77 




MEDIAN 


5.381 




MODE 6.000 




STO DEV 






VARIANCE 


1.662 




KURTOSIS 1.743 
HINI^UM 1.000 




SKEWNESS 
MAXIMUM 


-1.480 
A. 000 




RANGE 


5.000 




VALID CBSERVATIONS - 
HISSING OilSFRVATinNS - 


279 
3t 





















I 



;-FUI: INSIOE (CHEATiaN OATF • 07/01/72 I /OUT CVAtUATlON 5^72 . 

WfA'dcc TOftfiT tcACHf^cp^pmHYNCE^iiTorscir^^^ 



1 


VaiUS 


AftSOtUYE " 
FREQUENCY 


FREOUFNCY 
IPERCENTI 


AOJUSTFO 
FREOUCN'CY 
iPEPCFNTf 


CUMUl ATfVE 
AOJ ^RFQ 
(PERCFNTI 


Avntoto Subject 


1 .00 


5 


.t.6 


1.8 


I.S 


• 


2.00 


17 


5.5 


6.1 


7.9 






?2 


lA 


7.9 


15.8 




4.00 


*7 


15.2 


16.9 


32.7 




5.00 


51 


16.5 


18.3 


$1.1 




6.00 


136 


43.9 


48.9 


lOO.O 




0.00 


32 


10.3 


MISSING 


100.0 




TOTAL 


310 


100. 0 


100.0 


too.o 


JTAVIiriti.. 












MEAN 4.906 


STO FRROR 


0.C81 




MEDIAN 


S.44t 


nn'>E A.OCO 


STO OEV 


1.346 




. VARIANCE I. 611 


KUKTOStS O.X^B 


SKFWNESS 


-1.076 




RANGE 


5.000 


f'lNIHUH 1.000 


MAXIMUM 


6.000 









> VALID OBSFRVATinNS - 278 
WtSSINC OBSERVATIONS - 32 



) 



I FINAL CROSSTAeS ftV PROCRAH» JUNP 29. 1972. 67/C1/72 PACE 11 



•FILE INStOE (CREATION OATF • 


07/01/72 1 /OUT 


EVALUATION 


5/72 . 








VARIABLE VAR012 TEACHER PERFORMANCE IN OtSCUSStON 


VALUE LABEL 


VALUE 


ABSOLUTE 


RFLATIVE 


ADJUSTED 


CUMULATIVE 








FREQUENCY 


FREOUFNCY 


FRFOUENCY 


AOJ FRFO 










(PERCENTI 


(PERCFNTI 


fPERCFNTI 




STUDENT DOMINATE 


1.00 


24 


7.7 


8.7 


8.7 






2.00 


27 


8.7 


9.7 


18.4 






3.00. 


47 


15.2 


17.0 


35.4 






4.00 


77 


24.8 


27. ft 


63.2 






5.00 




17.1 


19.1 


82.3 




VFAtHER f>OMlNAt€ 


4.00 


^0 


15.6 


17.7 


100.0 






0.00 


33 


tO.6 


HISSING 


100.0 






TOTAL 


310 


lOO.O 


lon.o 


too.o 


















MEAN 3.971 


^TO FRROR 


0.040 




MFD IAN 


4.026 




MODE 4.000 


STO OEV 


! .497 




VARIANCE 2.240 




KURTOSIS -0.728 


SKFWNESS 


-0.345 




RANGE 


5.000 




PINIMIIM 1.000 


MAXIMUM 


6.000 











VALtO OASERVATION^ - 
HISniKO OlSEftVATIONS - 



277 
^3 



VIII. TEAQER'S EQUATION OF 
"INSIDE/Oin"' PROGRAM AND DISCUSSION 



-^5 



MHDIA RESHARQI UNIT/DIVISION OF COhm.siJING HXICATION'/INDIANA IINTVERSITY 

Teacher's Evaluation of "Inside/Out" Ih-ogram 
and Discussion 

(The numbers in parentheses are for the guidance of analysts.) 

No. 

(1-2-3-4) 

Name Date (5-6-7) 

City (8) 

. (9-10) Grade (li) 

Classroom number (12) 

Name of program ^^2^ 

1. Itow would you rate the intellectual ability of ycur students taken as 
a group? 

Above average 

Average n4) 

Below average 

2. How would you rate the socio-economic level of your students taken as 
a group? 

High 

Middle (15^ 

Low 

3. Did your students like the program? 

Liked it very mudi 

Liked it Qg-j 

Disliked it ^ ^ 



Disliked it very much 

4. Did your students understand the meaning of the program? 

Clearly understood it 

Understood it pretty well nj) 

Had a vague understanding 

Did not understand it 

5. Please comment on elements which they understood well or did not under- 
stand. 



V3 

-42- 
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6. Weire the students comfortable with a discussion of feelings and emotions? 
Very comfortable 

Comfortable (18) 

Uneasy 

Very uncomfortable 

I. Were the students more involved in this discussion about the program 
than they usually are in other classroom discussions? 

Mudx more involved 

Ntore involved (19) 

About the same 

Less involved 

Much less involved 

8. Hov often do you discuss the topics of feelings and emotions with your 
class? 

Often 

Occssionally (20) 

Rarely 

Never 

9. Did you find it easy or difficult to discuss the feelings and emotions 
involved in this program? 

Very easy 

Easy (21) 

Somewhat difficult 

Very difficult 

10. Did the program itself make it easier for you to discuss these feelings 
and emotions? 

Mich easier 

Somewhat easier (22) 

Somewhat more difficult 

Mich more difficult 

II. Did you enjoy working with this film? 

Enjoyed it very much 

Enjoyed it (23) 

Did not enjoy it 

Did not enjoy it at all 

12. Would you like to work with more programs dealing with the topics of 
feelings and emotions? 

Yes 

No (24) 

13. Was this discussion teacher-directed or student directed? 

Nearly all teacher directed 

More teacher directed than student directed (25) 

More student directed than teadier directed 

Nearly all student directed 



-43- 



14. Is learning about and discussing feelings and emotions helpful to 
students? 

Very helpful 

Helpful (26) 

Not helpful 

Injurious 

15. During the school year, have your students been introduced to the 
topics of feelings and emotions? 

Often 

Occasionally (27) 

Rarely 

Never 

16. Was the vocabulary in this program suitable for the students in your 
class? 

Too advanced 

Suitable (28) 

Too elementary 

17. Judged against other educational television productions you have seen, 
was this program: 

Superior? 

Average? (29) 

Below average? 

18. Was the music in this program appropriate or inappropriate? 

Very appropriate 

Appropriate (30) 

Inappropr i ate 

Very inappropriate 

Please comnent. 



19. In your professional judgement, was this program with discussion a 
successful lesson? 

Very successful 

Successful (31) 

Unsuccessful 

Very unsuccessful 

20. Were there any portions o2 this program that were inappropriate or 
educationally ineffective? 

Please conment. 



-44' 



1; 
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21. Wexe there any portions of this program that appeared to be particularly 
effective or meaningful? 

Please comnent. 



22. Ifaw often are your students exposed to educational films and instructional 
T.V.? (Check one line in each column.) 



Films 



Instructional T.V. 



Daily ^ 

Several times 

a vreek ^ 

About once 
...... a week ........ 

About once every 

...two weeks ^ 

About once 

a month , 

Less than once 
a month. . . . < 



T32T 



23. Do you have any suggestions for improving this program and ones like it? 



I il 



n 



ERIC 
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Teacher Evaluation or "Inside/Out Magazine" 

The "Inside/aat Magazine? which you have received is a pre-publication 
version of the teacher's guide to accompany the new school television series 

Inside/Oat." In order to make the "Magazine" as helpful as possible to 
teachers using the series in the future, we would appreciate your help in 
evaluating it. The first set of questions applies to the "Magazine" in 
general. The last set pertains to the section of the "Magazine" related to 
the piogram you watched with your class. If you wish to conront on any of 
the questions, please feel free to do so - the more feedback the better. 

Part I 

1. How well does the "Overview" explain the general purpose of the series? 

Very well 

Adequately (33) 

Not very well 

Poorly 

2. How well do you like the format (design and layout) of this "Magazine" 
compared with other instructional television teacher's guides you 
have seen? ' 

It's the best I've seen 

It's better than most (34) 

It's about the same as most 

It's worse than most 

It*s the worst I've seen 



3. What effect does the format have on the readability and ease of 
understanding of each unit? 

The format is more readable than an ordinary 

printed page 

The format doesn't affect the readability one (35) 

way or the other 
The format is less readable than an ordinary 

printed page 

4. In a teacher's guide for a television series, which kind of program 
description do you prefer? 

A detailed description of the program contents 

A general statement of the purpose and meaning (36) 

of the program 

Both of the above 

Program descriptions are unnecessary. 

5. How would you describe the program descriptions in the "Magazine" as 
they stand? 

Check one Check one 

long "TCb detailed 

Right length Sufficient detail 

Too short Too general 

T57T -T35T 



V7 
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Pan II 

6. How well did the section related to the program you sasff prepare you 
to use the program? 

Veiy \yell 

Adequately (39) 

Not very well 

Poorly 

7. How would you rate the suggested discussion questions for the program 
you saw? 

Very effective 

Effective (40) 

Adequate 

Sorie*Aat ineffective 

Very ineffective 

8. How would you rate the suggested follow-up activities for the program 
you saw? 

Very effective 

Effective (41) 

^ Adequate 

SomeiAiat ineffective 

Very ineffective 

Part III 

Do you ha\re any ccuments or suggestions concerning the guide? 
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IX. C30MPUTER SCORED Sl^WAIlY OF ANSIVERS 
TO TEAQDER'S EVALUATION 



ERIC 



1 I 

fc 



^9 



rtNAL lttO$<TAR!; Hy PftnGftAMt JUNf t^T?^ 67/01/7? PA CP 1£ 

-FILE iKStDE ICREATION DATE • 07/01/72 I /OUT EVALUATION 5/72 • 

VARIABiE VARfOl TEACWR'TfAT*|Nf, DF CLASS ABILITY ' 



VALUE LABEL 




VALUE 


ABSOLUTE 
FREOUFNCV 


RELATIVE 
FREOUFNCY 
IPfRCFNTJ 


ADJUST FO 
FREOUFNCV 
IPEOCFNTI 


CUMULATIVE 
AOJ FREO 
f PERCENT) 


AB0V6 AVEftACF 




1.00 




A.t 


12.9 


12.9 


AVFAACE 




2*00 


121 


39*0 


62.? 


95.2 






3.00 


7 


2.3 


4. a 


100.0 






0.00 




5?.6 


MISSlNf. 


100.0 






TOTAL 


310 


100.0 


lOO.C 


100.0 


iTATIiTie*.. 














KFAN 




STD ERROR 


0.03« 




MEDIAN 


1.9S0 


HOOF^ 


2.0C0 


STO OEV 


0.414 




VARIANCE 0.171 








-0.561 




RANGE 


2.000 




uooo 


MAXIMUM 


3.000 









VALIO OftSFRVATIONS - 147 
MISSING Oi\SERVATrONS - 163 



5 



FINAL C^CSSTABS BY PPOCPAH, JUNE 29, 1972. . 07/01 /72 PAC E 19 



•rUE INSIDE 


CCREATION DATF • 


07/01/72 1 /OUT 
• 


FVALUATIDN 


5/72 • 








VARIABLE VARI02 TMCHEft RATING AF CLASS SOCXO-f^AAN LEV^t 


VAIUF LABEL 

i 




VALUE 


ABSOLUYF 
FII60U6NCV 


RFLATlVF 
FREOUFNCY 
(PERCENT! 


AOJUSTFO 
FREOUFNCY 
(PERCENT) 


CUHULATIVF 
ADJ FREO 
(PFRCENTI 




HIGH 




1«00 


14 


4.5 


9.7 


9.7 




MIDOLF 




2.00 


112 


36.1 


77.B 


B7.5 








3.00 


18 


S.B 


12.5 


100.0 








0.00 


166 


53.5 


MISSING 


100.0 




1 




TOTAL 




100.0 


100.0 


100.0 




















fFAN 


2.02B 


STO ERROR 


'^.039 




HEOlAN 


2.01B 




MODE 


2.000 


STD OEV 


••.'t72 




VARIANCE 0.223 






l.iB^ 


SKEWNFSS 






RANGE 


2.000 




MINIHUN 


1.000 


MAXIHIiH 


..COO 











) VALID fl^SfR VAT IONS - 144 
HISSING OBSFRVATIOMS - 166 



> 



) 



. I 

' I 
I. 



) 



f INAL C»n$STAft$ BY PROfiRAMt JUNE ?9, \977. 



ot/oim p»r,f ?o 



-FILF INSIOF (CRFATIDN OAT€ • 07/01/72 I /OuT FVALUATION $/72 • 



VARIABLE VAR103 010 STUOENTS LIKE 


PROCRAH 










VALUE lABFL 


VALUE 


ABSOLUTE 


RFIATIVF 

CO COii C V 

IPFRCFNT) 


ADJUSTtn CUMULATIVF 
FRItCUFNCY AOJ FRfO 
IPEPCENT) IPERCENTI 


LIKED VERYMUCH 


UOO 


66 


2U3 


45.2 


45.2 


LI*CFD IT 


2*00 


To 


25* 2 


53.4 


9R.6 


btiLlKCft It 


3.00 


2 


0.6 


1.4 


100.0 




0.00 


164 


S2«^ 


HISSINC 


100.0 




TOTAL 


310 


100.0 


ICO.C 


lOO.O 














HEAN W$62 


STO ERROR 


0.0^3 




MEnlAN 


1.590 


NODE 2.000 
• 


$T0 OEV 


0.52$ 




VARIANCE 


0.275 




^K^WNESi 


0.040 




RANGF 


2.000 


KINtMUM l.OCO 


HAXIMUM 


3.000 









VALID C»!;ERVATtON!; - 146 
KISSING OBSERVATIONS - 164 



I 



) 



) 



I 



FINAL fftnSSTAB^ BY RROfiRAM, JUNE 29, 197?. O^/ei/7? FAGF 21 

*F!iE INSIOE (CREATION DATE • 07/01/72 1 /OUT EVALUATION 5/72 

•WI^TABLt — ViCifT^ bT6n^tu6gNrs UNo^AiYAfjo ^Add'R'AM 



VAluE la6i!l 




VALUE 


ABSOLUTE 
FREQUENCY 


REL ATIVE 
FREQUENCY 
IPERCENf) 


ADJUSTED 
FREQUENCY 
(PERCENT) 


CUHULATIVE 
AOJ FPFO 
(PERCENT) 


CLEARLY UNOERSTO 




1.00 


60 


19.4 


41.4 


41.4 


SOHFUHT UNOERSTO 




2.00 


75 


24.2 


51.7 


93.1 








9 


2.9 


6.2 


99.3 


0I0N*T UNOERSTO 




4.00 


1 


0.3 


0.7 


100.0 






0.00 


165 


53.2 


HISSING 


100.0 






tbTAL 


310 


100.0 


100.0 


100.0 


STATISTICS.. 














HEAN 1.662 




STO ERROR 


0.052 




HEDIAN 


1.667 


^tttf. >.66o 




STO OEV 


0.626 




VARIANCE 0.392 


KURTOSIS 0.242 




SKEWNES5 


0.563 




RANGE 


3.000 


MINI MUM 1.000 




MAX 1 HUH 


4.000 








VAI.IO OBSERVATIONS - 
I^ISSINC OBSERVATIONS - 


145 
165 













I 



riNU CROSSTABS AY 


PROnPAM, JUNE 


?9, K7?. 










Ot/Ol /T2 




>FIIE iNSlOE ICRCATION OATE • 


07/01/72 
• 


1 /OUT 


EVALUATION 


5/72 ' 










^TUOCNT^ AT KASE IN AFFECT DISCUSS 
















VALUE 


ABSOLUTE 
FREQUENCY 


PFIATIVE 
FFfOUEKCY 
1 PERCENT 1 


AOJUSTtO 
FRFOUENCV 
IPEPCENT) 


CU.HUIATIVE 
AOJ TRFO 
I PERCENT! 




VfRY COHFUm 






1.00 


$0 


.16.1 


3A»7 


3^.7 




COMrORTAntE 






?.oo 


S3 


26.8 


$7.6 


<»2.^ 




OkfAiY 






3.00 


11 


3.S 


7*6 


100.0 










0.00 


166 


53.5 


MISSINR 


100.0 





TOTAL 



310 



100.0 



100.0 



100.0 



U729 



STR ERROR 



0.049 



MFOf AN 



1.76S 



wcfo'irrr 



2.0C0 

^i3T" 



WINIMUH 



l.OOfi 



STf> OEV 



0.994 



VARIANCE 



0.3$) 



"Ikewness 

MAXIMUM 



0.162 
3.000 



RANGE 



2.000 



VALID observations - 
HISS INC (WSERVATIONS - 



144 
166 



1 



FINAL CPOSSTARS HY PPOf.RAH 


t JUNE 


29, 197?. 








Ot/01/72 PAGE 23 


*F|LE INSIDE fCREATION 


DATE ■ 


07/01/72 I /OUT 


EVALUATION 


5/72 • 






yrAAt^^LC VARio> hAI^e 


INVOLVEMFNT THAn USUAL 










:Vilu# la6Cl 

J 




VALUE 


ABSOLUTE 
FREQUENCY 


RELATIVE 
FPEOUFNCY 
C PERCENT! 


AOJUSTFO 
FREQUENCY 
(PERCENT! 


CUMULATIVE 
AOJ FREQ 
IPERCENTI 


MUCHMORE INVOLVE 




1.00 


7 


2.3 


6.9 


6.9 


HOPE INVOLVFO 




2.00 


37 


U.9 


25.7 


30.6 


SANE 




3*00 


79 


25.5 


56,9 


B$«4 


LESS INVOLVED 




6.00 


19 


6.1 


13.2 


9a. 6 


.NUCHLESS INVOLVE 




$•00 


2 


0.6 


U6 


100.0 






0.00 


166 


$3.S 


MISSING 


100.0 






TOTAL 


310 


too.o 


100.0 


100.0 


STATISTICS,, 


^EAN 2«0C6 




StO ERROR 


0.065 




MEOIAN 


J. 054 


••noE %.ooo 




STO OEV 


0.77a 


% 


VARIANCE 


0*609 


KUPTO^IS 0.366 




SKEWNESS 


-O.096 




RANGE 


6.000 


MINI^tUN 1«6C0 




MAXIMUM 


>.0Q0 








VALIO rmSFRVATIONS » 


164 












MISSING OBSERVATIONS - 


166 













ERIC 
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I 





• JUNC 


?9. :«77, 














>fU€ INSIDE ICPEATinN 


DATE • 


0?/0!/72 1 /OUT 


EVALUATION 


5/72 • 










VAPIABIE VAP108 HOW 


OPTEN IS A«-F£CT DISCUSSED 














Value lAbli 




VALUE 


AOSOLUTf^ 
FREOUENCV 


PfLATtVF 
FREOUFNCY 
I^EPCFNT ) 


ADJUST rn 

FREOUFNCV 
Ipcrc^KT 1 


CUMULATIVE 
ADJ FRFO 
( PERCENTI 






OPTPN 




1.00 


58 


18.7 


*0.0 


▲ A A 






ON OCCASION 




9 AA 
c .UU 


75 


2*. 2 


51.7 


91.7 






"feAi^Fl Y 
NfVrR 




9.00 
*.00 


II 
1 


3.5 
0. 3 


7.6 
0.7 


99.3 
100.0 










0.00 


165 


53.? 


MISSING 


100.0 






STATISTICS.* 




TOTAL 


310 


100.0 


100.0 


100.0 






XPAN^ 1.690 




STD ERROR 


0.053 




MEDIAN 


1.693 






MODE 2.000 
KUPTOSI^ 0*109 




StO DRV 
SKFWNFSS 


0.6*0 
0.539 




VARIANCE 0.*10 
PANRE 3.000 






' NINIHUH UOCO 




MAXIMUM 


*r.000 












VALID ODSF^VATIONS - 
MISSING DRSEPVATIONS • 


16S 


















— ■ 1 — — _ 




» 




\ 

FINAL CROSSTABS aY PftOCRAH, JUNE 


29, 1972. 




• 




67/01/72 PAGE 


25 




*J-PILK INSIDE fCREATION 


OAT^ - 


C7/01/72 1 /OUT 


EVALUATION 


5/72 • 










▼ »>MMDi.c vnnivv nuM eA>T lU UI5(.U^S PEEL IfjfiS IN PROG 






VALUE 


ABSOLUTE 
PPEOUENCY 


RELATIVE 
PRECUPNCY 
(PERCPNTI 


ADJUSTED 
FREQUENCY 
(PEPCENTI 


CUMULATIVE 
AOJ PREO 
(PERCENT! 






VERY EASY 




1.00 


52 


16.8 


35.9 


35.9 






EASY 




2.00 


69 


22.3 


*7.6 


83.* 






oTOTculV 




3.00 
0.00 


2* 
165 


7.7 
53.2 


16.6 
MISSING 


100.0 
100.0 










TOTAL 


310 


100.0 


100. C 


100.0 






•XTAYllJms.. 

•«CAN 1.R07 




STO ERROR 


0.05a 




MEDIAN 


1.797 






••nOC^ 2. CCD 




STD DEV 


0.700 




VAPIANCE 0«*90 






KllfeTffsli -6.9*1 
MINIMUM l.CCO 




SKEWNESi 
MAXIMUM 


0.203 
3.000 




RANGF 


2.C00 







VALID OnSEftVATIONS • |*5 
HISSING naSPRVATIO NS " 165. 



I/*. 



-FILF. INSIOE CCP6ATI0N OATS • 07/01/72 I /OUT EVALUATION 5/72 



OVCl/72 



1 



^AftlAALF VARllO 


OlO PROCRAH MFLP OlSCUSS AFFECT 








VALUE LABEL 
• 




VALUE 


ABSOLUTE 
FREQUENCY 


RELATIVE 
FREOtJFNCY 
1 PERCENT 1 


AOJUSTFO 
FREOUFNCY 
(PERCENT) 


CUMULATIVE 
AOJ FREO 
(PERCENT) 


MUCH EASIER 




t.OO 


^5 


14.5 


32.4 


32.4 


SOMEWHAT SASIFR 




2.00 


B7 


2S.t 


62.6 


95.0 






3.00 


5 


1.6 


3.6 


9B.6 


»<UCMHORF OIFFICLT 






9 

C 


0.6 


1.4 


100.0 






0.00 


171 


55.2 


MISSINC 


100.0 






TOTAL 


310 


100.0 


100.0 


100.0 


STATISTICS.. 














MEAN 1.74t 




STO ERROR 


0.050 




MEnlAN 


1.7A2 


Mnr)E 2.000 




STn DFV 


0.594 




VAR^ ANC F 


0.353 


KURTOSIS 1.611 




SKFWNFSS 


0.964 




DANCE 


^.000 


MINI HUM t.OOO 




MAXIMUM 


4.000 








VALIO OBSERVATIONS - 


13^ 













J MISS INC OBSERVATIONS - 



171 



FINAL CROSSTABS RY PROfiRAM, JUNE 29f 1972. 

-FILF INSIOF (CREATION OATE • 07/01/72 ) /OUT EVALUATION 5/72 • 



01/01/72 



PACE 27 



ViLiiP iAftEL 

{. ..... . 


VALUE 


ABSOLUTE 
FREQUENCY 


hELATtvl? 
FREQUENCY 
(PERCENT) 


AOJUSTEO 
FREQUENCY 
(PERCENT) 


CUMULATIVE 
AOJ FRFQ 
(PERCENT) 


VERY MUCH 


1.00 


61 


19.7 


42.1 


42.1 


.ENJOYEO 


2.00 


72 


23*2 


49.7 


91.7 


Oin NOT E^jjoY 


3.00 


ii 


3.9 


B*3 


100.0 




0.00 


165 


5-^.2 


Mis'siNr. 


100.0 




TOTAL 


310 


100.0 


100.0 


100.0 


tmHYfTs.. 

MEAN 1.662 


STO ERROR 


0.052 




MFOtAN 


1.660 


Mnr>E 2. 000 


STO OFV 


0.626 




VARIANCE 


0.392 


K\J^tT)^1s -0.674 
MINIMUM 1.000 


SKFWNFSS 
MAXIMUM 


0.392 
3.000 




RANGE 


2.000 



VALIO OBSFRVATIONK 
)»ISStNf> OBSERVATIONS 



14S 
165 



ERIC 



-54- 



1 















d7/Cl/V RA'^e ?R 




FUE INStOS ICftEATlON DATE • 07/'\\n2 ) /OUT 


EVACUATION 


5/72 • 










T« wgni^ WITH HORE AFFECT 










1 




VAlUf 


ABSrtUTE 
FREOUEMCY 


■■■ ftftATtvF 
FR^CUFNCY 
IPFPCFNT 1 


AOJUSTFO 
FPFOUFNCY 
(oeRCFNTI 


CU»'UIAT|VE 
AOJ FRFO 
IRFRCfNTI 








UOO 


135 


43.5 


94.4 


94.4 




NO 




2u00 


e 


2.6 


5.6 


ICO.O 








0.00 
TOTAC 


167 
310 


53.9 
100.0 


MISMKC 
lOO.Q 


100.0 
100.0 




STATISTICS,. 






STO ERUOR 


0.019 




HEOIAN 


1.030 




•<nnf uooo 




STO OEV 


0.231 




VARIANCE 


0.053 




KUPTOSIS 12.934 




SKFWNESS 


3.664 




RANGE 


1.000 




ViNlMUM I. COO 




MAKIMUH 


2.000 











vAt in __cesFmTjoNs - 
hisYi nT. oasm at I bNs - 



J_43_ 
16"> 



riNAl CROSSTAB^ AY PPOCPAH. JUNE 


20, 107?. 








Ct/OI/72 PAfi^ 29 


-FtlE INSIDE ICBEATION DATE • C7/01/72 » /OUT 
VX^fABlE VARtl3 MHO OIRECTEO blSicfu'S'SION 


EVALUATION 


5/7? • 






.VALUE LABEL 


VALUE 


ABSOLUTE 
FREQUENCY 


RELATIVE 
FREOUCNCY 
IPEPCENTI 


AOJUSTFO 
FB^OUFNCY 
1 PERCENT 1 


CUMULATIVE 
ADJ FRFO 
IPFBCENTI 


ALL TEACH DIRFCTED 


1.00 


35 


11.3 


24.8 


24.8 


MOPE TEACH LESS KIO 


2.00 


80 


25.8 


56.7 


81.6 


NORE KIO LESS TFACH 


3.C0 


22 


7.1 


15.6 


97.2 


ALL Kin DIRFCTFO 


4.00 


4 - 


1.3 


2.8 


100.0 




0.00 


169 


54.5 


MISSING 


100.0 




TOTAL 


310 


100.0 


lOO.C 


100.0 


5TATIST|f.Ji.. 












*<eAN 1.965 


5TD EPPQB 


0«061 




MEOtAN 


1.944 




<tb o£v 


0.721 




VARIANCE 


0.520 


KIIRTOSIS 0.301 


SKEWNFSS 


0|5n 




RANr.F 


i.OOO 


MINIHU** UOCO 
VALIO OBSFRVATlbNS * 141 


NAKIHUH 


4.000 









HISSINC OBSERVATIONS - 169 



fXHAl fftOSS TAns BY OP OffR *Mf _JUNF_,?9 . 1 97?. 

•PIIF IN$|I>E fCPfATIDN HATP • 07/01/7? I /OUT EVALUATION 5/7? 
Vap f APIF "*'VA« i i*^ I <*AFf FCT TFAPNI NG**Me tP*FUt**tTTTuOENfS 



0>/01/7? 



PACf '^ O 



VAltIF lAOFl" 



VFRY H6tPFut 



VAIUF 



ADSntUTF 
FREOUFNCY 



PH ATIVF 
FR60UFNCY 
IPCPC6NTI 



Anju^Trn 

FR6CUFNCV 
CPfRClNTI 



ru*'utATive 

Anj FR60 
(PFRCfNTI 



uoo 



85 



27.* 



59.0 



59.0 



HEtPPOt 

"NOT RBOTUr 



TtAfTsYiTsTT" 

MFAN 



2.00 



56 



18.7 



40.3 



99.3 



3.00 
0.00 



1 

166 



0.3 
53.5 



0.7 

MISSING 



lOO.O 
100.0 



TOTAL 



310 



100.0 



100.0 



100.0 



STO ERROR 



0.0»2 



MEDIAN 



1.3»7 



fOOF 



l.OCO 

~rr363" 



MINIMUM 



l.OCO 



STO nev 
"IkeIinFsT" 



0.509 



VARIANCE 



0.259 



MAXIMUM 



0.49B 
3,000 



RANGE 



2.000 



VAtIO Of^SERVATIONS - 
PISSING OBSERVATIONS - 



1** 
166 



F|N»t fRQSSTARS RY PROGRAM, JUNE ;9f |972. Ot/01/72 

-niE INSIOF ICPEATION OATF ■ 07/01/72 I /OUT FVALUATION 5/72 • 

wrm'K vAifi'nf Mrtw~oFtFV'rrxmcirn)*rscrusseo 



VALUE lADEt 


Valu^ 


AA^dLut^ 

FREOUFNCY 


A^LAtlv^ 
FPEOUENCY 
(PERCENT 1 


AnjuSTEO 
FPFOUPNCY 
CPERCENTl 


Cumulative 

AOJ FRFO 
CPERCENTl 


OFTEN 


1.00 


66 


21.3 


45.5 


45.5 


OCCASIONALLY 


2.09 


70 


22.6 


48.3 


93.8 


AAftFLV 


3.00 


B 


2.6 


5.5 


99.3 


NEV6R 


4.00 


1 


0.3 


0.7 


100.0 




0.00 


165 


53.2 


MISSING 


100.0 




YrttAL 


" 316 


100.0 


100.0 


100.0 


STATISTICS.. 












HFAN ^ 1.614 


STO ERROR 


0.052 




HEOIAN 


U593 




stn o^v 


0.626 




VARIANCE 


0.391 


KURTOSIS 0.326 


SKEWNFSS 


0.673 




RANGE 


3.000 


J'lNIMUM l.OCO 


MAXIMUM 


4.000 









VALID ORSFR VAT IONS - 
f'XSSINO ORSFRVATIONS - 



145 
165 



•fILF INSCOE (CREATION DATE • OltCXtli » /OUT FVALUATIOM S/7? 
VAff|ABl> VARM6 WA S'^O'CXIlUfARTTSvTr'OK 



VaTue label 



TOO HIGH 



SUITABLE 



STATISTICS*. 



MEAN 
HOOE 



2.000 



VALUE 



AfiSOLUTE 
FREOUFNCY 



•ELATrve 
FPEOUFNCY 
(PFPCCNTt 



AOJU^TPO 
FR50UFNCY 
(PgOf c>;T| 



CU?^ULAT!VF 
AOJ FPFO 
(PgffCEMTt 



1.00 



0.6 



2.00 



14^ 



46.5 



100.0 



0.00 
TOTAL 



16^ 
^10 



52.9 
100.0 



MI^SINO 
100. c 



100.0 
100.0 



STO ERROR 
STO OEV 



0.010 
0.117 



MEOIAN 
VAPfANCE 



1.993 
0.01^ 



KURTOSIS 



6II.01A 



SKEHNESS 



-B.367 



HA XI HUH 



2.000 



V*LI0 OBS E RVATIO NS 
¥ I JTl NtT^fERVATldNS 



_U6_ 
16*4 



RANGE 



1.000 



FINAL CROSSTARS RY PROr,RAM» JUNE 29» 1972. 



0^/01/72 



(>AGE 33 



-FILF INSlOE (CREATION OATE ■ 07/01/72 I /OUT EVALUATION 5/72 
"VAftJAftLF vinm"T Cd^p'ATi*E?rt?rbTMrR €Vv» TMli p*dG 



;VAiOe LA6a 



SUPERIOR 



VALUE 



ABSOLUTE 
FREQUENCY 



RELATIVE 
FREQUENCY 
IPFRCFNT) 



AOJUSTFO 
FPFOUENCY 
(PEPCFNTI 



CUMULATIVE 
AOJ FRFO 
(PERCENT) 



1.00 



63 



20.3 



44.7 



44.7 



AVERAGE 

•Rflfiw AvTffACT 



HE AN 



I.5B2 



2.00 



74 



23.9 



52.5 



97.2 



3roo 

0.00 



4 

169 



1.3 
54.5 



2.B 
MISSINfi 



100.0 
100.0 



TOTAL 



310 



100.0 



100.0 



;<^o.o 



STO ERROR 



0.046 



MEDIAN 



1.601 



HOOF 

KiiRrfijrr 

HINI^tlM 



2.000 



-0.979 
1.000 



STO OEV 



0.550 



VARIANCE 



0.302 



SKEHNESS 
MAXIMUM 



0.192 
3.000 



RANGE 



2.000 



VALIO OnSFRVATIONS - 
riSSIXr, ORSFRVATIONS - 



141 
169 





BY PROGRAM, JUNE 


?<>f 1972, 








07/01/7? PACf 34 


FUr INSIDE 


(CREATION DATE • 


07/01/72 > /OUT 


EVALUATION 


5/72 . 






VARIABIC VADUO WAS HUSIC 


APPROPRlAtl 








VAIUF LADEL 




VALUE 


ABSOLUTE 
FREQUENCY 


REl AtlVE 
FRFQUENCY 
IPFRCENTI 


AOJUSirn 
fkeoufncy 

(PEPCENTI 


f.U«UL ATIVF 
AOJ FREO 
CPE«CFNT> 


VFPV APPROPRIATE 


1.00 


33 


10*6 


23.6 


73.6 


APPROPR) Arr 




2*00 


101 


32.6 


72.1 




INAPP»nt>R| ATE 




3.0C . 


6 


1.9 


f .3 


100.0 






0.00 


170 


94*8 


MISSING 


100.0 






TOTAL 


310 


100*0 


100.0 


100. 0 


TTAtlStfCS.. 














MFAN 


1.807 


STO ERROR 


0.0f2 




MFOIAN 


1.866 


MODE 


2.0C0 


STO OEV 


0.493 




VARIANCE 0.243 






SKEWNFSS 


-0.366 




RANCE 


2.000 


MINIMU*< 


1«0C0 


MAXIMUM 


3.000 









> VAIIO OBStRVATlfNS - 140 
MISSING OBSERVATIONS - 170 



) . 



> 



^INA L f.RQSSTA BS BY P ROGRAM, JUN F 29, 107? , 0>/01 /7 y Pa GF 35 

-flLf- INSIOE ICRFATfON TATE • 07/01/72 I /OUT EVALUATICN 5/72 » 

VA^UftiF VAR119 wAS*PRn6nrWiEus?r50u<^lifiuL lfITJRn 



VALUE LABEL 

; 


VALUE 


ARSOLUTF 
FREQUENCY 


RFLATIVE 
FREQUENCY 
fPERCENTi 


AOJIISTEO 
FREOUENCY 
(PERCENTI 


CUMUl ATIVF 
AOJ FREO 
C PERCENTI 


VERY SUCCESSFUL 


1.00 


36 


11.6 


75.0 


75.9 


SUCCESSFUL 


2.00 


92 


29.7 


66.2 


92.1 


TWSTJCtl^ipUL 


3.00 


10 


3*2 


7.7 


99.3 


VERY UNSUCCESSFUL 


4.00 


1 


0.3 


0.7 


100. 0 




0.00 


171 


59.2 


MISSING 


lOC.O 




TOTAL 


310 


100.0 


100.0 


100. 0 


STATISTICS.. 












MEAN 1.877 


STO ERROR 


0.049 




MEDIAN 


1.864 


MriOfi 2.306 


STO OEV 


0.576 




VARIANCE 


0.332 


KURTOSIS 0.843 


SKEWNFSS 


0.246 




RANGE 


3.000 


MINIMUM I.OCO 


HAXIHUM 


4.000 









VALID OBSprRVATYONS - 
MISSING OBSERVATIONS - 



139 
171 



^-FILF iNSIOf UftFATIOS PATF • 07/0J/72 I 



/OUT FVAtUATION 5/72 



'^7/cl/7^ 



C»Af.<* 



>6 



VALUE IA861 



'VALUT" 



ABSOLUTE 
FREQUENCY 



RCl ATlvF 
FPFOtlPKCY 



AOJUSTPO 

FRECu^^•rY 

*P^«Cf N'T I 



CU^nirAHVF 

AOJ ropo 



OAILY 



1,00 



C.6 



1.5 



SrVFRAL TIHES-WK 



?5FRrE"*A vTEEK 
TWICE A MONTH 



?.00 



26 



^o.c 



21.5 



3.00 
»,00 



33 
27 



1C.6 

e.7 



~2T7r 

20, R 



46.9 
67^7 



ONCE A MONTH 
LT ONCF"X*MbNTH" 



5.00 



2^ 



7.7 



tR.5 



66.2 



6.00 
0.00 



le 

1 60 



5.6 
56. » 



13.8 
MISSING 



100. 0 
100.0 



MFAN 



3.76? 



TOTAL 



310 



100. 0 



lOO.C 



100.0 



STO FRROP 



0.121 



MFMAN 



3.64R 



MODE 



3.000 



KURTOSIS 
HINIMU»« 



-1.059 
l.OCO 



SID OEV 

SKFWNESS 

MAXIMUM 



1.37A 



0.1A7 
6.000 



VARI ANCF 



1.886 



RANnF 



5.000 



VAlin ORSFRVATIONS 
HISSINC nnSERVATIONS 



130 
180 



FINAL CRCSSTARS RY PPOCRAH, JUNE 20> 1972. 



0>/01/72 



PACF 



37 



FILE INStOE 


CtREATfON GATE 


■ 07/01/72 ) 


/OUT 


FVALUATION 


5/72 « 






^VARlAdL^ TVUSE 


rtrOUf-WTY 


b'^irv USE 












VALui; LAftiL 
1 






VALUE 


ABSOLUTE 
fREOUENCY 


RCLATIVr" 
FREQUENCY 
(PERCENT) 


AOJUSTFO 
FREQUENCY 
(PEPCFNTI 


CUMULATIVE 
AOJ FREO 
(PFRCENTI 


OAILY 






1.00 


l<) 


6.1 


U.l 


U.l 


SEVERAL TIMFS-WK 






2.00 


39 


12.6 


26.9 


43.0 


ONCE A WEEK 






3.00 


25 


6.1 


16.5 


61.5 


TWif.E A MONTH 






4.00 


5 


1.6 


3.7 


65.2 


ONCE A MONTH 






5.00 


5 


1.6 


3.7 


66.9 


Lt nNCf A MJVFTtM 






6.00 


42 


13.5 


31.1 


lOO.O 








0.00 


175 


56.5 


MISSfNC, 


100. 0 


r 






TOTAL 


310 


lOO.O . 


100. 0 


100. 0 


TTAmnfs.. 
















MEAN 


3.A74 


STO 


FRROR 


0.16A 




HFOfAN 


2.880 


HOOF 


6.000 


STO 


OEV 


I. 90 A 




VARIANCE 3.639 


KURTOSIS 


-I •504 


SKEWNESS 


0.302 




RANGE 


5.000 


MINIMUM 


1 .000 


MAXIMUM 


6.000 









VALIO ORSFRVATIONS 
MISSING OBSERVATIONS 



135 
175 





FINAI CROS^TAfl^ BY PPftfiPAM, JUNf 1972. 








07/01/7? PAGF 




• 


-Flic INSIDF ICRFATIOM DATE • 07/01/72 1 /OUT 


EVALUATION 


S/72 • 


t 








VAfABl^ VAR?Ol Hnvl UEiL Di'ff1FVFRVirH"Yxfrt At N* 


SiERlKS 












VAIUC LABEL 


VALUE 


ABfOLUTF 
FfiFOUPNCY 


RELATIVE 
IPFRCENTI 


AOJUSTFO 

COP AIICMT V 

IPfRCfNTI 


CUMULATIVE 
IPFPCENT) 






VERY MFtt 


1.00 


3« 


17.3 


SS.t 


S5.I 






AOEOUATE 


2.00 


9Q 


9. 7 


43.5 


9B.6 






NOT VCU 


3.00 


1 


0.3 


1.4 


100.0 








0.00 


241 


77.7 


MISSING 


100.0 




> 




TOTAL 




1 AA A 
100.0 


100. 0 


100.0 




> 


TfAYTstics.. 
















MFAN 1.464 


STD ERROR 


0.064 




MEOIAN 


1.40B 






HOOF 1 .000 


STO DEV 


0.S31 




VARIANCC 


0.282 






kuRtOJIi 


SKEHNESS 


0.442 




RANGE 


2.000 






MIKTKUM 1.000 


HAXIHIJH 


3.000 












VAIID OBSERVATIONS - 
MISSINr. P^SFRVATICNS - 


69 
241 












* 
















) 












































• 




i 


































^tNAl CftOSSTABS BY PROGRAH. JUNE 29, 1972. 




• 




07/01/72 PAGF 


19 


•' 


-FILE INSlOE ICREATION 
VAPIA^IF VAR202 HOU 


OATE • 07/01/72 1 /OUT 


EVALUATION 


s/72 * 












WELL UAS FORMAT LIKFO 














VALUE LAB^t 

1 


VA'.ilE 


ABSOLUTE 

CO POllCMTV 
rncwurm. T 


RELATIVFr 
rPtOUENCY 
<PERCENTI 


AOJUSTFO 
FREOUFNCY 
tPERCENTI 


CUHUl ATIVF 
AOJ FPFO 
IPERCENTI 






BEST SEEN 


1.00 


n 


2.6 


11. B 


11.8 






BETT?P T MOST 
iAMF Ai ^AiT 


2.00 


31 


10.0 


4S.6 


S7.4 




\ 




3.00 


27 


6.7 


39.7 


97.1 






WORS^ T MOST 


4.00 


2 


0.6 


*?.9 


100.0 




\ 


i 


0.00 


949 


'B. 1 


MISS IN'G 


100.0 






STATISTICS.. 


TOTAL 


310 


100.0 


100.0 


iOO.O 




) 


HEAN 


STO EPROR 


0.066 




HEOIAN 


9 

C.J 77 




) 


MODE i.OOO 


STO OEV 


0.72S 




VAR lANCE 


0.S26 




KIIRTOSK -0.451 


SKEUf«FSS 


-0.1 « 




RANGE 


^.000 




) 


HINIHUM 1.000 


MAXIMUM 


4.000 










) 


VALIO OBSERVATIONS - 
HISSING OBSERVATIONS -> 


68 
24^ 













-rilF INSIOE (CRFATtOV f>ATF • e-/0:/7? I /OUT EVAIUATION 5/7? 



VAIUF lA^EL 


VALUE 


ABSOIUTF REl ATIVE 
rKCyUeNCY rHrgutNCT 
IPERCPKT) 


APJUST? 
Ffi four NC^ 


CU»'UL ATlVt 
ATJ FREO 
(PERCENT) 


MFtPS 


1.00 


46 t5.5 


71.6 


71.6 


^11 c ~ ~ ~.v * 






26.9 


9 6.5 


LFSS6NS 


3.00 


1 0.3 


1.5 


100.0 




0.00 


243 7R.4 


MISSING 


100.0 




TOTAL 


310 100.0 


ICO.C 


100.0 


TfAtlSTICi.. 










N€AN 


STO FPROR 


0.060 


MEDIAN 


1.19R 


KOOE l.COO 


STO OEV 


0.493 


VARI ANCF 


C.243 




SKEVNESS 


1.256 


RANGE 


2.000 


MfNlMIJH 1.000 


MAXIMUM 


3.000 







VALIO 06SERVAT10K'S - 67 
HISSING DQSERVATIONS » 243 



FINAL CROSSTAAS 


BY PROGRAM^ JUNE 


29, 1972. 








0*7/01/'?2 PACF 41 


-FIIF INSIDE 


(CREATION OATF • 


07/01/72 \ /OUT 


EVALUATION 


5/72 • 






VARIAALE VAR2C4 PREFERRED KINO OF PROG OESCRIPT 


^*lWLA^fl^ 




VALUE 


A6S0LUTE 
FREQUENCY 


RELATIVE 
FRFOUENCY 
(PERCENTI 


ADJUSTED 
FREOUFNf.Y 
IPERCtNT) 


CUMULATIVE 
ADJ FREO 
(PERCENT) 


DFTAILO OFSCRIPT 




1.00 


10 


3.2 


14.3 


14.3 


CENFRAL STATEHNT 




2.00 


20 


6.5 


26.6 


42.9 


60TH OF A60VE 




3.00 


40 


12.9 


57.1 


100.0 






0.00 


240 


77.4 


HISSING 


100.0 






TOTAL 


310 


100.0 


100. n 


100.0 


mfAlfiitlci.. 














MEAN 


2.4?9 


STO ERROR 


0.066 




MEOIAN 


2.67S 


•'ODE, 


3.000 


$TD DFV 


0.734 




VARIANCE 0.536 


KUl^^rtrfS 


-0.f36 


SKFWN^SS 


-0.660 




RANGE 


2.000 


MINIMUM 


1.000 


MAXIMUM 


3.000 








VALID OftSEitVATIONS - 70 
HISSING 06SERVATICNS - 240 




• 









-FILE INSIOf ICftFATION DATE - 07/01/72 I /OUT EVAtUATlON 5/7? • 
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100.0 
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"RU^nrosii 
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AOJ FRFO 
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1.00 


15 


. 4.8 


21.4 


21.4 
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2»00 


28 


9,0 


40.0 


61.4 


RK 




3*00 




6»8 


30.0 


91.4 


SOMEWHAT iNEFfECTIVE 




4,00 


5 


1.6 


7*1 


98.6 


VERY INEFFECTIVE 




'5.00 


1 


0«3 


l«4 


100.0 






0.00 
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100. C 


MISSING 
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STO 
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2,214 


HOOE 2.000 


STO 
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MINIMUM 
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f DCorriuT 1 


CUMU'l ATtVE 
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VERY EFFFCTIVE 


1.00 


12 




1 f .*f 


IV a 
1 7.9 


EFFECTIVE 


2.00 


26 




3a*B 


56*7 


OK 


3.00 


23 




3^*3 


91*0 


SOMEWHAT INEFFFCTIVE 


f.OO 


5 


1*6 
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5.00 


1 


0.3 


1.5 
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70*4 
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STO FRROR 
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OBSERVER AND TEAQIER CONff^ENTS 
FRCM QUESTIONNAIRES 



OBSHRVER ANn TEACHER CaMEOTS FROM QlJi:STIOXNAIR}:S 



In addition to machine scoring most of the questions from the teacher and 
observer questionnaires, selected answers to the open ended questions were 
extracted and are reproduced belofw. Tliese answers arc presented by program 
and program version, and each group of answers is preceded by the question 
to which it is referenced. 

Answers selected for reproduction were those which may be helpful to the 
design team and producers in their attonpt to improve the series, and those 
which indicate some typical reactions to programs in the series. In some 
cases a city name appears after a comments In those cases it was felt that 
location might be relevant to the comment » 



'•How Do Vou Show,,/' 



Question 5, Teacher Questionnaire: Please conment on elements which they 
understood well or did not understand. 

They easily identified emotions shown. About half the class still 
did not know if they thought s'-^ving emotion was a good thing to 
do or not. Most had never thc:::-ht about it before. 

They seemed to have a clear un derstanding of the displacement of 
deep emotional feelings expre^ i vd by the youth in the presentation 
only after I had gone over it -th them. They would have been more 
prepared had they known what look for. 

Children understood that everyone shows how he feels in his own way, 
and that feelings change as we react to different situations. 

They understood the emotions of fear, anger, hostility, etc. Some 
of the more mature children understood the main theme, "Itow We Feel''. 

I think they understodd that people show feelings in different ways 
but were unaware of the subtleties in the program. 



Question 18, Teacher Questionnaire: Was the music in the program appropriate 
or inappropriate? Please comment. 

The children seemed to enjoy the song very much. 

The music and words were of a ballad- like quality that children find 
easy to listen to. 

The theme song of the film should be changed to something that can 
easily be remembered by the children. 

I would have enjoyed having a copy of the words to the song. 
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Question 20, Teacher Questionnaire: Were there any portions of this nronr.un 
that were inappropriate or educationally ineffective? 

The picture could have had girls and some of their problems depicted. 

My girls felt the program was for boys only as girls don't gang up 
as much. Perhaps something with more universal appeal is needed. 

The "cake scene" was anticlimactical. 

The scene with the garbage cans did not show any fear to my class 
because the cans were too realistic. I don't see the value of tlic 
scuffle in the garbage cans other than a display of relief. 

Tlie events such as the Softball game and the fight prove to be 
exciting than the meaning concealed in these two events. 

IXiring the baseball game, the comment "dirty pitcher" or similar 
words, did not seem appropriate or necessary. 



Question 21, Teacher Questionnaire: Were there any portions of this program 
that appeared to be particularly effective or meaningful? 

I felt it meaningful due to the number of fights on our playground and 
display of anger and frustrations throughout the day. 

The section where the boy was jumped was very meaningful since the boys 
in my class have been involved in fighting coming to and from school. 

Children noted the fact that the boy was quick to share his pride fhomc 
run) with his mother but did not mention his defeat (fight) to her. 
Children discussed personal emotions involved. 

Yes, the children really felt empathy toward the little hoy who said 
he couldn't talk to his parents. 

Seeing the boy break bottles and throwing and kicking helped the group 
to see themselves in their troubles and try to find a better way to 
solve their problems. 

The children were quite impressed with the fact that the boys had the 
cake in spite of the Ntother's command. 



Question 23, Teacher (^estionnaire: Do you have any suggestions for improving 
this program and ones like it? 

I feel a discussion about "feelings", in general, prior to the program 
would spice -up the program. I put up magazine pictures, prior to the 
program, showing emotions. The caption, "What do you feel?" prompted 
their responses: joy, happiness, fear, hate, love, etc. 

There wasn't enough emotions shown in the film. The music should also 
be changed. 
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At a few points, speakers were hard to understand. Perhaps a 
narrator in addition to or instead of music would be appropriate. 

The music could have been more ear catching. It didn't seem to stay 
in their minds. The film could have had less talking and more emotion 
in the music as well as actions of the boys. It also should have been 
mult i -ethnic 1 1 (IJartford, Conn.) 

Use some black students also. (University City, Nfo.) 

Include black children. Olartford, Conn.) 

Giving us more or some ideas to improve our discussions. 



Question 13, Observer Questionnaire: Please comment on student responses 
to the emotional content of the film and indicate some of the topics which 
they discussed. 

Children respond with comments and laughter to the film as they are 
watching it. Mostly discussed the feelings of the children in the film 
and vAat they liked about the film. 

. The o^st responses came as children watched the film. Laughter at: 
fight delayed by tenseness at jumping, when shoved off, home run, 
rubbish cans. They talked frequently throughout showing--"Oh oh'' at 
the cake, "They're gonna get it," 'TVowI" "Look at his face." (Chocolate 
on it) Laughter and cheering at home run. 

Specific questions evoked response but total concept did not seem to 
be understood. 

During and after film these were the comments: "I know they're scared 
because they're gravey and talking so much and so loud." This was 
during graveyard scene which was very effective. Class was attentive 
but felt the uneasiness of the two boys. "I'd be scared half to death 
at night, not in the day though." "Why are they running?" "They have 
a bat to use." "TTiey can see good in the daytime." "I wouldn't be 
that scared in the daytime." 

Going through the cemetery, students just responded "I am." \A\en film 
said, "I'm starting to get the creeps." Children responded verbally 
and emotionally to film. They seemed as though they were very much 
involved. 

Children tuned into film, not discussion. Their comments during film 
more incisive than anything that came out during. Strongly teacher 
directeci discussion. 

What has frightened them and how they react when frightened. Why they 
try to hide feelings. 

It seemed that even with the teacher's emphasis on the feelings aspect 
the children had a hard time adjusting to what feelings are and how to 
relate this to the teacher. 
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(Cake) (Most were girls' responses) They cut it too big. After 
awhile they start .eating all the cake up. Nty f^od, they're bigger 
than I am. They're pigs. Nly mom would never make any more cake 
again. I wouldn't eat any. 

Discussion center around garbage cans, thriving and kicking bottles 
and cans. Taking a piece of cake without permission. 

Garbage can, unsanitary. Very little to film on feelings* 

Laughter and excitement over the fighting. One girl's response: 
•'Didn't like tlie film." 'Too much boy stuff." 

Discussed facts of the film. Discussed different film diaracters' 
reactions and emotions as seen in film. Very little projection. 

Children mainly discussed film and did not seem to relate their 
aggression to the film's showing of aggression. Discussed alternate 
ways of dealing with anger. Told what they would have done if their 
quarter was taken. How they can or can't talk to parents. 

Tantrum- throwing as response to frustration discussed. Cake snitching 
incident aroused great interest . Parental reaction to irritating 
incidents with pets. Never dealt with ideas of diild who couldn't 
show feelings. 

Good cOTiprehension of emotions (particularly anger) as evidenced in 
film. Little comprehension of basic difference between tlirce boys in 
their reactions to situations presented. 

Nfost children indicated a great interest in it and a wish to see it 
or others like it again. IVhen asked \A\at other subject areas tliey 
would like to see films, one student said a film about somebody who 
felt different from others. 



"Mist I, May I" 
(Short Version) 



Question 5, Teacher Questionnaire: Please comment on elements which they 
understood well or did not understand. 

It seemed they were following tlie story of Bobby more than the black 

girl having too many responsibilities. The class felt for Bobby as 

they told their own experiences of being over-protected. (Las Vegas, Nov.) 

They understood the idea of too much responsibility and not enough 
responsibility. They did not seem to understand the contrast of the 
life of the girl and the boy (the over-protectiveness of the mother 
and the lack of protectiveness of the girl), and I am not sure that 
they should understand it. 

Students were able to distinguish the difference in the situations of 
the children. 



Responsibility; boy wanting freedom, paying for goods purchased; 
concept of paying for what you get. 

^ty duldren understood the program well especially when the boy 

was rude to his mother. They also understood tlie area of responsibility. 

Children should have specific jobs and be expected to do them. 
Parents protect children and worry about them because the parents want 
the best for their children. 

Difficulty in understanding where Debbie's mother was. 



Question 18, Teacher fXiestionnaire: iVas the music in this program appropriate 
or inappropriate? 

It was appropriate background for the story. It didn't seem to be 
loud enough to interfere with the conversations. I tiiought it was good. 

The background noises of the film overwhelmed the children's voices 

in the film. l\hen the TV duldren spoke alone they were usually audible. 

Too much vibration on the city streets noises. 



(^estion 20, Teacher Questionnaire: Were there any portions of this program 
that were inappropriate or educationally ineffective? 

At times the scenes switched back and forth a bit more often than 
necessary and the "plot" was lost to a certain extent- -perhaps the 
background noises of the production caused this. 



(^estion 21, Teacher Questionnaire: Were there any portions of this program 
that appeared to be partiailarly effective or meaningful? 

The children could identify with both situations presented. This was 
effective in discussion. (Las Vegas, Nev.) 

IVhcn the children had to do jobs they did not like to do. T\\e child 
treating his mother with disrespect. The part where the child had 
nothing to do that was fun. 

Yes, the boy yelling at his mother seemed to effect them most, ^fost 
of them did not do this and talked about what would happen if they did. 

Paying for the oranges, the man's letting the boy diarge the magazines. 



Question 23, Teacher Questionnaire: Do you have any suggestions for improving 
this program and one like it? 

Would it be possible to come to more conclusions in the program? Or is 
i that what the discussion is supposed to bring out? 
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(^esticm 13, Observer (^lestionnair^^ : Please comment on stiulcnt responses to 
the emotional content of the film and indicate sane of the topics which they 
discussed. 



The cost of one orange. Very little emotional content was discussed 
or even mentioned and very little of the children saying or idcntifyinR 
with the children in the film was evident. 

Talked about doing the right thing so as not to feel guilty. N5uch 
talk about responsibility. 

Mostly factual material covered in discussion. 



"Must I, May I" 
(Long Version) 

Question 5, Teacher Questionnaire: Please comment on elements which they 
understood well or did not understand. 

I didn't feel that they understood the meaning of todays as clearly 
as previous one. I had to do more to bring out the main tliought. 

I have a feeling they may not have understoal all the responsibilities 
presented in the inner-city sequences. Mudi of city like is strange 
to our children. (Preston, Conn.) 

Tliey understood they were seeing two separate ways of life. Children 
of this area are not familiar with life in the ghetto. Some did not 
understand why the older girl had so much responsibility. (Preston, Conn.) 

Understood both Debbie and Bobby were unhappy but needed discussion 
to bring out reasons why. 

Realized there is a need for discussing amount of responsibility one 
should have to accept. 

Some of the students did realize that Bobby didn't have rmd\ responsibility. 

Many seemed to relate to Debbie's feelings that went along with her 
responsibilities. 

That the boy wanted responsibility and the girl felt she had too mucli. 

Question 20, Teacher Questionnaire: Were there any portions of this program 
that wre inappropriate or educationally ineffective? 

I think that previewing or helpful materials would give teachers more 
discussing power. 

At times it was difficult to hear Debbie's words over the noise of the 
city. 
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students were repelled by mother using saliva to clean boy's face. 
O\'indsor, Conn.) 

Hie general format of flashbacks from suburb to ghetto life just did 
not seem to interest most of the children. Perhaps they found it 
difficult to associate with either way of life since this is mainly 
a farming comtnurtity. CPreston, Conn.) 

The entire program was most appropriate. However, I feel that the 
program should have included some black people also. Olartford, Conn.) 

Question 21, Teacher Questionnaire: Were there any portions of this nrogr.Tn 
that appeared to be particularly effective or meaningful? 

The part where the boy was given responsibility to deliver the order 
seems to impress many of them. 

The sequence of Bobby in the drugstore- -his irresponsibility in 
handling the ice cream and books. The children seemed to respond 
immediately to this. 

Children recognized that the boy in suburbs was unappreciative of 
all he had. They commented on how selfish he was as compared to the 
girl in tlie ghetto. 

Too jnuch responsibility rather than lack of it. 

The ending revealed a lot of emotions because you could actually see 
the emotion shoun in the boy's and girl's faces. 

Interweaving the two contrast in stories helped the children understand 
that different feelings can be associated with responsibility. 

CJiestion 23, Teacher (^estionnaire: Do you have any suggestions for imnrovinc 
this program and ones like it? 

Longer sequences. I think there were too many flashbacks. Seemed too 
fragmented to me. 

Our school has a large black population. Maybe having black children 
as performers. Ofertford, Conn.) 

(^estion 13, Observer Questionnaire: Please comment on student responses to 
the emotional content of the film and indicate some of the topics which they 
discussed. ' 

Very little discussion of emotional aspect of material in film. Discussed 
event relating to actions of their mother, responsibility of taking care 
of brother or sister. 

Little to emotional content, much to tlie action of both boy and girl 
portrayed. 
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Students seemed more interested in the program they liad seen before, 
••Itow Do You Show," than this one. The only thinp they discussed was 
responsibility. 

Children very quiet during film. Discussed responsibility before and 
afterwards— responsibility of themselves and of the children in the 
film. ScHiie children stated that they did not like the film--*Vasn*t 
exciting enough." 

Very personal response on the part of students. Responsibility- - 
parent vs. child. Why they have to assume responsibility for more than 
their share sometimes. 

Students couldn't have cared less about the emotions brought out, Tliey 
discussed the "dangers" of riding bikes in the center of the street, 
germs on the face cloth. 

Kids felt that Bobby was going to get into an accident if the story 
had progressed. Children discussed responsibilities in the film and 
what responsibilities they have at home. 

Much of the discussion centered araind responsibility- -taking care of 
sisters and brothers, jobs- -pay or no pay following rules established 
by parents. 

Teacher (with preparation) did a very good job, sensitive to children 
and elicited interesting thinking. A final comment from child was that 
it miglit be good to put the "Boy in the girl's place and the girl in 
they boy's place and see how they like it." 



"...but Names Will Never Ifurt" 



Question 5, Teacher Questionnaire: Please comnent on elements which they 
understood well or did not understand. 

Understood concept of prejudice but did not grasp the word. Did not 
really understand language as source of prejudice or feel term 'Trench 
Frog" derogatory. They were more concerned with the hurt feelings. 
(Toronto, Canada) 

Understood the meaning of prejudice—got the idea that something might 
be vnrong with Jews, Catholics, etc. This could have been clarified-- 
Ottawa-Hull setting not clear- -children not aware of this. (Toronto, Canada) 

Shots of other groups discriminated against were too short, not clear. 
Setting of Ottawa and Hull should have been clarified at beginning. 
(Toronto, Canada) 

Did not relate directly to local problems. Frendimen are not discriminated 
against in this area. (San Jose, Calif.) 
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Geographic setting, not well. CallinR names, well. (San Jose, Calif,) 

llie word "prejudice" threw them off but they understood the concept 
well enough. 

The portion on the explanation of prejudice is well understood by 
most. After discussion all people understood. 

Understood the name calling but really don't understand what being 
prejudice means. 

They understood the term "prejudiced" and how it feels to be called 
names. 

Understood the prejudice in the program but did not associate it with 
their own prejudice against a boy in their own class. 

Understood well- -content of name calling (in fun and in anger). People 
are rejected because they can't communicate. Did not understand very 
well the idea that prejudice can be a result frcxn repeating adults' 
prejudices only and othervdse can be groundless. 

Generally they understood the theme of the program, Iiowever some 
seemed to confuse examples of prejudice witli "fun" name calling. Iiowever, 
again, this represents an average grade 3 viewpoint- -to him "name calling" 
is wrong. 

Understood the hurt feeling of boys and cause. They also realize the 
problem of making amends. 

Understood name calling hurts and prejudice. Did not clearly under- 
stand prejudice by minority group to large group. 

Understood the feelings motivating Mark's outburst. They did not 
understand Jean Pierre's prejudiced reaction- -didn't see it as such. 

They understood prejudice and segregation. They understand how it 
hurts to be teased or tormented about things that cannot be changed. 

I feel they have a knowledge of what is prejudice, but did not under- 
stand the effect of prejudice. 

They did not understand segregation. 

Hatred for people because of differences. Different kinds of racial 
hatred and reasons for it. How to better tlie situation. 



Question 18, Teacher Questionnaire: Was the music in this program appropriate 
or inappropriate? 

Tlie music showed the confusion of Mark and gave a nightmare quality. 
At confused section, the music heightened Mark's confusion to find his 




way. 
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IXiring the music portions of the program there was talking. Tnis 
same problem can be noted at the local Saturday movies wliere the 
diildren leave during music sections. 

Began to get restless and talk to each other when music began mid- 
way through the film. 

Kids moved around a bit when music came on--restless. Later said 
tliat they liked the music. 



Question 20, Teacher Questionnaire: Were there any portions of this program 
that were inappropriate or educationally ineffective? 

Tlie first part was difficult to understand what was really happening, 
e.g. I tow a boy could move from one city to another so fast. 

Canadian setting a little hard to relate to at first. (San vTose, Calif.) 

It was not possible for these students to relate to Canadians. They 
are of low middle class background and have much more basic needs and 
language. (San Jose, Calif.) 

This film was well done, however, my class had difficulty relating to 
the Canadian situation. Had they boy been Mexican or black and had 
they fought after the name calling it would have been more realistic 
to them. They thought the name "dirty French frog" was sort of funny. 
(San Jose, Calif.) 

The "chase scene" when the boy was lost and running could be shortened. 
Die mother's conversation was too long. Begging the issue. 

Facial expressions did not come across well. Too much time spent 
showing concept of lost. I found the children getting restless. 

Sequence in Hull was too drawn out, camera work not clear, and more 
close-ups of people's mouths speaking Frendi might have been more 
dramatic. 

The time spent by the boy running to find his way back was a bit 
lengthy. 

Play on emotions effective when Mark was lost. But this portion was 
a trifle long. 

SJiots of slums, other nationalities unclear and a bit brief. Also 
diildren not aware of meaning of anti- Jewish demonstrations, i.e., 
problems of Jews during W.W. II unknoivn to them. 

Qdick shots of slums, etc., were meaningless. 

I don't think that this program would fit for two's or tliree's but 
is very good for four's and higher, perhaps, five and six. 
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(^lestion 21, Teacher Questionnaire: Were there any portions of this nrojjrain 
that appeared to be particularly effective or meaninpful? 

Pictures of people living in depressed areas were very effective. 

The use of tho languages helped to "set the stage" for the serious 
part of our discussion- -prejudice. (San Jose, Calif.) 

Ifockey game, argument followed by the explanation of the word 
prejudice. (Toronto, Canada) 

Scenes with the boys were generally better than the one with Mother. 

The part wliere the mother explains to the boy about prejudice, segregation 
and discrimination and later at the end of the program when it is repeated. 

The children immediately identified with the hockey playing youngsters. 
Situation of argument was typical of their own experience. (Toronto, Canada) 

Hockey scenes relevant. Music supported Mark's distress in I^ill 
quite well. (Toronto, Canada) 

The search for the lost friend and the difficulty of breaking into 
each other's world. 

The initial encounter- -name calling. 

Name calling, fighting and conversations about prejudice were 
effective— related directly to this area where this behavior is 
prevalent. 

The name calling, as several of my children have experienced incidents 
very near to those presented. 

Yes, that pec^le can say racial names because they arc angry, and not 
because they know what it means. 

The direct name calling impressed them tlie most. 

hlien the boy left tlie group and the silence following. Going to 
apologize. Reaction of Jean Pierre. 

The part where Mark and Jean Pierre became friends, the hockev incident, 
Mark kept meeting French people and tried to find his way home. 

Facial expressions were excellent. The collision at the rink was 
most relevant and effective in introducing the thenic of prejudice. 
Tlie belated title introduction was effective. 
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(Jucstion 23, Teacher (Questionnaire: Do you have any sufjuestions for improving, 
tliis program and ones like it? 

Apply it at a local level. (San Jose, Calif.) 

The sound is often muffled and some of the pupils had problems 
catching all of the dialogue. 

Seemed pretty good although scxne students did not knoiv what Canadians 
\vere and therefore missed the racial overtones. (San Jose, Calif.) 

I would like to see several exairples of prejudice so the children 
are exposed to a wide scope of experiences. (San Jose, Calif.) 

I feel the program would creat a wortlwhile discussion in the junior 
grades. My class was not capable of relating this experience to other 
prejudices, discrimination, etc. 

Children's suggestions --color, more music, Mark seemed to be all over 
I lull witliin a short period of time. 

Remove part of the "chase sequence" when the boy is lost. Shorten 
slightly the Mother at the ironing board scene. Add a bit if possible 
to strengthen the positive ending. 

Make the beginning clearer. Slow the pace down frcxn one thing to 
another (incident), ^tore emotions portrayed. 

Make the program less stilted, and flow along more smoothly. Too 

much time was spent on certain scenes, causing a slackening in interest. 

I felt it was a little long. I also feel that leaving the problem 
(whatever it is) unsolved would stimulate discussion more. 

Keeping to a short length. Showing emotion in facial expressions. 



(^estion 13, Observer Questionnaire: Please ccMiiment on student responses 
to the emotional content of the film and indicate some of tlie topics which 
they discussed. 

They all lauglied at the term "frog", but do they know what it means? 
Difficult to judge. In the discussion, the students say that they 
would feel nervous, embarrassed, if they could not speak the language 
of those around them. They mentioned many kinds of prejudice, with 
Archie Bunker as a prime exanple. The students noted that Mark caild 
not speak French but that Jean Pierre spoke botli languages. Some felt 
we should learn French. It was noted that name calling only causes 
more name calling. Tlie teacher asked "Itow would you feel if you were 
Jean Pierre?" Uhy are people prejudiced?- -Answer- -"We are afraid of 
those }fAio are different." They discussed war in Israel, Ireland and 
F.L.Q. 
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The diildren agreed that sane kinds of names don't luirt if they 
are just teasing. Itovwer, names against nationality or religion would 
hurt, anger, make one sad. One little boy said, "If someone called mc 
stinky Canadian, Td kill them." Generalizations are wrong, e.g. 
'*all luppies aren't bad or lazy." Name calling just leads to retaliation 
Gave examples of prejudice--e.g. not liking someone because he is black. 
Tliey discussed why the French are separate. One boy said it was for 
practical reasons. "If you go to a store yai need to speak French if 
the people there are Frendi." Tliey agreed it was difficult to learn 
French. The teacher said that some people wlio are English and move 
to Montreal, go to the Fnglisli section because yai need courage to go 
where your language is not spoken." They mentioned that in the film 
Jean-Pierre said"the linglish don't leam French, but the French study 
English." The students seem to find the "lost" part of the film a bit 
too long. They are very attentive when Mark P; J. P. are speaking and 
when Mark's mother speaks. 

Ihe children were very attentive to film. Uhen Mark is lost, I 
saw a feiv worried faces. During the film insert of the slum area and 
mention of keeping blacks in a slum, a white boy and a dark skinned boy 
exchanged smiles. Tlie children certainly knew the meaning of the 
word "prejudice"; they gave many examples- -Archie Bunker. Reasons for 
prejudice were fear because people were different. "If you get uptiglit 
because a black person moves next door to you" "My friend didn*t go to 
a Negro boy's birthday party because he was black." Tliey would feel 
liurt and unwanted if called names. A few mentioned that J. P. did not 
trip Mark and that Mark called him a name just because he was Frcnclu 
Mark would not have reacted the same way had J. P. been Fnglish. It 
was suggested by a few students that everyone sliould live togetlier . . .not 
always try to have your own way... love each other. It is wTong to 
have a sign saying NO BLACKS. Ifclp people in slums. 

One little girl tliought the French boy was "mean." Tlie children 
caught the title and the teacher discussed names... As the class was 
largely Italian they were familiar with tlie term WOP, A child said 
tliat Negroes don't like to be called Niggers. Another child said it 
was wrong of the English boy to call tlie other boy a FROG, altJiough it 
dnn^f a great laugh during tlie film. It was decided that people are all 
the same on the inside. The outer differences are not important. 
Tliey discussed why they don't like some people. . .perhaps we are jealous, 
(^e boy said, "If someone is mean to me I would get a new friend." 
"I would like the person who doesn't have friends." There was a slight 
controversy about Italians. One boy said tliey dress fancy to show 
off. An Italian boy answered that they dress up to be nice. The 
diildren became* restless during the "lost" sequence. Amused at the sign 
of Kentucky Chicken in French. One child remarked that they would 
play hockey together again and that a game helps people who are 
different to be friends. 
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The level of discussion was largely factual. One child summarized the 
events in the film step by step. lie coninented that both boys were 
prejudiced because "one called tlie other a frog'*. . ."but the French boy 
would get his brother to beat Mark up." One child started to say 
"I liked. ..such and such" but the teacher stopped him saying that 
was not the question. She had asked "l\hat did we see in the film?" 
The children laugh when Jean-Pierre is called a FROG. One child 
said UQI at slum scene. 

Students rarely discussed their own feelings. Discussion divided 
between emotional content of the film which kids seemed to understand 
and related instances of prejudice in the world. Interestingly, the 
teacher diose topics such as Archie Bunker and news items from TV. 

linjoy hockey game- -laugh when boys fall. 100% attention when J. P. 
and Mark talk in restaurant. A few are puzzled when music begins. 
The diildren mentioned people in school and at home who were of 
different nationalities. >fentioned fighting in Ireland. One child 
said, 'The program makes you want to understand different people." 
Tliey said they enjoyed program. One boy said he thought Mark had a 
headache when music came on. 

Topics: People they liked or disliked and wliy; name- calling, esp. 
related to ethnicity. Some told of having been called names or 
having been rejected because of ethnic background. 

Particular personal experiences with prejudice. ^Vhat prejudice is, 
tliat's it*s bad, tliat they should have more feelings for each other. 

Personal reasons for displaying prejudice and name calling. Disaissed 
likes and dislikes of the film--e.g. didn't like fighting and pictures 
of people living in "junkyards." 

Enthused- -picked-up language barrier problem immediately- -laughed when 
he vjas lost in film. (San Jose) 

The children would be afraid if they were lost as Mark was. 

Students responsive because there were several children within class 
of various races, cultures, etc. (Toronto) 

Many interruptions* Mainly discussed events in film. They like the 
mother's talk about prejudice. . .meaning of word--Talked about Quebec-- 
why it is French. Factual level. 

Students very concerned about "how it feels" to be called names: also 
disturbed by scenes in film showing sluiiis, Indian reserves, etc. 

Students very enthusiastic and started discussing film topic in 
groups among themselves- -not with teacher. Recess. 

Positive enthusiasm- -Students discussed IVhite-Black, Irish-Iaiglish, 
Jewish-Gentile issues. 
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Students enjoyed film. They talked about why prejudice exists... 
because we are afraid of people who are different. One child 
mentioned Hitler and Jews. 

Students coinnented on hate and unhappy feelings against discrimination. 

Conceptually too difficult for the class. Tliey centered on physical 
events of film and the idea of name-calling. Discipline was a big 
problem here. 

The students did not understand at all the gravity of the problem. Most 
were uninterested. The discussion was based entirely on printed sheets 
with questions on them. 



(^lestion 5, Teacher Questionnaire: Please comment on elements which they 
understood well or did not understand. 

ffy class, especially the boys, are quite aware of •'love" in the boy- 
girl-kissing type they see on TV. But they do understand the other 
meanings of love. 



Question 18, Teacher Questionnaire: Was the music in this program appropriate 
or inappropriate? 

Children did not like the singer but did like the beat. 



Question 20, Teacher Questionnaire: Were there any portions of this program that 
were inappropriate or educatiaially ineffective? 

Was there a husband- -father figure? 

Only one thing, voice quality was a little difficult to understand. 

Some students thought the children were too kind to each other. Tliey 
wanted to see a conflict between children, not just parent-cliild. 

Most of the program was effective and meaningful. Possibly with 
exception of cutting the scene with the boy and girl kissing on the 
lips. This takes away frm the theme of the program because of the 
maturity of the students. Affection and love need not be shoivn this 
way- -especially for tliis age level. 



Question 23, Teacher Questionnaire: Do you have any suggestions for in^iroving 
this program and ones like it? 

Isolate some of the interactions with the people and discuss what is 
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Living With Ix)ve^ 
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IJnfinished situations that involve varied solutions and lead to class 
discussions . 

Include at the conclusion some open ended questions before the 
classroom teacher opens it up for reaction so that the class will have 
in mind what tliey feel . 



(^estion 13, Observer Questionnaire: Please comment on student responses to 
the emotional content of the film and indicate some of the topics which they 
discussed. 

All girls were continually attentive. Five boys were playins with wires. 

Kids were rather restless during the discussion. The word "love" 
brought romantic thoughts and the kids got rather silly. A few went on 
to discuss other ways to love. Only a few conmonts showed an identi- 
fication with the emotions displayed in the film. 

Kissing and hugging was felt to be silly. The dog sequence had the nost 
impact. Rural area, no black and fe\i foster homes. Topics: Love in 
the hone and sharing. 

Many said they didn't like it. Some called love "stupid." Kids stated 
they were expecting program to be as entertaining as i-lectric Company 
or Sesame Street. 

Students thought hugging and kissing silly. Tliey discussed the sharing 
they saw in the film, sharing in their room, and love in the home. 

Color does not effect ability to love. Liked "mother's" narration. 
IVanted to see rest or films. Would be good for cliild to see who had 
recently experienced death in the family, (program on death) All the 
kids in the world should see the film to understand love better. 

One boy really thought puppy was aite. Some were smiling warmly to 
signs of love between mommy and kids. Liked music. 

Itecognized feelings shown by children in film- -toward foster mother, 
toward each other, toward dog, sharing. Personal feelings because of 
split homes- -divorce, work, service. 

Students responded to woman \n tlie program and love evident in various 
scenes; now they were able to recognize signs of love. Students liked 
the music and responded physically to it. Some thajght instrumental 
music witliout vocal would have been better. 

Best film she had ever seen. Brotherly love, sharing, color made no 
difference. Children went to abstract thoughts. 
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Living With Love' 
ilxmg Version) 
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Question 5, Teacher Questionnaire: Please conment on elements which they 
understood well or did not understand. 

They understood most of the program. Hard for a time concept of 
foster parents and why children had to leave the home. Ilad hard time 
understanding not being loved . 

Students understood 'IVhy children love/' Well, they realized color of 
skin makes no difference in love. Understood different kinds of love. 

Tliey pretty well understood how adults and children can shew love or 
caring, but they did not understand the idea of needing love. 

llicy understood the concept of love in that the "Mother" showed love and 
affection for the children. Rut they had trouble expressing how they 
receive or give love. 



Seemed to understand concepts very well. One child's comment: "Love is 
liking somebody better than yourself." 

Concept of black and white people. Foster home situation. Xeed of love 
and understanding. Sharing and loving. 



Question 18, Teacher Questionnaire: Was the music in this program appropriate 
or inappropriate? 

Tlie music instilled the proper feeling for this film. 

'IMs is the "now" beat, the kids enjoyed it tremendously. 

I think children enjoy hearing snappy music such as this--it helps keep 
tJieir interest high. 



Question 20, Teacher Questionnaire: Were there any portions of this program 
that were inappropriate or educationally ineffective? 

Itell, I feel the program was more oriented towards adults rather than 
the students. 

> 

One child (boy) comnented that "This is an adult film." It was too much 
like a documentary and the children lost interest. 

Tlie program needed something more exciting to capture children's interest. 
Wonderful theme. Mrs. Smith's foster home was a good exanqile but wasn't 
presented well. 



Too many instances of overt affection- -students act eniiarrassed and get 
silly. 
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My class has difficulty in expressing love for others. }tost were too 
embarrassed to take part in the discussion and to give their feelinps. 



Question 21, Teacher Questionnaire: Were th re any portions of this program 
that appeared to be particularly effective or meaningful? • 

They especially understood the portion of tlic film with the puppy. 

Discussion of expressing love when a person is punished. 

My class seemed to think most about the concept of punishment and love. 

Poster mother's labeling of certain ways of shov\ing love. Outline of 
various forms love takes, including punisluncnt. Children related to 
pets, agreeing fully tliat punishment is a display of love, 

Tlie parts where the children showed concern and affection for their 
'•ward" mother seemed to make an impression. 

Children were "giggly" about a young boy (5 yrs,) kissing a girl on the 
moutlu 



Question 23, Teacher Questionnaire: Do you have any suggestions for improving 
this program and ones like it? 

Little boys in the third grade treat any subject tliat deals with "love'' 
as poisonous. I think there should be a different approach. 

Perliaps there could be a sligjit discord sliown somewhere --tliese children 
do argue, but seemed to like tlie harmony shown. 

I believe tlie film was above third grade level. The commentary was not 
clear- -hard to understand, dull. Did not capture students interest. 

Without proper teacher preparation, I feel the program was not as good 
as it should have been. 

Make tlie programs a little more "children" oriented- -possibly giving the 
child's point of view and using a child as narrator rather than an adult. 

Tliis episode was adult oriented (how an adult acts and with much adult 
narration). Perhaps otliers could be more dramatically centered on a 
child's real vieiv of life (not what an adult thinks a child thinks), 
which I think was a problem here. 



Question 13, Observer (^estionnaire: Please conwent on student responses to tlie 
emotional content of the film and indicate some of the topics whidi they disaissed. 

Applauded. Students seem very happy and pleased with the film. Students 
said they would like to see more films. 
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The majority of the pupils commented on events concerning themselves 
rather than concentrating on the theme love. They seemed to crave 
conversation on a sinple basis. 

I feel the children didn't relate to the situation and therefore 
showed little sympathy to the children. The topics disaisscd were 
mostly to the film fact and feelings briefly to other tilings. 

Not too emotionally involved. Teacher had to continually stimulate 
thoughts. The only thing they were really interested in was the 
puppy and their own relationship with animals they had. 

lixprcssed feelings compared to tlieir own. Partiailarly felt emotion 
about the children leaving the mother, mother hurting herself and the 
puppy. 

Students were totally quiet during the "child leaving" segment. Sad. 

flow to express love--whether people need it. Hav they feel in the eyes 
of their parents and how they feel about this. Feelings and emotions 
on the part of students dominated the discussion. 

Parents show love by correcting or spasfiking, taking things away, 
giving presents. Love--vrauld not be any war. 

Suggestion: Sane in-service training for teachers in reflecting 
student's feelings, to help them explore their feelings and 
responses rather than just leading a recital of experiences. 



Question 5, Teacher Questionnaire: Please comment on elements which they 
understood well or did not understand. 

I observed that the children understood the story and all of the details. 
They particularly identified with the parts dealing with just the 
children- -cousins coming, playing dead, etc., and with the little girl's 
confusion about picture for grandmother, and worrying at night. Some 
of the diildren seemed confused about formality and adult grief at 
funeral, but were very perceptive of flashbacks of grandmother. 

Death means someone will never come back. The human body decays. (This 
came out of discussion.) Everyone will die someday. Uhen the human 
body gets too old, it will stop working correctly. (Tliey understood 
this but not sure why.) We are sad when one dies because we miss them. 

The children didn't understand the part ^vhere the little girl asked, 
"Uhen can I give Grandma my picture?" They did not realize that the 
little girl was confused. 



"In Nty Memory" 
(Short Version) 
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"riiey understoal the child was confused, was not ahle to imdcrstanci , 
and was remembering about her grandmother. Also they understood the 
reason the children could not concentrate was because they were thinking 
about something else. They understood the grown-ups were sad. 

I feel the class understood the film, but I think that emotions and 
feelings should be expressed and learned in other areas besides deatli 
at this age. 

Tliey could not understand wliy the grandmother dieii from pneumonia when 
they knew about so many other people who had recovered from the same 
illness. 



(^jestion 20, Teadier (^aestionnaire: Were there any portions of this program 
that were inappropriate or educationally ineffective? 

The father made tlie remark sometliing to the effect that all people die 
v*ien tliey're old or that he wuldn't die for a long time. This takes 
away from the reality of death to a child. Death at every stage of life. 

I felt it missed the point- -people of all ages die- -not only old people. 

I think if there had been a little more about the girl's life after 
the grandmother was gone, it would have given the children some insight 
on how one feels and acts when they must begin reconstructing their 
life after losing a loved one. Often we don't feel the full impact until 
after tlie funeral and after our friends have gone liome. 

Will children believe that if a family member has pneumonia and enters 
the hospital, he will die? 



f^estion 21, Teacher Questionnaire: Were there any portions of this program 
that appeared to be particularly effective or meaningful? 

All of the questions that the girl asked her parents were ones tliat all 
diildren would ask -- and the answers were given in sudi a manner that 
they could be easily comprehended by children. 

Tlie children playing as children do and their seemingly lack of 
understanding of what was going on - but their lack of interest in 
things and drifting off that showed they knew something was wong. 

Superior in the sense that it was taken from a child's point of view. 
Itost of the educational films have an adult doing all of the talking. 
This film would not have been as effective if an adult talked to 
the children. 
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Qucstion 13, Observer Questionnaire: Please comment on student responses to the 
emotional content of the film and indicate some of the topics whidi they 
discussed. 

Oiildren restless toward end of program. Observers, sitting in back, later 
learned some were near tears; several had lost grandparents recently. 
Most of the discussion centered around factual retelling of deaths they'd 
been associated with, rather than expressions of emotion. 

The teacher led the students to talk about tlie story line rather than 
tJie concept of death. 

*c^Students and teaclier only discussed the emotional content of the film 
fleetingly. 

ftost students wanted to relate personal experiences with death --spent 
much of the time relating details although seemed not to verbalize 
•'feelings'* as such. 

Little apparent emotion shavn. Discussed animals and grandparents 
dying. Their own experiences with death. 

Very little verbalizing concerning their emotions - much more 
"storytelling" about their past experiences with funerals-seeing "dead 
people", etc. However, during the pre-telecast activities, the teacher 
asked questions such as 'Tiow do you feel when you get up in the morning", 
"Are you happy most of the time?" "When are you sad?" Tlie children 
talked extensively about "the way they felt'* in this session but did 
not carry this over into the post-telecast discussion. 

l)ne little girl had recently had a step-father to die. She refused to 
participate in the discussion even when teacher tried to draw her out. 
She seemed disturbed. 



(^estion 5, Teaclier Questionnaire: Please comment on elements vdiich they 
understood well or did not understand. 

The father explained to his daughter that everyone is bom, grows up 
and dies (when he is old). Why doesn't everyone get to grow up"^ Seme 
children in my class have had a brother or sister who died, and he or 
she wasn't old. This was difficult for sotkj to understand. (It was 
effective vdien the plant was shown as a comparison.) 

They seemed to understand all aspects of the program well, except that 
they could not understand the lack of religious involvement and what tliey 
saw as the minister's lack of concern. 



"In ^!y Memory" 
(Long Version) 
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(>uestion 20, Teacher Questionnaire: IVere there any portions of this propran 
that were inappropriate or educationally ineffective? 

I thought it was well presented. There could have been a few scenes 
inside the funeral home. 

I felt that the parents made deatli a very sad and morbid event rather 
than a peaceful and blessed occasion. 

I felt it was very morbid and did not really consider the religious 
aspects of sucli a situation. The children also felt this. 



(Question 21, Teacher Questionnaire: Were there any portions of this program 
that appeared to be particularly effective or meaningful? 

Tlie way the little girl's lack of understanding was shown quite well. 

They seemed to relate well to tlie little boy who asked his cousin wlicrc 
his grandmother was and the cousin didn*t answer. 

The picture Linda made for Grandmother, iter tears, though delayed. 
The games, the memories or flashbacks. 



Question 23, Teacher Questionnaire: Do you have any suggestions for improving 
the program or ones like it? 

Involve teachers as much as possible in the evaluation of such programs. 

Scenes of drownings, building on fire, or even diseases which might 
take Che lives of the young (children) as well as the old. 

I would like to have God and religion be a part of the program- -presented 
in an ecumenical way. 

If grandmother's death could have been related to a pet's death, it 
possibly would "hit closer home" for many studcntr>. 

Many children in my class have been to a funeral where they saw the 
deceased. They wondered why tliey didn't see the grandmother during 
the funeral- -only pictures of her when she was alive. 



(^estion 13, Observer Questionnaire: Please ccMnmcnt on student responses to 
the emotional content of the film and indicate some of the topics which they 
discussed. 

Great empathy towards death. Dead pets. Fine understanding what does 
happen. 

You could tell that death was a subject they had been concerned with and 
didn't know how to deal witli. They discus ';cd their oi^m experiences 
with death--when an aunt had dropped dead in front of one. A sister 
killed in car accident. Pet's death. Grandma in nursing home and wants 
to be taken home to die. 
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Seemcd to be over students' heads. They did not really deal with tlie 
values involved. 

Causes of death. Pacept for comments that it was ''sad" there was 
little emotional reaction or discussion. Talked about "life goes on" 
and we should be happy in spite of loss of loved ones. 

Students at first omitted discussing any feelings they had about 
the film and discussed factual information about pets and relatives 
\^\o had died. Only after teacher started asking specific questions, 
did they respond that they "felt sad", etc. At the beginning of the 
discussion children merely related (one or two sentences) experiences; 
teadier did not comment or promote further discussion of each experience. 
She merely called on one child after another had finishe^l speaking. 

Almost all unemotional responses. General reaction was that sliow was 
"weird" and "sad". Most discussion centered around relating personal 
factual experiences with death and grandparents. One kid asked great 
question about v4iat would happen if a lady was going to have a baby and 
she and the baby died. It was left unanswered. Teacher felt deep, 
emotional, heavy things and fears were beginning to surface, so 
terminated discussion. 

Many of the kids (mostly girls) were about to cry. 

Teacher first dismissed all disinterested and restless students to 
individual work. Then held small group discussion. Conversation was 
going very well and was cut-off at teacher's request. Students went 
back to individual classwork. 
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I?ut Xaines V/ill Mevcr llurt 



?aiml)crs 
1-4 

5-8 

9-12 



Scliool Cradc 

Ilspc Scliool, Korth Allc£»})cny 3 
Sdiool System, Pittsburgh, Pa. 

r.spc Sdiool, Mortli Allegheny 4 
School Systcn, Pittsburgh, Pa, 

Washington Learning Center, 4 
Pittsburgh l\iblic Schools, 
Pittsburgh, Pa. 



Intendover 
Parratt 

IVilcy 

Parratt 



In My Mcrnory 
1-4 

5-9 

in-14 



Ilinendao School, Pittsburgli 
Public Sdiools, Pittsburgh, Pa. 

MclCnight School, North Allegheny 
School System, Pittsburgh, Pa. 

MclCnight School, North Allegheny 
Scliool System, Pittsburgli, Pa. 



3 
4 



Parratt 

Wiley 

Parratt 



iust I, May I 
1-6 



lispe School, .Nortli Allegheny 
School System, Pittsburgli, Pa, 

-fispe School, Korth Allegheny 
Sdiool System, Pittsburgh, Pa, 



Uilcy 
Parratt 



How Ito You Sliow 
1-4 



5-in 



McKnight School, Korth Allegheny 
Scliool System, Pittsburgli, Pa. 

: cKnigiit Sdiool, Korth Allegheny 
•Scliool System, Pittsburgh, Pa. 
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4 
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I'iirratt 



XII. coNDnNsni) cona/ersations wmi 

PIlTSBUliai i\REA SaiOOL ailLDRI-N' 



1. "But Names Will Never Hurt" 
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mrr NA>n;s will m^R wkt 



P: Khat did you think it was about? 
: Tliat you can get along with different kinds of people like French and 
everybody. You should get along with them. Tliey are just the sanic people 
but tliey speak a different language. 
V: Wiere do you suppose this was? UTiere was the filn made? 
: Canada. 
: Quebec, maybe? 
: I saw a sign that said (^ebec* 
: Ontario. 

P: Uhat kind of problem do they have there? 
: llie problem was that the English were fighting or they were mad at them 

and tliey were calling them names and stuff. 
: Mien it first started out French ruled Canada but Hnglish still goes tlierc 
like linglisli live there but Frendi live there too. 
P: Uliat did the English boy's mother tell him? 
: She said tliat some people are afraid of other people because they are 
different colors and stuff. 
P: Can you think of any time when that happens in real life? 
: People fighting with the colored people. 
: Tliey all give blacks jobs. 

: lliey talk al^out the Jewisli people and the hippies. 

: It's the sane as the movie like they don't like black people because when 

you go downtown you can see the slums and most of them' are black. 
: Tlie tiling is they won't give the black people a chance to live in 
d i f f ercn t neighborlioods . 
P: ivliat do you think lie thought when he was lost? 

: Everyone was speaking French and it was an Americiin country. 
P: Well, it was a Canadian coimtry. How do you think he felt when he couldn't 
talk to anyone when he was lost? 
: Mad because after he heard that talking he said, "Oh, stupid." 
: He said, 'This is an English speaking country." 
: He probably felt a little lonely. 
V: Remember they talked a little bit before they said goodbye, remcmher what 
they said? 
: Ite said that he was sorry. 

: And he said maybe you'll be able to learn a little French so you'll l)e 

able to talk to the Frendi people. 
: 'Hic French bo)^, said, "How did you get lost?" and he says, "I couldn't 

talk to anybody." and then he says, "Isliy, they are my friends," and he 

says, "Well, they aren't my friends." Then he pointed around like he 

c^nld talk to/ them, "Miy can't you?" 
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P: Miat do you think this movie was about? 

: Prejudice. 

: Was it fraud or frog? 

: Me said dirty Frendi frog. 
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Uhy diil he call him that? 

Itecausc he was Frencli and he thought the Trench kid tripped him, 

l\here do you suppose he got tliat name? Did he pick it up himself? 

Probably somebody else said it before him. 

lie said that French people say it. 

No, he said that he heard grown-ups say it. 

Me and my brother are adopted and I always have this feeling that somebody 

is prejudiced against us. They are always laughing because we are adopted 

and I don't think it's very funny. 

Don't worry I folly, most of the boys in the room are. 

Like Johnny. 

Jolinny's not adopted. 

! mean Johnny's prejudiced aguinst you. lie hates you. 

1)0 you tliink people are prejudiced because you arc adopted? 

Yeah, because they are alw^s making fun of us. One kid took me and my 

brother and he put a ^ re around my brother's neck and said, ''non't 

touch it." Then he jv^.xed it and threw it in the lake. 

Miy do you suppose people do that? 

Because tliey are a different kind of person. Tficy think you arc different 
than tliey are. 

You hcive things that they don't like about you, like you are a different 
kind of race or something. 

I have :i neighbor that was adopted and she's always saying that I'm so 

dumb because I was adopted and that she's lucky because she wasn't. Slie 

isn't very nice. She's a first grader and she's a brat. 

Tliat boy went to say he was sorry to that one. He should have foi^ave him. 

But I understand it because I would feel the same way. 

Wliy did he get lost? 

lie was running away because he didn't want his brother to beat him up. 

Why did he go over there to begin with? 

Because he wanted to apologize. 

What make him think about the apology? 

What his mother said. 

What did she say? 

She said that a person is prejudiced when they call them a "frog" or 
whatever. People try to get rid of Indians and make them live on 
reservations and . . . 

And they want to keep Negroes in the slums, where they can't see them. 
I don't think it's very nice to do that. 
Negroes can't help being black. 

Tliey are just a different color, they could be exactly like you but just 
a different color. 

They were bom, they were closer to the sun but there is nothing wrong 
witJi them. 

It's just the color of their skin and people just think they are bad. 
My next door neighbor says, "Ooo those black people are so icky." 
I have lots of friends that are black people. 

I have one at our church, she's really nice and I play with her scmietimes. 
Once I was at my grandmother's and I was taking a little walk around the 
block and these two Negro boys, they were about 8 and 11, came up to me 
and said, "Pull out your pockets." I guess they wanted all my money but 
I didn't have any, luckily. 

Once I was over at my grandma's and I went over to the playground, and 
there were all these Negro kids playing, and they were playing "stick-up" 
and one little one (I guess he was about 3) says, "Stick 'em up." 
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: 1 was in a store and this little girl asked if I u:mu\\ to play "iiiilc aiul 

seek" so we played in tlic clothes. 
: You know what I used to do when I was a little girl, there were tliese 

statues that were like duiranies who wear clothes, hell, one time my rrather 

was looking for clothes and I was on one of those stands and I was goin.ii.. 
: I don't think it's very nice when they put them in different places like 

in the slums, 
P: Mierc was tliis program, do you think? 

: Somewhere around here, like in Philadelphia or Oliio. 
P: Uhere else could it be? 
; France. 

: Xot France, because he said tliat it was an liiglish speaking country, 
l^: vSo where could that be? 
: Ohio, anywhere really. 

: Really when you listen to it, it sounds like it was in France because 

everyone was speaking French. 
; 'Ornt was just one little town. 
P: Well, actually the film was made in Canada. 
: Canada? 
: I thought so. 

P: lhat was a Canadian boy. And do you know what the problem is in Canada? 
: Too many people are prejudiced. 
: It seems like Canada is their own place to live. 

: It's not fair to the French people because they can't help being bom 
in France. 

: Once I was shopping and there was tliis man dummy there and I said, "Hi" 
and I shook his hand. 
P: Mien he was lost, do you remember the music? What kind of music was it? 
; French. 

: It was sort of like it was wandering and lost. 
: It was good music for that part. 
P: Mow do you think he felt? 
: lie felt scared. 
: Confused. ' 

: I would be scared if you were the only English among all tliose Frendi people. 
: He was tlunking that that boy just wanted to hurt him. 
: He said that English people stink. 

: Tlie French kid said that every time he gets around Fnglish people, they 
stink. 

P: How did he finally find his way home then? 

: Tlie Frencli boy helped him. ; i 

P: Uhat did they say when they had a conversation? 

: Are you going to play hockey tomorrow? 

: Uhy didn't he say he couldn't find anybody tliat knew Fjiglish? 

: He probably didn't want to hurt the French people's feelings. 

: I don't think it's fair tlie way they treat those kind of people. 

: I don't think there is any reason to be prejudiced. People are just the 
same except they might be a different religion or Chinese people like on a 
comnercial. ^1y dad gives to every charity and everything, lie likes to help 
people. Nfy granpa died of a heart attack or a stroke or something and he 
left me 2 horses. One of them died and now I only have one and I want 
to give it away to one of my favorite cousins and slie's not the same 
religion as I. 
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: If we };o to Kentucky, we have to taU: with a Kentucky accent. 

: !.ike we have this German faniily living one house do\^m from us and they 
are our best friends. We always invite tliem over and we have a preat 
time. She takes us to the store. One time when my mother had her bones 
broken, it wa.5 tliat far away from her spinal cord and she took my mother 
over to the hospital. We had to stay at her house because my fatlier was 
aivay in Nev; York. It was really nice. One time wo were locked out of 
our house and you should have seen myibrotlier and the husband. My 
brother had to sleep in the husband's underwear. 



P: 1)0 you have ahy questions about this film? 

: Why did all those people only talk French? Like some of them talked 
American too. 
P: Why do you suppose that is? 

: J!e was in the French part of the area. 
P: Where do you suppose this took place? 

: France. 

: Canada. 

P: And what problems do they have there? 
: Wlien the Canadians move into tl\eir neifihborhoods, they don't like them 

and they are called, I don't remember what they are called. 
: Frendi frog. 

: We went up to Canada once and we saw some French people up tliere and we 
saw a boy and lie was an Indian. He wasn't dressed like an Indian though. 
P: Wliat was the movie about? Could you tell? 
: I think not to be unkind to people from other states. 
: It's about a boy v;ho lived in America and he came across to Canada and 
you know he started seeing all these French people and he didn't like tliem. 
And wlien he tripped, he said that the French boy did it. It was by an 
accident, it wasn*t on purpose. 
: His foot just slipped. 
P: He had a conversation with his mother, do you recall what she said? 

: Al)out how people are prejudiced. 
1^: \\hat did she say about that? 
: Some of the white people don't like black people and they put tlie black 
people in the slums. 
P: Does that happen around here? 
: Yeah. 
: No. 

: Downtown maybe. 

P: 1)0 you think this movie is real? Do things like tliis happen? Wiat would 
be a good example? 
: I^aying different. They don't like you praying that way. 
: Some people don't like Jews and some don't like Catholics. 
P: Why did the English-speaking boy get lost? 
: Because wherever he went, he got so mixed up because all these people 
were speaking French and he hated them so mudi that he just wanted to 
run, and then he finally found out that he was lost. 
P: How do you tliink he felt? 



All lioys 



Scared 
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Unfriendly. 

IIo was sorry for calling him a French froR. 
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P: l\hat did you think this film was about? 
: About liockey. 

: About that one race of people were away from the different one. 

: I liked that part where he called liim, ''Shut up, you French frop.** 
P: Yeali, what was that an example of? 

: Being dirty. 

: Iteing a brat. 
P: Anything else? 

: Rcing a punk. 

P: Is there any word tliat you can think of tliat could describe that? 

: I can, spoiled. 

: Prejudice. 
P: Mio's prejudiced in tliis film? 

: Mark. 
P: Miat did he do? 

: He called that otlier kid a French frog. 
P: What did he think about French speakers? What did he say about them? 

: Well, I like Canadian French because they play hockey. 

: Like when they're going to say ''Get out of here" they go ''Get out of 
here.'' (spoken very slowly) 

: They liesitate every word. 
P: UTiere do you think this program took place? 

: In France. 

: In the United States. 

: Tliey brought a couj^le of kids and gave them like tliis tiling and they'd 
have to talk funny. 
P: Why did Mark get lost? 

: Itecause he wanted to find that kid, so he could tell liim ... 

: lie was running mvay because of the kid's big brother. 
P: Miat was going through liis mind when he was lost? 

: He asked everybody if they were Americans to ask them which way to go 
liomc and they weren't American. 

: I think he was going to tell the kid that he was sorry. 
P: What was he feeling? Have you ever been lost? What were you feeling? 

: I feel like I was a bad person. 

: I was lost once and then my throat starts hurting then I started crying. 

: One time this kid and I went down in the woods and we followed the creek 
so far that it was so hard to get back home. See there's a street named 
Jefferson Street, we walked all the way up tliere. We didn't even knav 
the name of the street, because we came from the woods side. So then I 
went to the booth and we were going to booth 31 and a girl comes along 
and slie takes me there. Then she says, "Lost father, come to Gate 5." 

: You get real scared and then your stomach starts to turn and you start 
to cry. 
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No\v you've seen your second program and do you have any questions about it? 
Uhat did it really mean? I didn't get that stuff about the prejudice. 
I can't say that. 

I think it was about relating nationalities with other nationalities 
Indians with Indians, French, you know, with Lngland anJ Americans. 
vSomething like that. 

Like the Revolutionary War, it's like that because tiie King was different 
from the 13 colonies so they didn't like him because he was a different 
nationality. 

7t was the same for the Civil V/ar because they were different nationality, 
blacks were different nationality and so they wanted them for their slaves 
because they dicb't understand they were people. 

I thought it was about people that didn't get along with other people and 

they just were left behind. That's what prejudice is. 

Uhen you saw tlie people mardiing, do you know where that was? Do you 

know what that means? 

Ireland? 

Not that particular one. They did have soriietlunp out of Ireland. Uhy 

would they have something from Ireland? 

Probably because they are Jews. 

lliere's lots of Jewish people over there. 

Are tiiere any fightti going on in Ireland now? 

Tliey just had one. 

Mien Mark was lost in the French section of the city, what ^.appened to him? 
lie kept on running into people. 

lie asked how to get to a certain place and no one kiiev; what he said until 

he came to the boy he was fighting with. 

Nobody knew what he said? 

No. Tliey were talking a different language. 

I think he was scared because he didn't understand. Like when his motlver 
was talking about prejudice, she said that because people don't understand 
they get scared. lie was scared because he really didii*t understand the 
French. 

l\hen he wai^ playing hockey, he thought when the Frendi boy tripped and 

fell, he thaight he might be prejiKliced or something. 

It made him feel hurt because he said, "I'm sorry/' 

It's sorta relates to white and black. The younger people, the younger 

colored people, they really cause all the trouble. If they woulcb't 

cause so much it wouldn't be so bad but it's them that cause it. 

No, we've caused some trouble. 

IVe act like they are animals and we spit on them and they spit back on us. 
Tliey do? 

Tliey're people. Really they're not different from us. 

Itecause Martin Luther King, fireman were squirting them with water. 

ITiey arc different from us, but if you were black, what vrould it be like? 

Yeah, white would be different. 

It's really all people. 

It's that no one really understands. 

Was Jean-Pierre, tiie Frencli boy, was he prejudiced? 
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: i\'o. I tliink he understood the white, I mean the TnjUish and ho understood 
it and I don't tliink lie was scared of tlie Canadian, 
j l^id he ever do anythinfi that was prejudiced-- Jean-rierro, the I-rencli hoy? 

; : Oh yeali, he told him to Ret out of this place, Quebec was only for the 

Frencli and that Mark was Canadian and he was not supposed to be in there and 
j that he was going to get his brother to chase him out. 

I K: Was that prejudice? 

: A little. 
U": ubat did he say about English people? 
j : That they're stupid. 

: Uhen he was in that restaurant or whatever he said he hated all the Itnnlish. 
IV: Ubat did he say at i:he end of the program when he met Mark again? 
i : lie loved him. Because tliey understood each other. 

I : The one kid asked if he was going to play tomorro»v. 

: T tliink the French boy made up l)ecause at first when they met tlie 
Canadian boy was mad and when he learned how nice the French was, he 
I wasn't mad anymore. 

: The Frencli boy seemed like he liked the Canadians, but Mark's mother kept 
trying to tell Mark not to be prejudiced. 
I Wiat about at the end, were either of the boys prejudiced? 

I : No. Because they got to know eadi other and tliey weren't scared. 

W: Does being scared have anything to do with being prejudiced? 
. r- : Yes, because then they didn't understand and they did things to be 

) prejudiced like not letting them do something like in a bus where the 

black people have to sit in the back because they shouldn't have the same 
rights and that is because we don't understand them. 
• It comes dam to that the whites are afraid of the blacks and the blacks 
*- seem afraid of the whites and we're more afraid of them than they are of us. 

: ^ty grandmother lives downtown and I go to the park every now and then 
I* and I cut across the basketball strip and they are playing basketliall. 

L llieD's a couple of whites and a couple of blacks and every time I come 

to a black I'm not saying I'm prejudiced but I suddenly get a little 
y scared, you know. 

j W: Uhy couldn't Mark talk to those French people in the French section? 

: Mark thought that the Frendi were just pouring out words and he couldn't 
understand them, 
r W: Uhy didn't they speak pjiglish to Mark? 

!- : Itecause tliey were prejudiced, probably. 

IV: Were there any things in the program that had you puzzled? 
r • I'il^e whenever they were burning down all those signs and had civil rights 

I hanging on those posters. 

: And burning the flags. 
W: Did you recognize where they were from? 
I : I think they were something like British flags. All I saw was two lions. 

6. 4 Cirls 

1 

W: Miat is prejudice? ivhat is it? 
y • It's people who can't stand the French. And are sorta nuts. 

K: Uhat about in this country? \\ho doesn't like who? 
: Tlie prejudiced don't like the colored people. 

I 
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: The Americans don't like the French, 

: Tlie Prendi don't like the Americans, 

: Wute doesn't like the black, 

: Tlie whites don't like hippies. 
K: Do you remember when they were marchinp on the street, Mio was marcliinfi? 

: The Jews, 
v;: Uho was burning the flags? 

: I don't know, 
W: Did you see a sign in there about Ireland? 

: No, 

K: Do you know if tliere is any trouble in Ireland today? 

: Tliey're fighting, Catholics and somebody else, are killing each other, 
K: Was anybody in the program prejudiced besides Mark? 

: The French boy was when he was at the little diner. He said he was going 
to get his big brother after him, 
W: \\hat did he say about the English people? 

: Tliey were all prejudiced, every single one of tliem. 
W: Is that being prejudiced? 

: Yes, Very. 

W: Uhy did Mark have trouble getting back to the Hnglish part of town? 
: Oil, lie couldn't speak to anyone because they were all speaking French, 
And he didn't know the way back, 
W: Uby didn't they speak Hnglish to him? 

: Cause they didn't know,, 
IV: Don't you suppose that maybe those other people laiew hoiv to speak 
hnglisli too? 

: Tliat one guy tried to. Rut they were nice to him, Tliey weren't really 
mean, 

W: IX) you think Mark thought they were being nice? 

: lie was scared because of the way his face was looking, 
W: V-lien are people prejudiced? 

: i\hen tliey get mad at each other. 

: Uben they are against each other. 
VI: Do you ever do anything that's prejuliced? 

W: Tell me what kind of different people live in your neighborhood or in 
the city, 
: Well, tlierq's blacks, 
W: Are they different? 
: Well, they are different because no one wants to let them live there. 
There's a place I've seen on TV that they're trying to sell black people 
or people who are disadvantaged to have houses and letting them have hous^js 
and they can pay it off, and they can fix it up, 
: Tliere are still the black people. There arc still some poor people. 
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W: What happened in this program? 
: Well, some boys were playing hockey - I guess it was in a park or something 
so one boy thought the French boy had tripped him and he called him the 
"French frog", I tliin that's Aitfiat is was, so the French boy went home. 
Then the boy who called him a "French frog" went home and he brought up the 

/do 
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subject of prejudice in Frcncli people nnd why they lived whore tlioy did. 
1 don't know what it was called, I didn't quite catch tlie name. ]M his 
mother said that people that are prejudiced call rrcncli people 'Tro)',s" 
and they don't want blacks to live in the luxury wc have. 
W: \\hat happened after Mark talked to his mother? 
: He went over to his friend's, I. think it was a restaurant or where his 
friend lived, and he went and told him lie was sorry for what iie called 
him. ;\hen he came back, his friend said that he'd got his older hrotlier 
and he said that he was really old. So Mark goes running. I!e runs tlie 
wong way and he goes running everywhere asking people if they spoke i'nplisli. 
Hicy just said something in Frenclu lie kept on running all over the place. 
: lie kept thinking that why do French people have to come over. For a few 
minutes he was sorta prejudiced against them, and he said this is an 
rnglisii- speaking country and he called them foreigners or something. I 
forget what he called them, he called them a name that wasn't too nice. 
'Ilien he found his friend and Ivis friend told him that all the people 
around are his friends and ho told him whicli way his home was. 
Mio was prejudiced? 
Mark. 

I was going to say Mark too because he called that kid a French frog. 
Was anybody else prejudiced? 

I think the French boy. He said he'd get his brother and he wouldn't 
accept when Mark apologized, lie said that he hates Englislimen. lie said 
tliat the llnglish stink. 
K: Tlien Mark and Jean-Pierre botli were prejudiced? Uhen were they not 
prejudiced? 

: Klien Mark said he was sorry, then he was not being prejudiced. 

: And tliere was another time at the beginning when they were playing hockey 

and also when Jean, I think it was, the Frencli boy told Mark whicii way 

was home. 

V:: UTiy do you think people are prejudiced? 
: Oxere might be two reasons. First of all, because they think they're 
superior about the Jewish or Catholics and different races of people. 
And they might tliink, they might not like their nationality, like even if 
they were Americans they might not like it. And they might try to 
sort of, you might call it, revenge the other nationality and also the 
other people that are different from them. Tliey're just used to people 
like tliemselves and they don't like anyone else not in their nationality. 
IVhy were the boys prejudiced? 
Uhen they were mad at eacli otlier. 

I don't think tliat is really true. I mean when the mother said that some 
people are prejudiced because they are scared of other people, I don't 
really think that's true. Unless they are like a different color and maybe 
tliey liave been in war or something and that miglit scare them but otherwise 
not. 

IV: IVas Mark ever prejudiced when he was scared? 
: I think maybe when he was playing hockey, he might have been scared that 
his companions might laugh at him, so he just went aliead and called Jean- 
Pierre a French frog. 
K: Miy do you suppose those French people wouldn't speak Fjiglish to Mark? 
Maybe they couldn't or else*. 

Tl\ey couldn't understand it, and he couldn't speak their language. 
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W: So you don^t think they are prejudiced right then? 

: No. I don^t think they're purposely trying not to speak it. 
W: \\liy didn't Mark ask tlie people in the French neighborhood how to get home? 

: Because they couldn't understand liis language and he didn't know iiov\' to 
speak French. 

W: Miat did Jean-Pierre say about that when he shovN'etl up at the end? 

: He said everybody is his friend. The Frendi aren't really so l)ad. 
K: Arc there things that happened in the movie that you didn't recognize? 
: Tlie signs they had on restaurants that said guests and the way tlicy spelled 

city hall was city de hall. Tliey spelled hall "hull'*. 
: I understood most of the signs because we go to Csnada, and we meet a 
lot of French people and go through French to\\Tis. I was in a situation 
like Mark was in when he waj lost in a Frencli town I was sort of lost 
and asked a gas man. My dad was trying to tell him how many gallons and 
he didn't speak any l-nglish, just pure French. 
IV: nid you see flags burning in this program? 
: Were tliose flags? I thought that was a house. 
: Me, too. 
W: Wiere was that? When was that? 
: 'riiat was when Mark's mother was explaining about hoic people were prejudiced 
against Jews, that's what she said. 
Iv: Wiat about when the men were marching down the street? 

: Wasn't that Je^vs and Catholics? 
IV: Uliat country was this in? 
: I'm not sure. 

IV: Ilo you have anytliing else you would like to say aliout the program? 
: I think another time Mark was scared was when he was playing hockey. lie 
probably knew about tlie Americans fighting the French and lie was proliably 
afraid tliat Jean was going to do something to liim so wlien he fell down and 
Jean fell down beside him, he blamed it on Jean because he was scared and 
he tl\ought he'd blame it on someone. 
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IV: What liappened in this program? 

: Tliese hoys were playing hockey and one of the boys tliought another l)oy 
tripped him so be started pushing liim around and called him a name. 
IV: Uliat name did he call him? 

: Frendi frog. 

IV: Uliat are some names we could call people in this country that would be 
nasty? 

: Bigot. Some people don't like to be called that. 
: Uliitie. 

W: Pilacks would use tliat, light? Uhat would white people call black people 
to be nasty? 
: Niggers. 

IV: Niggers, you don't even like to say that, right? 

: lioys, because when the Negroes were slaves their masters used to call 
them, '*l)oys.'' And Negroes don't like to be reminded of that. 
W: Let's see, sombaly got calleil a dirty French frog and then what happened? 

: 'line boy didn't like it and he left, lie went home and asked his mother 
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about ho was sort of hinting, lie really didn't want his motlicr to know 
wliat lie did but he was hinting to her. She told him sometimes tiicy call the:, 
names and so he decided to go to Jean-Pierre's house again, 1 ncan not again, 
but to go to Jeaii-Pierre's house and sort of apologize. When he got 
there, you know, Jean-Pierre wasn't really in too good a humor so he got 
mad. When the boy went up to him, he really got scared because Jean-Pierre 
said he was goini; to get his brother. So he ran and kept trying to find 
people who spoke English to direct him to his home and he couldn't find 
anybody. U'hen he was walking, he kept in his mind, hearing all this i'rench 
language. Finally Jean-Pierre comes up and directs him to the way home. 
K: hho was prejudiced in this shoiv? 

: lk)th boys were, in a sense, at one point, because when Jean-Pierre said 
like ;\mericans stink or Fjiglish stink or whatever, you know, he was really 
getting angry. y\nd in the hockey field when Mark sort of blew up, you 
know, and started calling names. 
IV: IMiy do you suppose people get prejudiced? 

: Well, some people think they're the greatest people and nobody else likes 
them, so they hate other religions or nationalities. 

: IJecause other people think that a different color or different race 

or different religion ^sn't as good so they are going to look down on them 
so hard. Tliey'll think they are, in a sense, a little bigger than they are 
so they're going to be scared of the others and they ai^e going to try 
to overcome their fears by thinking, making the different race think 
well, they aren't afraid so, you know, hy calling names they are big, 
strong, great. 

W: Was there anything that happened in this program that you didn't recognize 
or that was strange to you? 
: You know, if you really looked at the details closely, \^\er\ they were 
playing hockey, they went right through slush and you know, usually 
when you play hockey most parents don't allow you to go through ice tliat 
has started to melt and so that was pretty unusual. They weren't taking 
their safety right. 
: I don't understand French, so I don't really know where he was, but the 
only sign I really did understand was the one that said Quebec. So I 
didn't know where he was. 
: Well, there was one that said city do sc»nething like hall. 
: Well, when the mother was talking to the boy, about, you know, being 
prejudiced, tl\ey had like pictures of cUfferent incidents of prejudice 
and I didn't know if it was some nationality, lliere was a flag on the 
wall and they were burning it. 
W: Uhat about those people marching down the street? 

: 'ITiey were protesting against the Jews. 
W: OK. Wliere was that? Wlien was that? 

: I don't know. 
K: Uhat's going on in Ireland now? 
: Tliey are having lots of riots, ; Usually the headlines are about Ireland and 
Germany -- they're not so much about Vietnam. Of the riots anil wars held 
now, Ireland is sort of a riot place. 
W: Do you have any prejudice in your town? 
: Yes, because our neighbors down the street from us they're prejudiced 
against Japanese because the two boys they have aren't so good in sports 
you know, about like I am. The neighbors next door, one of the boys hit 
a ball in their window and they started calling them names and any time the 



-103- 



parents are out walkins, you know, their dog or somethin.n, they start 
calling; them names and their cliildren start tlirovvinp, stones at the dop, and 
wliatever. 

K: Is tliat anything like the prejudice in the movie? 
: Sort of, when tliey call them names. 

\\: Did you tliink this program was too long? 
: No, because, you know, some educational programs like **Tlie Hlectric 

Company*' I wish was a little longer and scsne shows, you know, tliey're not 
too great, so 1 wish they were shorter. Rut this, HK, this show was 
really good. T'm not saying it's not good, but it's really good, and Tn 
glad it was just the time it was. I was looking around the room a few 
times and some people were sitting there like they were going to sleep or 
something. 

9. 4 Hoys, 2 Girls 



P: Ivhat do you think prejudice is? 

: Some peopJe are just afraid of other people because of religion. 

: I tliink people are prejudiced because tliey don't like the way others live. 

They are afraid they could change to tlieir ways. 

: Hatreds. 

: War or something like tliat. 

V: l\hat was the name of this film? 

: Inside/Out. 

: I think it's ''Names Can flurt." 

P: "Names Will Never Hurt," that's what it was. Klierc did it take place? 

: Ilngland. 

: New York. 

: Somewhere in America. 

: California. 

: Somewhere it's cold. 

P: liow did the boy get lost? 

: He doesn't know how to read French. 

P: \\hy did he go tliere to begin with? 

: To make up with that boy, Jean-Pierre. 

: He just wanted to scare them out. 

: He didn't want to be prejudiced. 

P: Uhat did he call him? 

: French frog. 

P: I don't know what that means. 

: It's something like weird. 

P: He kept hearing voices. 

: We didn't understand because tliey were in French. 

: He went up to everybody and said, "Do you speak Fnglish?" 

: 'Hiere was this policeman and he asked him if he spoke English. The 
policeman said he spoke French. 
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10. 



P: Miat was the title of this film? 

: Inside (Xit. 

P: /\nd this film had a title .itself. That's the title of tlic series. This 
particular film had a title at the very befiinning. It wasn't on very lone 

: Names Kill Never Ifurt. 

P: What is it talking about? 

: About prejudiced people. 

I': And in tliis program who arc the prejudiced people? 

: The Prencli boy. 

: No. I don't think so. It was the l-nglish boy. 

1': ivhat did tlie English boy do? 

: lie said tliat the boy had tripped him and started calling him all kinds of names. 

: Ihe I-nglish boy tried to apologize to him and he wouldn't accept it. 

P: What do you think prejudice is? Ivliat does it mean? 

: Ub liate tlie person who is different. 

P: Pifferent how? How could thoy be different? 

: Language . 

: Tliey liate people and you don't like people. 

: Nationality. 

P: Is there anytliing else about the movie you want to say? 

: Like wlien that Frencli lady said that tliey just can't see blacks in the 
slums- -that shouldn't have been in there. 

P: Tliat sliouldn't be in there? 

: It could be in there but it should be like it is now, like the world all mixed. 

11. 7 Boys 



P: IVhat was the film about? 
: Ho was trying to tell that Frendi boy he wasn't prejudiced. 
: It was about these kids who were playing hockey. One of them said that lie 
tripped him, illegal tripping, and he said the French boy tripped him and 
he called him a French Frog. 
P: 'Ahat were the people' trying to say in the film? 
: Some people are prejudiced and some aren't. 
: Ain't nobody different but the way they talk. 

: It was trying to show you, it doesn't matter what race, color, or nationality 
you are. 

: It doesn't matter what race or ; lor you are. I tliought tliat ever since 

I was about in first grade when I had problems with the blacks. 
: Like when people's motliers and fathers tell them to stay away from white kids 

or black kids or red people or blue people. 
; It was trying to teadi you that it doesn't matter wliether you talk French, 

or if you talk Italian, or if you're black, or if you're red, or if you'^-e 

yellow, it doesn't matter. 
P: Khere did the French come from? Why did they have French? 
: Canada. 

P: Miat part of Canada? Do you remember? 
: Quebec. 

: Ottawa and Quebec. 
P: Uhat's the problan there? Have you heard anything about it? 
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: More Frcndi people arc comin}; to Canada. 
: Overpopulation. 

: >fost of them live in (Quebec, and the HnRlisli, the Canadians don't want 
them and so they don't like it if their kids move into the neiRhborhoo^.1, 
they might beat them up or something. 

: My sister, her French class went to Canada not too long ago, and she was in 
Quebec. 

: They liave a lot of problems with sports and things, like they liave to have 
two sets of announcers, one in Hnplish and one in French. Uben they play 
baseball games up there they say strike in French and then they say strike 
in r^iglish. They say it both ways. Tliey say everything like that. 
P: How do you think he felt, what was running through his mind when he was lost? 

: Scared. 

: Tliey shouldn't have showed all those pictures, like you saw one picture 
and then all of a sudden you saw anotlier picture. 'Hiey started coming in 
and then one picture would disappear and then you saw another picture and 
then a third picture would be coming in. Tnen it would be upside doun* 

: liverything was running through his mind like he was all mixed up. 

1 



P: Do you have any questions about the film? 
: I didn't understand what they were saying. 

: Uhen they called that gUy a "French frog," I understood it cause my 
mother said tliat any\'i^>i^y who is, I forget the word... 
P: Prejudiced? 

: ...would use that woid 'frog" for an example, and I put everything 
together and now I understand. 
P: How did tl\e mother explain prejudice? 
: Sometimes you're scared of a person, maybe of a different nationality, 
because tliey are different. 
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IN- MY mtm 



1. 2 Girls, 3 IJoys 

P: Did you understand what went on? Uliy do you suppose they sliowcd this? 
: So people could understand how it feels when a relative or a pood friend 
dies. 

: So they know what it means to die. If we didn't know wlunt it meant, 

tliat would shovx' what it meant like someone would die in the film. 
: lliey sliow how people feel when somehody dies. 
1^: How did the girl feel? 
: She was crying a lot. 
: She was sorry. 

: Slie was sorry she didn't listen to licr grandmother sometimes. 
P: Tlie first night she was thinking ahout her grandmother, did slic have 

any other thoughts? 
: Slie was playing with her doll, pretending it was her grandmother, hecause 

she missed her grandmother. 
: I didn't think that was right because when she was pretending that the 

doll was her grajidmother , she was like tucking the doll into bed. It 

just didn't seem right. 
1^ Uliy do you suppose she did that? 

: Maybe she felt that so she wouldn't forget about her grandiiiotl^er. 
P: You remember at the very end of the film, the person that came on tlic 

film said something, didn't he? He said something to you. Do you 

remember what he said? 
: He had some questions. 
: How would you feel if somebody died? 

: I was upset because my grandmother died about three years age, and I was 
in first grade, I think it was. She was going to be buried in New York, 
so we had to get all the way over to New York because we wanted to watch 
her be buried. I felt real sad. 

: My. grandmother died, I think it was in 1968, it was awhile ago, and my 
aunt was in Pittsburgh and she was in the house. I was playing with my 
cousin at the sajne time. My aunt Becky said, "Your grandmother dies," 
and I didn't believe her. I said, "No, she didn't. No, she didn't." 
I didn't believe her. 
I': Hid anything like that happen in the film? Not believing? 

: Yealu Tliey were playing tag. They were using their squirt guns, and one 
of the girls feel from the steps. They thought she was faking, and maybe 
slie did get hurt, but then she started to laugh, and it wouldn't seem like 
she got hurt if she started to laugh. 

: In the beginning vAien she came home, and they said that their grandmother 
died. She said, "Can I give it to her," and they said, "No, your grand- 
mo tlier died." I don't think she believed them and then she believed them. 

: She didn't understand what it meant, what death meant. 

: I think she realized that she had lost somebody. 
P: Harry, wliat do you think? You think maybe parts of it weren't so real 
or make-believe? 

: It could have been make-believe, because they could have really put some 
one dead into the ground, but they could have just took a casket and 
put it in the groiind and then took it out. 

: Coffin. 

: Casket. /A ^ 
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Ami take it I>ack out and then really put somoonc in, it coiihi have hwn 
empty when they \)ut it in. 
It prohalUy was fake. 

Could be real too liecause maybe somebody did die, and thev went to the 
funeral. 

l\hy do you suppose she was so sad? 

I think she seemed sad because she probably loved her orandmother verv 
much and slie just felt kind of sad. 

v:as tlicre any part of the movie tliat sort of made yai understand things 
she had done with her Rrandmotlier or things that had made her close to her"' 
It sliowed a picture wlien they went to tlie zoo and slio was liavinc fun with 
her grandmother. 
And planting the flowers. 

She showed the pictures when her mother was as old as lier and slio had licr 

and when slie got older. 

And when she was real young. 

Wiy do you tliink tJiey put that part in tlie film? 

To make you understand hoiv much slie loved her grandnother and lier grandmother 
loved her. 

Mien Linda asked her parents, remember, they finally talked about dvinc. 

what questions did she ask? ' ' 

Would she ever come back again? 

And her mother said, "Never." 

"Wiat does death mean?" she asked her mother. 

Miere do you go when you die? 

After she found out her grandmother had died, the cousins came over, what 
went on tliere? What do you think was happening? 
They were playing policeman and robbers. 

One of their mothers or fathers probably said, "Go outside and plav." 
niey didn t tell it but they probably said it because they wouldn't feel 
so sad. 

lliafs what you really would do if someone dietl in your family, your 
cousins would cone over to your house and the children would play, and 
the grownups would have a conversation together. 



. 5 Girls 

I': Uhat was the title? 
Inside/Out. 

•Ihat was the name of the series, and this film itself had a title. 
In My Memory. 

•Ihe man came on at the very end of tlie film, remember what lie said? 
No, not quite. 

[low would you feel if you were in her place or something like that. 
l)o yoji think this was a good question? 
My grandfather died two years ago. 
My dog died. 

^ty grandfather died before I was a baby. 
Jty grandpa's sister died and we were crying when she died. 

grandmother died a year ago. I didn't go to the funeral. I'm scared 
of death. 

Once I got in the basement and I was scared to go doivn in the basement 
tor another week after that. 
Tliere was a dead rat in our basement. 

My next door neighbor's wife died, and so we went to see her, and my 
sister said she's sleeping so let her alone and let her .sleep. I was 
scared. ' 
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V: Ito you tliink that was a roocI way to explain that? 

: She's sleeping in a different way. 
V: So you all had someone or sanetlung close to you die, in the last year 
or so. I>o you think what happens in the film was kind of like what 
hapixjns in real life? 
: I almost died once. 

: She just looked regular. You could tell that she was acting. 
P: If you had to put into words to describe her feelings.... 
: Sad. 
: Happy. 

: Happy? (group response) 

: With her cousin, slie was having a pretty good time. 

: Tiiat one kid asked where his grandmotlier was and tlicy really couldn't 

answer him, because lie wouldn't understand. They said go play. 
P: Linda asked that question in a way to her parents, didn't she? l\hat 

did they tell her? 
: She was dead and she couldn't come back. 

: Tlien she said, "She won't come back?" And her mother said, "Uiglit." 
: Slie asked if she could shw her picture to grandniotlicr noiv. 
: Tliat's how my grandmother and grandfather died, of a heart attack. 
: My dad had a heart attack, but he didn't die. He was smoking, that's 

how he had his heart attack. 
: I had pneumonia once and I almost died. I was three years old. 
: M>' mom is still smoking, she's not having a heart attack at all. 
: ?ty grandmother died because of something where tliey kept lier bladder 

opened up and she tlirew up a gallon of water or something. 
: Uhen you get your tonsils out, yai can do that. 
P: You mentioned she wanted to give her grandmother a picture after slic 

knew she died. 
: She tliouglit they were kidding lier or something. 
: Slie really didn't understand it. 
: I don't think she knew what the word "dead" meant. 

: I thougltt that she thought tliat her grandmother was at the liospital and 
she was very sick and she didn't die yet. 
P: Itow old do you suppose this girl was? 
: Fight or ten. 

: She was about five or six years old. 
P: If she was ten years old ... 
: She'd understand what dead means. 
: I tlunk she should understand that by now. 

: At the beginning, when they talked about the liospital, I thought they 

said tlie grandmother was deaf. 
: I thought they said deaf. 
: And they were crying all over the place. 
: I saw this old lady and I thought she had a white moustaclic. 
: Vhon a lady dies, they dress them in a white nightgo^vn. 
P: Let's see, Karen and Pam have been to funerals. Do you think the funeral 

they showed in the film was real? 
: No, because the priest takes the coffin to a church, then he says a 

prayer and then they take the coffin to the canetery. 
: It wasn't down under the ground. 
: She \»asn't in there. 

: Ihere wasn't a close-up, how could you tell she wasn't in there, because 
it was all covered up. 
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: 'llicy were acting <iiicl nol^ody was in tliere. 
: Mc'iyhe sl)e was hiding under the porcli. 

: Wiy do you think that Linda was so close to the Rrandnother? 
: Ilecr.use her grandmotlier lived with them. 

It looked like a grandmother's house. 
: Tliey said that tlie grandmother always coughed • 
: Slie said they wouldn't have any good dinners anymore. 
: y\nd the little girl was in the house; her grandmother was fixing her 

hair. 

: And when she came home from school raid she wanted to play cards witli 

lier grandmother. 
: Sh.e wanted to give tlie picture to her grandmother. 
: Her grandmother took licr to the zoo. 

: And she shaved licr the pictures of her ancestors and relatives. 
: l\1iy do you suppose she showed lier tliose pictures? 

: Mi^yhe slie wanted her to see her faraway relatives or somctliing like tliat. 

: Myabe she wanted to see what her graiidmother looked like. 

: Ivhen she was thinking back before l^er grandmother died, it lookovl like 

they were going in slac motion, 
: hhy do you suppose they did that? 
: It looked like a robot you turn on in the back. 

: Tliey probably do tliat so they know what they are doing. You know what 
she's thinking. So you can tell what she's tli inking about. 

: If they were doing it in fast motion, we wouldn't know what they were 
doing. 

I tiiiv'' they were regular but the movie projector made tliem go like tliat. 
: Is r' re anything else about the film you wanted to talk about that we 

h'/ ::; talked about? 
: l\h> would they make a film like this al^out health? 

: Well, maybe it shows how you would keep your body in good shape and foods 

you would eat. 
: It shows how people die. 

: It sliows how somebody feels when somebody dies. 

: And how you have to watch yourself so you don't get sick. 



: Uhat was the title of this movie? ^'hat was it about? 

: It was about this girl. Her grandmother died and she went to the funeral 

and her cousins came, her girl cousins, and they played. Slie was faking 

she was dead when slie fell. 
: She couldn't sleep. Slie was crying. 
: She was scared wlien her grandmother died. 

: I to you remcniber at tlie end of the film wlien the narrator came on and lie 
said something, and tlien he asked a few questions? Do you remember what 
they were? 

: How would you feel if your grandmother died? 
: Think that was a good question? 

: My cousins were crying, my mother was crying, my aunt was crying. 
: And I was already to cry. 

: Is this the kind- ot thing that happens in real life? 

: All people die when they're old, when they get old. 

: I remember when my grandmother was in the hospital. She had to go back 

in again. Slie's out no*. 

In tlie movie she had pneumonia and died. 
: Uhat did Linda feel, do you think? 



5 



Boys 




: Sl\c felt confused. Slie didn't know what was goinji on. 
: She was afraid that it would liappen to l\er. 

: Afraid it would liappen to her motlier, and she wouldn't have a motlier. 

: Maybe slie thought lier grandmotlier would come back tomorrow. 
P: Uhen did she find out about her grandmother's death? 

: Uhen sl\e came home from school with her picture and her parents told 
her al)out it. 
P: What did she say after that? 

: \\hen can I give Grandma the picture? 
P: Uow would you feel? 

: I wouldn't feel that way. 

: I would feel like regular. 
P: Uhy do you think she cared to much about her grandmother? 

: Slic was special. 

: She would take her to the movies. 

: To the zoo. 

: Tliat was real sick vihen they showed when her grandmother turned yellow. 
: In ''Airport" when they didn't have air, they turned purple. 
P: Do you think this is a good movie to show at your age? 
: It's goo<l to show to us because when it Imppens to your own grandmotlier 
and grandfather, then you'll know what it's like. 
P: She had some questions to ask about death, didn't slie, to her parents? 
Remcml)er what she asked? WTiat was on her mind? 
: Mow do people die? 

: If hor grandmother would ever come back? 
P: Uhat did they answer? 
: If her grandmother woudl ever come back. Iter motlicr said, "Never." 
: And she said, "Mr/ not?" She didn't know what a stroke was, she thought 

Grandma would come back maybe. She was just maybe back in the hospital 

for something but slie really died. 
: And she asked, 'l^hy couldn't doctors help her?" 
: Well, they do all tlaey can, right? 

: I think they should have showed it to younger people to c:<]')lain what 
can happen. 

P: You remember when they showed tlie memories, the memory scenes? l\hat was 
different tliere? 
: It goes real slow. 

: 'riaey put it in slow motion so it would be like memory, not like real life. 
P: Uhat do you think this movie was about? 

: About wliat can happen to older people. 
' : It could liappen to younger people, 

: It could happen to all kinds of people. 
P: Do you tliink thjit Ilnda's feelings were important in this movie? 

: She saw everything. Iter grandmother was dead and sl\c remembered all the 
things, and it made it worse. 

: They should have made more about after Linda's grandmother died and she 
gets older. 
P: You'd like to hear more about Linda? 

: Tliey should have told how old she was. 

: Like another film about Linda, when she got older and when she remembered 
when slic was a little girl and what liappened to her grandmother and she 
got scared. 
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I*: Uhat did you think of tliis movie? Did anythinj'. happen you didn't 
understand? 

: llie scene where she was getting all the flowers on her coffin. 
: I didn't understand that part either. 

: It was pretty scary at the beginning because when she died, she cried 
and her motlier cried. 
P: Wiat do you think tlie program was about? 
: About the way people die. 

: 'Hie special part was when slie said, "Uhy did slie die?" and she said, 
"liverytliing stops, your heart stops, your brain and everything. " 
P: Miy do you think she cared so much about her grandmotlier? 
: Uhen she was a little girl, her grandmotiujr used to do things with her. 
: Because she loved lier, and slie spent a lot of time witli her. 
P: If you had to put yourself in her place, what kind of feelings did Linda 
have? 
: Sad. 
: Scared. 

: And at night, her stomach, she wasn't getting any sleep at all. 
: Linda didn't know if she would come back or not. 

: 'lids little boy, he said, "IVhere's Grandma? Ivhere's Grandma?" all the ■ 
time. 

: My motlier's brother's wife's mother had her son die because he was workinc 
on a truck and it fell on him. 
P: She asked some question about death, dicin't she, to her parents? Miat was 
on her mind? 

: Slie wanted to know, would her grandma come back? 

: Miere she'd go after she died? 
I': They didn't tell her the truth? 

: niey did, but she was so confused, she didn't really understand. 

: At the beginning she said that her grandma was struck, then when she comes 
in the house, they tell her what happened. 

: Mien you die, your heart stops beating and you stop thinking. 
P: Ivhat did tJiey say about life and death? 

: Hveryone has to die. 

P: At the funeral, she had memories, didn't she? Uliat were some of the memories 
sl\e had? 

: Some of them were aliout helping. 
: 'fliey were planting flowers. 
: Coml)ing her hair. 

: And maybe, I tliink it was going to the zoo. 
P: IVas anything different about these memories? Was the film different? 
: Tliey stayed on the same tiling all the time. She always thought of her 
grandmother. 

: And she was talking. Her grandma was talking to her. 
: It was like a dream, because whenever you wake up you're not finished 
witli it. 

P: Uliat do you think this movie was about? 
: It's really about somebody dying. 
: I'.hen someone dies, what happens. 
: It's really like about life and death. 

: And when someone dies, it shows yai all about like when you die, vou. 

have to be buried and put in a coffin. 
: V,ell, it's bbout Linda and her grandmother because she's awfully close to 

her grandmother. 

: I want to watch the rest of it. It's a good story. 



5. 5 Girls 



W: How do yoii think you ought to deal witli death? 
: Just he nice to them all the tine and then you won*t feel that had 
when they die. 

: Slie said sonetimes she didn't do what her grandmother told her. 
: It showed that one picture of them hrusliing her liair and she was being 
mean to her. 

IV: Uhat was the program trying to tell you about death and dying? 
: Re nice to people. 

: It shows when you die, what happens to you. 
W: I tow do you think you ought to feel when someone dies? 
: Sad.. 

: We went to my grandmother's one time and she wasn't crying at all and 
I tJiink that was her uncle or something. Ite died and she wasn't crying 
at all. 

: Tliis man died and I didn't know who he was and I cried because we went 

to see liim. 
: I liate to go to funerals. 
W: Uhy do you hate to go to funerals? 
: Because they're so sad. 

: Soraetimes you hear that music playing and that gets you. 

: I was standing beside someone, my uncle or my grandmother's uncle and 
I thouglit he was RRnATHINGI 
IV: Kliat did the program have to say about death and you and your parents? 

: It's going to happen to us someday. 
W: Mow are you going to react to it when it happens? 

: Sad. 

: You won't know because you'll be dead. 
: You don't even know if you're dead or not. 
: I'm going to cry every day. 
: A tear every day. 

: I'd look at their picture every single day. 

: Rut that will make you worse because you'll look at them and wisli they 
were alive. 

W: If every!)ody'6 going to die, wiiy should you he sad about it? 
: Because you'll miss them and while you're still living they won't be on 
eartli. 

: i\nd then when you, I don't knoiv if you go up to heaven or something... 

: You're not sad when everyone dies but when people you know die, then 
tliat makes you feel bad. 
K: How long do you stay sad after somebody dies? 

: At least a week. 

: At least a year for me. 

: At least the rest of my life. 
W: Uhat should you do when you're sad? 

: Just don't think about them. 

: Think of nice times and all that. 

: Talk to your parents or something about it. 

: U'hen my dad was in his office, the man right beside him, he heard him 
choking, and he went over and he was dead. He called the people to come 
up, but they didn't bring the air or anything. 

: He could breathe in his mouth. 
W: Do you tliink little boys will react to this program as well as little 
girls? 

: \o. }\y brother, he doesn't care about people when they die. He doesn't 
even think they're dead. My brother, he doesn't evn like to go visit them. 



: Itoys just don't care as :nndi as j^iirls. And tliey think they're t<H) 
good and tlicy don't do it. 
IV: Uliat do you think liappens to people after they die? 
: They get buried. 

: Your bodies disappear or something because tlierc was birds and we 
buried and I digged it up and there was nothing there. 
V.': Khat did the program have to say about what happens after you die? 
: You like get buried and your spirits go up and then for a long time 

you disappear because you rot away, 
: And people still have your spirits though. 

: One time my grandmother, my mother's grandmother died and wlierc we 

used to live but she didn't die in that liouso and I always tliouglit about 
her and I was just a little baby and I wanted to meet her, I saw her up 
on the stairs on Christmas one day and I started screaming and I got my 
dad and came back and tliere was nothing there. 

: If you die and you have a baliy wliidi is just bom or something, who is 
going to take care of it? If your husband is at work and you liave your 
baby at home and you have no other children and the baby's sleeping and 
you die, no one knows. 



. 5 Boys 

W: How did this program make you feel? 

: I experienced something like that with my grandpa. l!e died. I wasn't 
doing very good school work because my mom told mc in the morning and 
I felt bad about it and I couldn't do my school work. 
W: Well, how are you supposed to face death? 

: Well, it's a beginning of a life. If you've gone to church and you 
believe in God, you just start another life. 
W: Is tliat what tlie program said? 

: Yeali, sort of, in a way. Like when the guy was explaining to this 
little girl what it was. 

: You go somewhere and live someplace else up in the sky. 
W: Uliat did the dad say? 

: People get bom and people die. 
IV: UTiat did he say in between? 

: Tliey blossom. 
W; Does everything that's alive die? 

: Not all things. Like some plants don't die. 

: Tlicy die sometimes. After a long period. 

: Five thousand years. 
K: Do you think the people in the movie were too emotional? 

: Tliey cried all tlie time. 

.: Yeali, I didn't cry. 

: I didn't cry when my grandpa died. 

: Yeah, but the girl really liked lier grandma though. 

: I think it would be better if she came back to life. 
W: Can that happen? 

: Well, in songs they could. 
W: In songs? 

: YeaJi, like that cat song, lie passed the market place where they sell fish 
and he came alive again. 
IV: Did you notice what the mother did for tlie little girl when tlie girl was 
crying? 
: Cried with her. 
IV: /\nd what did she say about that? 



: Crying was all right, especially when two people are doing it, 
IV: If you were going to make this program over again, how would yai 
improve it? 
: Not so mucli crying* 

: rd rather have this guy with a black cape who walks up riding a mean 
old horse* Tlie horse jumps on the grandmother, he starts riding the 
grandmother down the street and she falls off and she dies. 



7. 3 Boys, 3 Girls 

W: Do you expect you might he in the same situation some day? 

: Tve already been through it because my great-great-grandfather died. 

: My grandmother died. I cried all the way. 

: Nty dad's dead, 

: ^ty sister's been through it, but I haven't been through it. 

: I cried all day. 

K: Uhat did some of the people in the program say about death? 

: Tlieir heart stops beating. And their brain stops working. 

: Slie had pneumonia, and when they have pneumonia, they stop hreatliing 
and their heart stops pumping. 

: Tliey can't talk right. 

IV: I low about when they played the game with the guns, the water guns? 

: Tliat's like me only I use a bucket instead of a gun. 

W: Uhy do you suppose that Linda played like she was dead? 

: wShe wanted to fool them. 

: She was thinking of her grandma. 

: She said that the boys couldn't catch her and she wanted to fake so they 
wouldn't catch her. 

: I thought she really tripped off the steps. 

: I knew she was faking it, because she was smiling. 

W: Uhat did you think of the man who was her father? 

: l!e was very sad and serious. 

Vc: Did you notice anything different about him than most men? 

: Yeali, most men cry when their grandmothers die, but I don't tliink he did. 

: lie was real serious. Nfy dad isn't serious. 

W: Ivhat about the beard. Did you notice the beard? 

: Yeali. 

W: Do you remember toward tilie end of the program, where Linda and her grandmotlier 
were playing together? What was that all about? 

: She was bringing back the memories. 

W: Did you notice anything special about that part? 

: She was little and they went kind of sloi\r. 

: It was sort of weird \^lhen they stopped. And the end when she was in bed. 

W: Do you think that was a good way to stop the program? 

: No, because I was really interested in what was happening when she woke up. 

: I would have liked if thoy would have showed her in the casket. 



8. 5 Girls 

I K: What did Linda's mother say about crying? 

\ : It's nice to cry together. 

I IV: Uhat did you think of the father? Was he like your father? 

I : No. 

I W: How is your father different? 

I : lie's tall, black haired, doesn't have a beard. 



: My father wears bell oottoms. 

V;: htiat was it about that fatner that was different? 

: He looked like a scientist. 

: He talked fiinny like he had a cold or something. 



. 7 Boys 

W: Miat did you seven boys think about this second program? 

: It was scary. 

: Sad like the cemetery. 

: It's scary when you go to sleep. 

IV: What was it about tliis one that you didn't like as mudi? 

: I just di<in*t like it because they didn't have no fighters or nothing 
good like tiiat. 

: There wasn't any action in it. 

: It was real sad because the grandmother died. 

W: Let's talk about the people tliat were in the program. 

: It was about the grandmother died and the girl cried. 

: 'Hie mother and father cried too. 

\<: Uhat was the program trying to tell you about dying? 

: It's a sad feeling. 

: Someday you'll die and people will feel sorry. 

: liveryone has to die because of oldness. 

: If you have allergies you can't die. 

: Like if someone didn't die, it would be too mucli population here. 

: And no one would be dying and every nine seconds a baby is bom. 

W: You \>fere saying they were playing dead. Linda was playing dead. V\\y 
do you think she did that? 

: Because she tripped. 

: And she was thinking about her grandmother. 

: She wanted to give her grandmother a trick. 

: She wanted to laiow how sad it would be if somebody died. 

IV: She was kind of experimenting with what it was like to be dead? 

: Rut you can't really tell. 

: You c^'t tell anybody what it's like. 

: Like they put that thing on her heart so it would be all right. 

K: Did you like the father? 

: Yeali. 

W: Did you think he was a good father? 

: Yeali, except for his beard. 

: I don't like beards. I don't like a man that's so old either. 

IV: Uhat about the mother? 

: Slie started to cry. 

: At least on movies or television when something happens, at the end, my 
mom always starts crying. 

IV: You think so. At the end of the program, Linda and her grandmother were 
doing tilings together. 

: Oh yeali, she was thinking about it. 

IV: Did you notice anything about the pliotography in that part of it? 

: Yeali, it was like skipping. 

: Flashbacks . 

W: Vvhat happens to people wlien tliey die? 

: Tliey just go to heaven. 
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: Like tlie lights go out. 
: Tlicy go to sleep. 

: If they were good, they went to heaven, if tliey were hnti they wouldn't 
die. 

W: Did tl^e program say that? 
No. 

W: Tlie program said they go somcv^iere, didn't it say that? 
Underground. 

W: Wliat did Linda's mother say we should do when people are dead? 
They'll still come back as a memory, 
they'll never die in our memories. 

That everybody has to die once in awhile, tliey can't live on forever 
and ever. 



10. 5 Boys 

l\hat did you think of tlie movie? 
I liked the first one better, "llow Do You Show/' 
Me too. That was too sad. 
It was kind of dull. No violence. 
Uhy do you suppose they made this film? 

To shoi^ you how people feel and how their emotions are to deatlu 
Tliere was so mudi sadness in it. It was a lot of sadness. 
Do you think the program is sadder then it is in real life when someone 
dies? 

It depends on hoiv close you are to whoever dies. 

They could leave out going to tlie graveyard and the funeral. It was too 
sad. 

Why sliould tliey leave that out? 

Because in the funeral, it's real sad and everybody is crying. If you 
are watching a movie like that in sdiool, it may make you think of some- 
tiling or someone close to you that died. 

It's different when you show funerals. I only saw one program tliat ever 
sliovved a funeral. You get to know what it's like. It's like you don't 
go to them until you get older. Nty mom won't let mo go to any. 
Someday someone close to us may pass away. 

Nty aunt's husband's grandmother died and I went to the funeral and we 
went to the cemetery. There wasn't anyone crying, I don't think. 
I didn't understand it in some of the parts--like the girl,..I just 
didn't understand it. 

\\hat happened at the very beginning of the movie? 
She was walking home from school and the girl was talking about the 
grandmother. Two weeks ago she had a stroke and she was in the hospital 
and the little girl painted a picture for her. 

And then when she got home, her parents tried to explain to her how her 
grandmother died. And then she asked what she should do with the picture. 
And what did the mother say? 
She said that grandma is dead. 

Miat was going through her mind then? Did she seem to understand? 
She didn't understand at all. 
Siie didn't know where you went. 

After the father said that she was dead, tlien the little girl said, "Mien 
can I give her the picture?'' 
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P: Sonic tliirijis arc liard to understand, 'nus was her Krcnuhnothcr, so uhosc 
mother was it? 

: Iter mother's mother. 
P: How do you know that? 

: Because her mother was crying. 

: If it was th,c father's mother, the mother wouldn't l)e crying. 
: Itecause she said at the end that I was Grandma's daughter and you're my 
daughter, or something like that. 
P: niat's right. I remember that. Well, what happened that night? 
: She didn't get to sleep. 

: Slie was playing with her doll. She pretended that one of them was Hrandmn. 
1^: Do you think maybe you would do that? 

: I haven't got any dolls. 

: I would use my monkeys. 
P: \\hy do you suppose she did tliat? 

: So she wouldn't feel sad or anything. 

: Slie could pretend like she was living. 

: She was just pretending. 

: Slie would feel more secure during the night like lier grandma was with lier, 
as if her. grandma didn't leave yet. 
P: UTiy was she so close to her grandmotlier? 
: Because the Grandma was living with the girl since she was five. Tlie girl 
had hardly any friends so she used to always play with the grandmother. She 
used to play cards. 
P: What are some of the thoughts she had? Memories that she had? 
: Hie garden. 
: They went to the zoo. 

: Also the other part at the beginning, you know when they told her about it, 
she remembered her grandma sitting there, having trouble breathing, it 
looked like. 

P: You remember the memory scene, was anything different in the program? 

: It was kind of blurred. 

: It was slower. It was like in slow motion. 
P: Okay, slie was in her bad and she was tliinking these things and then her 
parents came up the stairs, didn't they? 

: Slie was eavesdropping. 

: They were talking about how they were going to liave to explain it clear 
to the girl tliat she's dead. And that she'll never come back. 
P: And what did they finally do? 

: They didn't tell her that. 
P: Miy not? 

: They said let her sleep because she's all worn out. 
P: Tlien tlie next day came, and what liappened? 
: Then the cousins came and they were playing and running around. She shot 
t]ie two kids with her squirt gun and then they started chasing lier and she 
fell down the stairs but she was okay. Slie just laid there for a couple 
of minutes, then she got up and went "Boo." Then the other kids said, 
"ivhere's Granny?" 
P: hhy did slie do that? Why did she fake being hurt? 
: To worry tliem so they'd get all worked up and run. 

: There was a boy- -he was older — and there was a little girl. Tliey were 
talking about his dog. And he said that he was playing idth it and it 
ran out in the street. 
P: Why was that in the program? 

: So you will remember stuff like whenever little stuff died. 

: Like when tliey are close to them nAxen they die. 
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: It seems like wlion their pet or someone dies they think thcni back. 
V: T\\c parents finally did talk to her, didn't they? 
: lliey explained death and that you don't ccfme hack and other stufT like 
that we'll remember Grandma all the time. She'll he alive with memories. 
Tlie girl wanted to ask questions. She asked, "ishere do we go?" and all 
kinds of other tilings. 
: Slie asked where would you go and she asked wheA will she come back? 
P: ivhat did they tell her? Hoi\' did they answer tlie question? 
: Tliey told her that you never know where you're going to go and wliat was 
tlie other question? 
P: I tliink she asked what happens when you die? 

: The father said that you stop breathing and your heart stops punpinp. 
P: Uhat otlier tilings could they have told her? Wiat would you want to be 
told? 

: Like explain a little more. You know, they just left you hanging there. 

: They could have explained liow she had a heart attack, because her cousin 
was talking alx)ut it, and they didn't understand as much. 
P: Uhat happened next in the film? 

: They asked her if she wanted to go to the funeral and she said, "Yes.'' 

: So tlien they went to the funeral and there were all these people tliat 
she didn't know. She thought they must be Grandma's friends. 
P: Uhen tliey had the service, she was thinking of things, wasn't she? 

: She remembered at the garden and her grandmotlier picked some flowers. 

: At the zoo. 

: Tliey were doing sometliing, playing with something. Tliey were sitting in 
a room. 

: Iter grandr.ia was combing her hair. 

: She'd get on one side and the girl would go like that and then she'd get 

on her other side. 
: When they were combing her hair, the grandmother siad something like 

•'sweetheart" or something like tliat. 
: They were looking at pictures also. 
: And she said everything has a beginning and an end. 

: And this was your mother's grandmother's sometliing. Tliere's this ])icture 

like when they were one. 
: Slie died and you usually remember things tliat relate to her death. She 
happened to be shoxdng them things and about great-grandmothers and when 
she was younger and stuff like that. 
P: Anytliing else? 
: Slie was crying and said sometliing like, "Are you crying?" 
: Cry with me and I'll cry witli you, or something like that. 
P: Uhy is tliat better? 
: To cry together. 
: I never cry with my mother. 
P: 1)0 you thiixk tliat helps? 

: Yeali, because when I cry, then I can get attention. 
P: At tlie very end the narrator came om and he explained some tilings. Do 
you remember what he said? 
: lie said why didn't Linda know about it or something. 
: Why was Linda confused? 

: Uhy was she confused, v^y...some other questions. 
: Sometliing else abou the memory. 
: lie said two questions. 

: It was different, because in the other one, "Iloiv Do You ShCrt\r", they didn't 

have a narrator and there was nobody thinking to himself. 
: And they didn't have anybody singing. 
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V: 1)0 you think tlic other nx)vic niijiht have l)een better if they had h:ul a 
narrator? 
: N'o. 

: Tiiey miglit have had wliat som kids thouplit. 
: You know, like tliinking to himself. 

: 'llie otlier movie was a lot better, I think, because tliis one wasn*t much, 

you knoiv, it wasn't for kids. It's not as mudi for kids. 
: It was sad. 



11. 2 Girhs, 3 Boys 

P: Uhat did you think of tliat program? 

: I didn't like that part with the grave. 

: It reminded me of niy grandmother. 

: That reminded me of my uncle, too. 

: lliey jtist had that little part about her meinories. 
P: You'd like more memories? 

: Yealu 
P: \\hy more memories? 

: It's better than listening to the guy standing there saying that. You 
know, the priest. 

: Cut out that part about the grave. 
P: Does this-prograni have anything to do with the other program, •'How Do 
You Show**? 

: Tliey're not the same kind of film but they're sort of related, like same 
time, and they're just stories. Tliey're not like a soap opera that keeps 
going and going and tliey don't have a real ending on them. Tliey just keep 
going. 

: Well, tliey sort of are alike because they botli have kids in them and they 
have a problem. Not really a problem, but the first one sort of had a 
problem and then the second one didn't understand. Slie had a little 
problem. 

P: So they're both about problems that people sort of your age maybe liave. 

ITiat might be one tiling that would make the films sort of tlie same. Mything 
else? 

: It was sad, that's all I knoiv. 

: Why would you have that kind of stuff for little kids? 
P: Well, I don't know. I'll ask you tlie same question. 
: Because if they don't have it tliey're going to find out about it sooner 

or later, one way or another. 
: And everybody's going to be scared then. 

: Tlieir grandma's are going to die, but not if they see it in a movie. If 
they see it in a movie, it's not tlieir grandmother, but they'll know ho\^^ 
the person feels and they'll probably feel the same way. 
P: Do you think this film could help you? 

: No, I wouldn't have dianged anything because it's better to die if you're 
in pain because if you just stay alive in pain, you know. My great aunt 
was in pain for almost two years and then she died. She was in the hospital. 

: It's like torture, if you stay alive. 

: Well, my grandmother can't see and that's like a torture too. She's 92. 
: >fy mom is Studying abont Jesus and all that stuff, and this is the first 

time she's every known it and she's telling me about death like you'll 

have a second life. 
P: A second life? 

: I really don't understand it but she's yakking about it all the time. 
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: There's a girl in my brother's sdiool who got killed in a car accident. 

It was best for her to die because she had a hole in her head anil eveo'thinp. 

Glass was all in her arms. 
: Do you tliink it was good to see what happens at a funeral? 
: Well, it taught re one thing. I'd never gone to a funeral before. I don't 

see \Aiy we're not allowed to go to funerals because we're old enough. 
: My parents would let me if it was around here but only one we've had 

was in >Jew York. 
: It would be pretty boring. 

: You're just standing there. It's like a wedding, you have to stand, you 
have to sit down. It's just like \^en you go to diurch, because you can't 
understand what the gxjy is saying. You're sitting there looking at your 
book. 

: Tlie tiling wrong is that we always get back seats and you can't hear the 
preacher. 

: Do you remember the beginning of the film when the girl was walking along, 

walking heme, what was she tiiinking? 
: STie was happy and she was thinking about her grandmother. 
: She painted a picture for her and everything. 
: She was thinking how am I going to give this to her. 
: IVhen slie cane home, v*iat did her dad and mother say? 
: He said that mom called me from the office because the hospital called 

her and she was very ill. We went over to the hospital and she was dead. 

And tlien the girl asked, "When can I give tliis picture to her?" 
: Yeali, why did she ask that? 

: She really couldn't imagine that her grandmother was really gone. 
: Why is that? 

: Because it happens so fast, like when you die so fast. 

: Well, that night, what was she doing and thinking about? 

: She was thinking about her grandmother and playing with her doll and 

thinking it was lier because she was lonely. 
: And then she was thinking about what happened when she didn't obey 

her grandmother. 

: Iter parents came upstairs, they came up together. What were they talking 
about? 

: They were talking auojt whether he was going to talk to her. 
: He was going to tell her. 

: They were going to tell her that night, they had decided. 
They wanted to tell her, to make her understand more. 
Did they, finally, did they tell her? 
Yeah, the next day. 
Tlien what happened tlie next day? 
Iler cousins all came. 
Tliey tried to dieer her up, I guess. 
No, because the little kids in the cousins didn't know. 
"Where's Grandma?", they asked. 

And then the girl pretended she fell down the steps and she pretended she 
was knocked out or something. 
I first thought she was dead. 
iNhy did she do that? 

Because she wanted to get away from them. 
She wanted to be with her grandmother. 
NtjBiybe she was trying to msdce fun or something. 
I did. 

You did what? 
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: I w;uiti\l to be with my j:r;uuli!K>thcM* because* we h;ul jusi iUiwa iav cmr 

ilay--it was just here in September. M>' Krantlnia was sick, real sick, aiul 
she kept on getting sick so we kept ijoing dcfivn and ever>'bo<.ly saw i\er. 
they laiew she was going to die tliat day, fly motlier knew, so evcr\i>ody, 
all ny cousins, saw her. My dad said that he didn't want us to see her 
in pain, so we just stayed at our other grandmother's house because tliey 
bo til live in Ohio. 

P: You say you wanted to be with her. Did you feel like that girl did maybe? 
: I wanted to be \<ith her because I never saw my godfather. I never saw 

iny grandfather and I didn't want her to die. 
: My dad said that when his dad died, he died when ny dad was only four. 
I!e said that he u'anted to be a miner and get killed in a mine too. 
P: Uhen the parents in the program finally did talk to her, what did they 
say? 

SIic said, 'n\here do tliey go?'' 
How did they ans^v'er? 
Tliey're not sure. 

Tliey're not sure but they think they go someplace. 
Ito you think that was a good answer? 
No, they should have told her where they really go. 
V.bil, they don't know where she's going to go. 
they don't know if it's really true. 

Yeali, they just might not go anywhere, stay in her coffin. 
Uhat did she think about during the funeral? 
She thought about the memories. 
Miat were some of those memories? 
l\hen she went to tlie zoo. 
Ulien she was shoveling. 
Gardening. 

Showing the jewelry box with pictures in it. 

She said, "Here's your mother when she was a little girl and that's me." 
Wiy do you suppose that they put that part in the film? 
Because at the end she said you have a time to live and a time to die. 
Tliere was tliat nigjit of the second day and what happened to her tliat night? 
Slie was crying and her mother came in and said that it's better to cry 
together. 

1)0 you tliink that's true? 
Yealu 
No. 

I'd rather not cry witli my mother. 

Slie said that she was her mom and someday you'll have a little girl. 
Tliere was a fellow tliat spoke at the very end after the film stopped 
and remember what he said? 
He asked how do you tliink she felt? 
How would you feel? 
Did you think about them? 
To answer the first one, I'd say "sad". 

And the second one you couldn't answer unless your mother or somebody 
died in your family. 

Is there anything else you wanted to talk about that we haven't mentioned? 
How did it end up? 
Did she forget about it or.... 

They couldn't really show but they could have someone talk like the guy 
wlio asked the questions. 
P: Yeali, so maybe you'd like to know what happened to her afte wards, like 
a week or a month. Do you think she would forget? 
: No. 

: I didn't forget. 
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: She was so used to her grandmother. 

: Slae'd forget sometimes. 

: My dad, when my dad's dad died, he pot a dog to forget his troubles. 

P: So maybe she would get a pet or do scxnething to help her forget. 

: Yeah, because she didn't have any brothers or sisters. 



P: \\hat did you think about the film this time? 
: It wasn't as good as the other one, "Itow Do You Shov%'." 
: This one, I thought was a little more grown-up. 

: I didn't think so, because that little girl didn't know anything. She 

didn't know what you do when you die, or what a stroke is. 
: Maybe she's just little. 
P: How old do you suppose she was? 
: She was probably about seven. 
: Six or seven. 

P: Did this program have any tiling to do with the other program you saw? 
: How you shoiv your feelings \vhen somebody dies. 
: IVhat did they call tlais film? 
: They called it ''In Memory." 
: It was more realistic than tlae first one. 

: Tlaat lady and that man kept on crying all through the film. They never 
stopped crying. 
P: Do you think that happens? 

: No, not all the way through. 

: They could if they were really unhappy. 
P: Maybe they were very close to the grandmother. 

: Yeah, because is said in the beginning tliat she lived with them. 
P: hhen she was coming home, what was she thinking? 

: She was sort of thinking that her grandmother was going to be better. 

: She was bringing a picture laome for her grandmother, because slic knew 
her grandmother was in the hospital. 
P: And when she came home, what happened, what did she find? 

: She was dead. 

: That her mother and her father were sitting on tlie couda. They told 
laer to come in, so she did. They told her that the doctore said that 
slae was really old and so they went to the hospital and by the time they 
got there, she was dead. 
P: Uhat did she say to that? 

: She was pretty sad. 

: She didn't know what was going on. She didn't understand. 

: Slae couldn't get to sleep. She had this doll and she pretended that 

that was her grandmother, because she really liked her grandmother. 

She liked to play with her grandmother so she just played with the 

doll and thought that'Ut was her grandmother. 
P: And her parents came up the stairs then. Do you remember that? 
: Slae was listening at the door. 

: They were talking about should we tell her more about grandmother. 
: They decided to let her have her rest. 
P: Then there was the next day and the cousins came. VJlaat happeneil? 
: Her little cousin came out of the door and they started playing. The 

mother and father greeted their aunt Betty. 
: The little kid wanted to know where his grandmother was. 



12. 





P: Tliat iiiRht she finally did talk to her parents, didn't she? 

: lliey were playinji cards da^Ti in the family roon. 
P: i\nd when she finally talked to her parents, what questions did she asK? 

: Will slie ever come back? 
P: V^iat kind of answers did she get? 

: One said we believe there's a place or something like that. 

: Biit nobody can tell. 

: Tlien she asked, ''Will she ever come back?" And her mother said, ''Xever/*, 

so slie tucked her in and went away. 
P: Do you think that's a good answer that they gave her? 
: Yeah, they were telling her, it would be better than sayinj; lil:e '?layhc'' 

because tlien she'd be stuck with that question for a long time. 
: And she might look forward to lier coming back. 
P: Tnen tlie funeral itself took place and during the funeral she was thinking 

about tilings. Do you remember what was* on her mind? 
: Slie was thinking about the good times. 
: ITiere was a summation of everything. 
: She was at a zoo. 

: I thought it could have been speeded up, like it really happened. 
P: Why do you suppose they used that slow motion? 
: Because when you remember back, like if I remember back when I was small, 

I couldn't rememl^er that fast. 
: I tliink, I'm not sure what she was doing, but she was thinking back on 
her grandmother trying to breathe. 
P: Any other memories? 
: When tliey were digging in the garden. 

: Yeah, tliey were shaving their pictures. Pictures of the grandmotlier and 
tlie grandmothers. 
P: But what did that have to do with the film? 
: Itecause the grandmother was telling it to her and I guess her grandmotlicr 
had her motlier and... 
P: Did she say anything to her? 

Slie named the people. 
P: What did she say about tlie people? 
: I think she said you might have a little girl of your own or something like 
that. 

P: After the funeral, there vras a second night and she was very lonely ^ she 

was crying again. Iter mother came in and what happened? 
: She said, "Are you crying?", and she said, 'Tes." The mother said, "It 

would be better to cry together." ^ 
: I think tliat viien tliey were playing cards when they slapped down a card, 

you really could hear the card thing slap down. 
: When they were playing cards, they kept thinking of her grandmother and 

tliey kept asking question. You could hear the other people asking questions. 
: ^\nd tliey looked over at the otlier people to listen. 
P: At the very end, the narrator came on and asked questions. Do you 

remember ..what those questions were? 
: Yeah, vAat were her feelings and put yourself in her place. 
: Wliat feelings would you have? 
P: Is there anything lese you'd like to say? 
: This one was so sad. 

: I didn't think it was too realistic, it was sort of fakey. 
: She just stood there with the tears, she just stood tliere. 
: When you cry you sort of have baggy eyes. 
: I don't know how they make them look like they're crying. 
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2 toys, 2 C.irls 

I to you remember what the narrator said at the ver>' end? Did ho Jiavc some 

c|ucstions for yoii? 

At the end of the film? 

Uemeniber wliat tliey were? 

Have some thoughts or sometliing like that. 

Have expressions or sanetliing like that. 

Uhat do you suppose tlie film was al)out? 

Don't worry if sonething happens like that. 

Don't worry? 

Like tliat girl did, too mudu 

Probably they wanted to show yoa that when you lose sometliing you don't realize 

that you liked it a lot until it's lost. 

V/hy was she so sad that her grandmother died? 

Slie did a lot of things with her. 

Tliey went to the zoo. 

Working in the garden. 

They went down to that brook one day. 

'Ihat was by the zoo. 

Her grandmother used to reail to her and show her pictures of the pirl'^^ 
great-great grandmotlicr. 

Later on, next couple of days, what kind of feelings did Linda have? 
Ufell, when her cousin came and they were playing, she kind of forgot al-^out 
what happened. She was having a real good time. 

Shw was kind of glad her grandmother died so her cousin could come and play 
with her. 

And at night time she was sad. 
She thought it wasn't fair. 

SJie could at least get the picture and then die. 

\\hen she asked questions about death to her mother and father, what was on 
her mind? 

Miat is a heart attack caused like? 
Would her grandmotlier ever come back? 
And where you go when you die. 
Khat happens when you die. 

In other woixls, do you think a ten year old would ask these kind of questions? 
Ko, a ten year old would probably know. 

I don't know whether to ask you this or not. Remcrilier when she had memories, 

especially during the funeral, about the grandmother, was there anytlung 

different about the film then? 

Yeali, it seemed like tliey were moving like robots. 

It would have been better if tliey were just moving nomally. 

Is this the kinds of feelings you had when someone you knew died? Did you 

feel like Linda when those things happen? Or did yai feel differently? 

Sorta different. I was sleeping real late and I woke up around 11:00 and 

m)' sister ran in, she was about 6 hears old and she said, '^Nancy, .\ancy, 

Nancy, grandma has died, what arc we going to do?" .And I said, "Well, we 

just can't throw her in the garbage, can we?" And she started to cry. 

And you started to cry too. 

Things are sad that way. Tilings are sad. 

Yeah, but as they say, nobody can live forever. 
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14. 3 Itoys, 2 (Urls 

1*: Sanford, you startal to say somethinR. 

: IVcll, I had a question about the, why didn^t they show them huryiiiji tlie 
grandmotlicr? 
P: I)o you think they should have shown it? 

: Yeah. 

P: ITiis particular program had a name. Do you remember what that one ^vas? 

: I don't know. I keep reading books. I have so many things on my mind. 
P: Uhat do you think this film was about? 

: To make people understand what happens when some people die, your relations.. 

: To remember people who die.. 

: To remember what tliey did. 

: To know what tliey do when somebody dies. 

: I know, to see what happens when sanebody dies in your family. 
P: Did anytliing happen to the film when they showed the memories? Was 
tliere anything different about tlie film then? 
: It was a little quicker. 
P: Uliy did they do that? 
: To see if you arc really paying attention to the movie. 
: I know one tiling, make more of tlie movie, because it's getting really 

interesting at tlie end and I wanted to see sane more. 
: I know one thing they could do to make it better. Tlioy could show her 

in tlie hospital. 
: Yeali, and they could explain what pneumonia is. 

: I'm glad I'm not a girl because if I were, I'd cry, because one morning I 
went into my parents' room and they said my uncle died, and I dMn't cr\'. 
P: Do you think it's bad for a boy to cry? 

: No, it depends what he's crying about. 

: I think they should show their feelings. 

: Itecause if you didn't, you wouldn't be like regular people. 
P: Iter father cried, didn't he? 

: To me, I don't think he cried so you could see it, but he was crying inside. 
P: Crying inside. Do you think it waild have been better if he was crying 
outside? 

: No, because he sliould have shoun Linda you shouldn't really cry about 
things unless they are really bad things. 




3. "Must I, May 
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1. 5 lioys 

W: All right, tlie title was ''iiist I, May I." V.hy do voii suppose it was 
called tliat? 

: Probal^ly because tl'^e people in the poorer places, she keeps on askinn 
wliy slie has to do tilings and the boy who is richer, he asks may lie do 
then. And it just showed two points of life, 
h*: Two points of life. /\nd that's what the title 'o all about. Uliy do you 
suppose they had two programs going on at the same time? 
: To show how both parts lived at the same time, so you could contpare then. 
W: Okay, so they were just people living in different parts of ta%'n then? 
: rinim. 

IV: Wiich part of tavn is more like where you live? 
: llie one where the boys were. 

: Tliat one girl, she was from a different nation or sonetliing. 
IV: Wiat did the girl have to do during this program? 
: Slie had to clean the dishes, and the whole house. 
: Slie kept getting mad because she kept dropping things. 
: She didn't know how to do it. 

: She didn't have any experience and no one to help her or anything. 
W: Uliat else did she have to do? 

: Looked after the kids. She had to walk them to sdiool. 
IV: Miat did the little boy do? 

: lie rode bikes. 

: Ite was lazy and tlien he didn't do any work because he was more rich and 
that and he had parents where the girl didn't. 
W: ivcll, can you tell me more about the little boy? 
: I think he was kind of spoiled and he kept on backtalking to his mother 

and saying that he could do whatever he wanted. 
: He wouldn't listen to his mother at all. 

: I kept on thinking every time when this boy got the prescription I kept 

thinking something would happen, like he would drop it or something. 
: Me too. 

IV: Miy do you suppose he was talking l^ack to his mother all the time? 

: I don't think he liked her, and he took advantage of her. 

: lie thought lie was a big shot. 
W: Tliought he was a big shot. Okay, why did he try to take advantage of her? 

: Kell, he didn't understand. Ite never met someone, I think, like the girl 
because he thought everyone had a nice life and he didn't even care about 
anyone except him. 

: He's selfish. 
V;: Okay, what about the girl? What kind of person is she? 

: She had a short temper. 

: She didn't take advantage of anything because she didn't have anything. 
iV: l\hy do you suppose she had a short temper? 
: liecause the little kids kept making her mad and they wouldn't do any work 

around the house, and she wasn't happy. 
: Tliat little kid made her spend all the money she had. 
Iv: Okay, what happened to her money? 
: Slie had to pay for the orange or whatever it was tliat the kid threw in 
the street. 
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W: Okay, did the boy have any money? 
: He had 25 cents but you know \\iiat I thought, u'hat I kept on thinkinR he 

\vould do? 
: Miat? 

: Pick up some of the stuff and just walk out. 
K: Mow much stuff did he buy at the store? 

: 94 cents worth. 
IV: And he had a quarter? 

: Yeali. 

W: How was he going to pay for that? 

: He said his mom waild pay it back. And that says he took advantnfje of her. 
W: UTiat was the program about, do you suppose? If you had to toll me what 
it was about ... 

: I tlunk it's because the girl, she always had to do everything that she didn'l 

like to do. She wanted help and she had to do it herself. And the hoy 

didn't do anything. Like he was lazy or something. 
: He wanted to do something but he didn't think when you did something it 

would be like the girl so he thought he'd like to do a liitle bit of work 

but not as much as that girl did. 
: He thought he was using his mother as a slave or something. 
K: Do you think the girl had too mudi to do? 
: I think she had a lot to do really, because the kids kept making her more 

work. 

: And whenever she was riding her bike, they ran off on her and she, like 
you said, she had to spend half the afternoon hunting for them, 
v;: lloi^ about the boy, did he have enough to do? 

: No, I tliink he had too little. 
W: 1)0 you think there's any reason he could be angry at his mother? 

: She might have done something to him. 

: I just think he's spoiled. 

: You know, he can't take as md\ because l\e's spoiled. 
: The reason his mother tells him to do this stuff is because she loves 
him. Put she can't go overboard. 
W: Okay, she went overboaixl, so what should she have done if she went overboard? 
: She should have started hitting him and making him do stuff and start staying 
in the house until he gets done with his work. 
IV: Did the boy have enough to do? 
: No. 

\V: If you were the boy's parents, what would you do? 
: Hit him. 

: I'd give him more to do ... 
: Give him it right in the ear. 



W: you were saying that it was kind of true to life and you got to see 
two different styles. Why do you suppose we had two different styles 
going on at the same time? 
: Pecause one of them was just the opposite. Tlic two different kids wanted 
to do two different things. And they just didn't like them, 
v;: What did the girl want to do? 

: She wanted to take the boy's place. 
W: What did the boy want? 



4 Girls 




-130- 



. / 



: To live like the girl was living. 
K: The girl wanted to change. l\hy did she want to change? 
: Because she always liad to take care of her cousins. She had to do all tlic 
work. 

\\: Why did the boy want to change? 

: Because his parents wouldn*t let him do anything. 
W: I low did he react to that? 

: Ite didn't like it very much. 
V.': Okay, what would you do if you were the little boy? Kow would you react? 
: If I didn't like the things that they were doing, at all, like for the 
rest of my life, when I was about ten since I was a baby I couldn't do 
anything up until I was ten IM run away. 
K: lfo\v' did things change for him or did they? 
: lie went to the store, he bought two comic books and the storeman aslced 
him to do a favor for him. lie had to deliver a prescription. It had to 
get there fast. 
U': Was tlie l)oy angry about that? 

: No, lie liked it a lot, because lie got to do more grown-up things, 
v;: llie girl got to do grown-up things all the time, didn't she? 
: Ycalx, she didn't like it, because she got to do it too mucli. 
: Once in your life you have to do some grown-up things. Cause you're not 
a baby but I'm not saying that you do gro\m-up things for the rest of 
your life. 

K: Uhat was this show about? What was the word that would describe this show? 
Has anybody used the word since we've been talking? 
: Responsibilities. 



3 Girls, 2 Roys 

W: Aaron, you were saying that this was a shov>? al^out responsibility. 
: I thought it was a show not only about responsibility but aboiu" the 
differences between two cliildrcn and, as I said, not in nationality or 
anything but in emotions and that the boy seemed kind of spoiled and lie 
wanted more responsibilities c^nd the girl seemed that she liad too many of 
them already. Tlie family of the girl seemed like they wvrc kind of poor. 

IV: What about the girl? 
: Well, I tliought she had a little bit too many responsibilities, because her 
brother could do just anything he wanted and he'd go round and do anythinji 
and she would go have to clean up the house and act just like the mother. 
Tliey didn't shcM like they had a mother. 
: I tliink that the way the girl said "I wish I didn't have to do so many 
things" I think she shouldn't have said it like that because even if she 
did have too many responsibilities, she should have taken then sort of 
graciously, and tried to do them the best she could, not complain about 
tliem. 

W:' Was there any time in the program when she didn't do her responsibilities? 
: l;'ell, yeaJi, when she saw a boy across the street that she knew, she 

wanted to ride his bike and she left tlie kids and tlicy ran around somewhere 
till she found them. 
W: Okay, so she neglected her responsibilities for just a little while. And 
what happened? 
: vSiie had to look all over that place for tlie kids. 

: She was being a little mean to those children. It was her own fault for 
leaving them. 
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She was act in}', like a mother. 

She was actinii like a mother. Was she old erunij'.h to he a imnher? 
It Jcpcncls oil if you compared that to the days aroiuul the 17()()'s, if tlie 
father would die, the man of tlic family could he just ten or eleven 
years old. 

Are tliere some tilings you*d like to be al)le to do that you're not allo\\al 
to do? 

Tliere's one tliinj', Td like to do that my parents wxild never let ne do, 
rd like to get a minibike. 

Okay, who do you suppose tliey wouldn't let you get a minibike? 
I kno\c they wouldn't because for one, they say they're too danperous and 
stuff (all parents are that way) and actually I don't really know wl^y they 
wouldn't, all I know is they wouldn't. But they've already discussed it. 
I think tliat when Tracy said tiiat the girl took responsibilities not too 
well and sliould liave tried to do the best she could of, I think this 
brings up a question that how wuld you like to have all the responsibilities 
that she had and liow well would you do tiiem? 

TI.ere are t\^o things I really want but one just can't come true and that's 
my cousin got run over by a bus when I was about three years old and I wish 
she'd come back to life. And the thing I really want is a puppy. See, we 
liave a dog, but she growls at me and I can't even touch her. Slie almost 
bit me once. And to the otiier kids, she acts like a normal house pet 
but to me she acts like I'm some animal or something that she wants to kill 
or something. And so I wish I had a puppy to train for myself and T also 
wish I could make a dinner for us once. 

Getting back to the program again, when the boy went to the drug store, 
and he got a bunch of junk, candy or whatever, he got, what happened to 
him after that? 

Tlie storeman asked him to go fill a prescription to somebody who was sick. 
What did he feel about that? 

!!e felt, "Oh, finally . T'm getting something for me to dol Like I'm takinr, 
on responsibility. 
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K: Vhat does it mean, "Must I, May I?" 
: Well, the girl she, I understand noi>r, the girl always says, I liave to do 
ever>-thinR all the time, so that was probably the "'Must I" and then the 
'\May r* is the boy, he always wanted to do things on his oivn so, you knotv, 
^'riay I." 
W: Uhat did the boy want? 

: He wanted to do sanething by himself for once. 
W: Uhat's a word to describe that? 

: Independence, 
v;: Was tiie little girl independent? 

: No. Slie always needed somebody to help her. 
W: \\hy did she need some hlep? 
: Slie thought she couldn't do everything by herself. She thought she needed 
somebody to help her. 
K: Was the little boy independent? 
: Well, the way I got it was that he thought he was independent but his mother 
didn't want him to be independent so she would sort of tie him down, hut he 
just thouglit he was independent when, the way I got it, he really wasn't. 
W: Where did the girl live? 
: In the city. 

/3A 
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K: Did the boy live in a place like you live? 

: Yeali, in a suburb. 
IV: \\hy do you think we had a city and a subuA in the pro^ran? 
: In a city tliere's a different of life really than in a subur!>. Like in 
a city, you have to be pretty strict about different things because it's 
dirty, sometimes, and polluted In the suburb, people are not used to 
living in that kind of thing. Different living conditions around there. 
V,': Did the little boy not get mucli to do because he lived in the suburbs? 
: No, because his mother won't let him do the tilings --it wasn't that he 
lived in the suburb. 

W: How about tlie little girl? Did she have to do everything because she lived 
in tlie city? 

: She really didn't have to do things. lier mother always had to help her 
do things. 
K: Uhcrc was her mother? 
: Away, because when she was going to play witli the two girls, she said slic 
had to take care of I think tlieir names were Pliyllis and Corey. 
IV: Did people ride bicycles in this program? 
: Yes, the boy did. 

: His motlicr wouldn't let him ride somewhere and he was getting really 
angry at her. 

: I think he was kind of selfish, not selfish, but liis dad bought him that 
bike and he really didn't like the bike, but he still shaild be happy he 
even has a bike. 
IV: How about the little girl and d\e bike? 
: Well, there was this boy and he ccMnes and she starts riding his hike and 
tlien when she comes back from riding tlie bike, you kno^v, the t\\'o children 
are gone and she starts looking for them. Tliat was really funny. 
W: What happened tlien? 

: Slic found them finally after lots of looking and she started yelling at their. 
W: Sliould she have ridden the bicycle? 
: No, I don't think so, because she had the children in her care. 
: She was responsible. 
IV: \\hat was the little boy responsible for? 
: Being safe. 

: Ifell, in tliat sliow every time tliat sonetliing happened the two would he 

togetlier. Then the boy would come in and then the girl. I thought something 
like an accident was going to happen. 
K: Did you think that they were going to meet? 

: Yes. And have some kind of an accident of some sort. I tliought it was a 
safety program* 

IV: You thought it was a safety program? UTiat kind of a program would you say 
it is now? 
: For diildren. 
IV: For duldren. Wliat's it supposed to be telling you? 
: In this show it was the way a person thought "I have to do everything, wliy 
couldn't somebody help me" and tlien somebody \A\o always wanted to do 
something on their own, they didn't want anybody to help them, 
v.': Is your life that way? 
: Sort of different because sometimes I get mad and my mother says, "IVell, you 
can do it your own self" so I have to do it my own self and sometimes I want 
something to eat and Mom' 11 help me. 
IV: Does your dad put any restrictions on you? 
: Well, he did once. He grounded me for a week. I was riding my ninibikc 
on the road when I wasn't supposed to and so he wouldn't let me ride it for 
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a week. I could hnvo j^otton into hU\ trouble by ihr police if ihey v/ouh! 
have seen inc on the road, I could have ^ot my rainihikc tooken off ric and 
I iiu{\ht have had to pay $50,00 for that and I would liavc \\ot a record, 
r;: Why don't tlie police want you on the road witli a minil^ike? 

: I could liave got hurt, a car could have hit wc. 
IV: Can a person have too many restrictions? 
: Some people's parents are really harsh with them and if that happens, some- 
tinies they grouiul them for a really long period of time, so while they're 
in tlie house or \\liatever, they're going just sort of drifting away from 
everybody that's outside and sonetimes harsher restrictions can really hurt 
someone, mentally. 
K: \\1\at happened to Xhc boy in tlie program? 
: He wanted to do something independent and tlie man at the drug store asked 
him to deliver a prescription. 
IV: Did he like it? 
: I'm not disagreeing with anybody, but in another way maybe lie wouldn't 
have been so safe because, you kno\\', inost prescriptions, sometimes in 
containers are like glass and maybe wlien he was ridinR, I didn't notice 
a basket, so maybe if he was riding and didn't really hold his balance, 
he could fall, you know, and try to steer with one liaiuU Yoii know, tliat 
could have been. 
V;: Okay, caild have had an accident. 
: I don't know if this isreally true, but I don'-, think it is, but I thought 
he was like trying to steal there at that drug store. 
W: Do you have anytliing to say about his mother? 
: I think liis mother was pretty weird because, you know, because in the 
beginning she always saying "Are your hands clean? Is your face clean?" 
But in a way that was good but my mother doesn't go around, you know, I 
know when I'm supposed to wash my face and wash my hands. 
W: IIoiv did he react when his mother told him to wash his hands? 

: Aw, Mom, like he's really angry or sometfiing. 
IV: Did he have a right to be? 

I don't know, because she's trying to take care of him and if he didn't 
have a mother and if someone told him to wash his hands, he'd be glad to. 
W: Do you want your mother to dieck you every time you go out to see if your 
hands are clean? 

: Ko, because I wuld get a feeling that I can't do anything by myself. 
K: How does the boy feel? 

: One incident was when he came out of the drug store, lie tlircw the bag up 
in tlie air with tlie prescription in it. 
V/: VJl\y did he do that? 

: Because he was happy. And it could have bubbled up and exploded. 



2 Girls, 4 Boys 

K: Your question was why does the boy want to do more and the girl want to 
do less. Uliy do you suppose that is? 
: Because the boy isn't getting enough and the girl was having too mudi. 
VJ: Vliat does she have to do? 
: Slie has to do the house, has to watdi tlie diildrcn, she thinks she has to 
do everything and when she looks all afternoon she finally finds them and 
they can't come home. The two cousins were getting boring and it was 
getting boring so they just went by the way. 
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V.*: l\hat about the little boy? Vou say he wants more to do. 
: IVell, like his mother told liin you can't cross the street, nav you can't 
go douTitown and you can't do this, you can't do that and he said, "i^oy, 
my sister gets to do cvcr>'thing. I don't pet to do nothing. 
: l\hen you're just like nie in ajic, you can't have that riudi to do, but \<\\cr\ 
you get older you get to have more responsibilities. 
W: How old do you think you should be before you have to watch t\\'o little 

kids and wasli the dislies? 
0: Tliirteen. vSixteen. 
V.*: Ilo\>r old do you suppose slie was? 
Ti: About eleven. 
V.': Micro did she live? 

: ItouTitown. 
W: Wiere did tlie boy live? 

: In the suburbs. 
IV: Uho liud a better life? 
: Tlie boy, because it'd be easier for hin not to i\ox killed. it*s easier lor 
the girl because there's so nuich traffic, pollution, all in the touii, but 
there's hardly any in the suburban areas. 
IV: Did tlie boy think his life was OK? 
G: No, because he wanted to get doimtown. 
: He tliought lie didn't have anything to do because he wasn't old enough. 
: Mien he went downtown he thought he needed nore things to do. In tlie 
story I tliought he was going to go do\\Tito\\n. .And for a minute I thought 
those t\>^o were going to meet and do something. 
K: Do you understand wliat the program was about noiv? 
: A boy that doesn't have tliat niucli to do and a girl that hcis too nucli. 
: You should try to put the boy into the girl's place and put the girl into 
the boy's place and I think it would work out better. And after while the 
boy would get bored ajid want to go back to his old life. 
: It would be a (iad thing if the boy was put into the girl's place and 
the girl was put into tlie boy's place because boys don't like to 
do dishes and all that kind of stuff. 
IV: Would you try to cliange your life? 
: }\o. We got everything at our house. V/e've got a swimming pool • up the 
street we've got a swimming pool. IVe have a creek. 
W: How about responsibility? 
; I got some. Today I have to go over to the store and get my mother some 
milk, and I got to mow the lawn for my dad. 

6. 5 Itoys 

K: Miat do you think it was all al')out? 

: I think I know wliat they were trying to do. Tlie boy wanted to do something 
all by himself and the girl didn't like doing it all by herself. 

: In that part about the boy when his mom got tlie bike and he got the scrape 
on his hands , and went out the door - I thought that was sort of sad when 
she said, "Don't break tlie bike or something because your father paid a 
lot for the bike" because I think he was just going to try to show off to 
his friends that he had the bike. 

: I know why the kid wanted more to do and the girl wanted less to do because 
the girl had a lot to do and the kid had less to do. 
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I was jioing to say when you were t;ill<inj\ about what they should <lo \ was 

jjoinR to say that if the pirl Wtis getting too sick aiiil tired of cleaninj* 

up tlic house, and everything, cleaning tlic dishes, she and her little 

brother and sister, or whoever they were, they should ask if they could 

have stayed with sc»nebody. 

How can the little boy solve his problem? 

Ife doesn't have anything to do but ride his bike. 

If he wanted something more to do, when he \>ras in the drug store he 

should ask the guy if he had any kind of jobs for kids to do. And he could 

have had a job like every day or something. 

Where did the girl live? 

In the city. 

V/as she poor or ricli? 

Poor. ^ 

I:ow do you know? 

She didn't have a dishwasher. 



: rd just like to talk about the film in general. Did you like it? 
: Tlie nice part about it was it wasted school. 

: I liked when the two kids went and the girl had to find them. Hint's 
a good part. 

: The girls have to do too mudi work and I like girls to do work. 
: I don't like to be babied like that boy was. 

: fty brotlier says I have to do work by myself. You know what I have to 

do? My brother always says, "Get the toilet paper." 
: lie used to say like "Will you bring me my ball back"and I'd say, "No, 

why don't you do it?" And he'd say, "I'll give you a dime if you do." 

and I'd say, "No." He says, "I'll give you IS cents if you do," and 

I said, "Yes." And then I got my 15 cents. I only got about five 15 

cents and tlien he stopped giving me money. 
: You know my sister last night said, "Would you take these towels up and 

stuff?" and T said, "No." She said, ''I'll give you two dollars." 

So I go and take it up and I come back down and I asked her, "Well, 

Where's the two dollars?" And she says, "I didn't say I was going to 

give you any two dollars." 
: I never do anytliing. I have to do it, I don't get any money for it. ?fy 

sister never asks me anything but I ask her for everything. 
: I do more work than my brother and my brother has a list. Every time 

he does something, he gets money. I only get money for doing the kichen. 
: I used to wash the windows for a penny a window. 

: IVhen we go up to my grandpa's cottage, I have to help pack and I have to 
pick up all the apples up tliere so the lawn mower doesn't hit the apples. 

: You know one time my man said, "Go cut the lawn, please." And I said, "No, 
maybe I don't have to." And she said, "If you do, I'll give you two 
dollars." And I got that two dollars and I mowed the whole la^vn. 

: You talked about things you had to do at your homes- -what about things 
people had to do in the program? Wlio had to do the most? 

: That sister. 

: Tlie girl? Like what? 

: Clean up the whole house and she had to find those t\\ro kids. 
: STie had to watch than. 
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: llic boy wasn't obeying wlmt his motlicr StiitK lie was spoilotl. 
: Yc<ili, because wlien be was big, be couldn't make lus bed, or wash his Tnco 
or any tiling. 

: I know you just i)lanned all tbose tbings and tbat stuff isn't really true. 

You gave them like the script and everything. 
: Miy do you suppose that Bobby never seemed to do inucli? Ho you thinl; that 

his mother was unfair as far as the restrictions she put on hir.? 
: I tliink he was just too spoiled. 

: His nxDther probably loved him so mudi tliat she wants to do all liis work 
for him. 

: Tliat's wliat you want a mother for. 

: U'as the girl's mother like that? 

: I don't think she had a mother. 

: Maybe her mother was away. 

: One thing I like about this shw, it's good. 

: You liked it? 

: I hated the sound. 

: It sounded like pollution and factories. 

: It reminded me of this movie called "Tlic Arch." There was a man who 
made a greenJiouse to save all his animals. At the end all these men 
liad on masks and they were breaking all the windows. T!ie guy tried 
calling the police and all tliere was was a pollution index on the phone. 
So tlien he was walking across the pond. It was about three feet deep. 

: It was called "Must I, May I." l\hat do you suppose that had to do with 
the tilings that happened in the movie? 

: Tlie kid was ready to go downtown and he was thinking about it and he said, 
'?!aybe I'll go and maybe I won't," and then his mother said he couldn't 
SO. 

: Do you remember what happened to the boy in the drug store? 
: He was in too much of a hurry and he was so glad he got to do something 
that he forgot the medicine that he was supposed to deliver and he made 
that trip for nothing. I think he gave the lady the comic books. 
No, he left them there. 
Uhy was he so anxious to go? 
So he could do something by himself. 
Me finally got something he wanted to do by himself. 

What about the girl, did she have responsibility? How did she feel about it 
Mad. 

He wanted responsibility and she didh't want so much, why was that? 
Because tlie boy was spoiled and the girl wasn't. 

Tlie boy hadn't done anything mucli before and the girl had to do everything. 
Like that was the first time for the boy to have a responsibility, and 
the girl is just tired of it. 
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im DO YOU SIIOW 



Uhat was it you liked about it? 
They got in a fight. 
Baseball game on the playground, 
ivhen tJie dog was eating the crunihs, 
hhy did you like the fight? 
It was just funny. 

It looked like it waild hurt witli tliosc big teenagers jumping on you. 
K: Uhat was tliis program a})o>it? 

: Ilealtli. 
IV: Ulio told you that? 

: Mr. Rodenbauglu 
IV: Uhat kind of healtli is it about? 

Growing up. Like if you're bad or something, you Kon't do it when you 
grow up, 

: I still like when they started to get into a figlit and went thromjh 

tiie graveyard, 
W: Uliy did you like that part? 
: Because when they got into the fight, the little Icid was yelline. his 

head off and the kid said, "Let's go througli the graveyard, sure looks 

spooky." 
: Tlie music made it real scary, 
W: Tliere's a guy singing to a guitar at the beginning, UTiat was he sinoing ahotit? 
: How do you show how you feel, 
: Showing what you feel as you grow up. 

: It's kind of growing up, because when you groiv' up you're usually helping 

friends and you're letting out wliat you know, 
: I liked anotlier part, when the boy started to tlirow those bottles and 
cans around, 
K: Uliy did you like tliat? 
lie was just really mad. 
He was setting out a path to conquer earth. 
He said if he ever catches yon, I'll break your neck. 
K: Uhat was the most important thing in the show? 
^ About fighting, 

M^out losing your temper, 
U: Uhat was tlie show trying to tell you? 
Don't blow your top. 
Don't disobey or sometliing like tliat. 
Don't fight. 

Don't destroy the world with litter, 

Bryce and Richard were eating cake and tlie dog was helping, and right at 
tlie end they said sometliing to each other, 
: l^t's have another piece of cake. 

: I don't know which one it was, the one that he lives there, he said why 

don't you ever tell how you feel? 
U': l\hat did that have to do with thcprogram? 
: If you want to stay liealthy, you shouldn't really keep your stuff and 

get real tense al^out it, 
: If you want to keep licaltliy, you should tell wlmt you feel like or vou'll 

always be sick, 

/3f 

-139- 



: C.-iuse sonotincs it nijOit tmihlc you and cvcrytl;in;' im\ p.ct mad rmil 
conquer t\\c world. 
\\: Mult .s!.ould you tell people and whnt sliouldn't you? 
: \\]\Qn tl;ere*s sonKJthinp, bad goinp on, 

: Soi;iothin<', that was emliarassing, like your pants fell down in the middle 

of the street, and they didn^t know it, I wouldn't tell them* 
: Like if you don't feel like you should tell that, but if you don't want 

to tell soinetlunp tliat was embarassing to yai, you don't tell t]\at* 

Cause tliat's not important, 

IV) you tell people when yai are angry? 
: Yeal), 

: You can show it too, 
i:oi\ do you show it? 

: Uell, wlicn you come in, you bang tl\e door* 

: M>' moiii lias a really good way of lielping people with that. 
IV: Kow did she help? 

: V.'ell, slie had a girlfriend where I used to live, and she got divorced, 
and quite a few times she needed lielp, so she called my mom, we used to 
live in California, it's across country, she called for that and my mom 
seemed to liclp her and after that she seemed to be real fine for awlule. 



U: Uhat is it that you liked about the program? 
: I liked it when tliey jumped them. 

: I liked it wlien tliey were running through the cemetery, because it was so 
scary. 

M*: Is that somethin}; you would do? 
: I would. It's fun. Knock all those headstones over. 
: I lived in a cemetery. 

: I liked tlie part wlien they were playing Softball and that kid l\it a hoivie 
run and stuff. 

: I liked the part in the cemetery, cause I liked the imjsic* 

: I liked when tliey started stealing the diocolate cake. 

: I liked it when tliey kept feeding the dog cake* T feed my dog cake. 
If I don't want to eat my supper, I feed it to him. 
v;: V.hat do you think this program was about? 

: Health. 
IV: What kind of liealtl^? 

: Crowing up like iind exercise. 
K: Uhat else? 

: Your life, like tlie things you do. 
V.*: Uhy is tliat imix)rtant? 

: It's important cause in your life you need to grow and stuff. )*at the 
riglit kinds of food and stay healthy. 
K: Uhat do you think they were trying to tell you in tlie program? 

: Ite careful before you get jumi^ed. 

: i)on't carry any money. 
W: You said something about the music in the cemetery, didn't you? Was 
there some other music in the program? 

: About your healtli and you show your feelings. 

: Different stuff yai do slioivs the way you feel at the time, 
W: 1)0 you think the song had anything to do with the program? 
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: Whew tlie kid was real mail so he starttnl kickin}». luutlos and hrrakinv 
thorn. 

: When they were ninninji tlirough the }»ravcyarcl, they nuulo scary nusic* 
IV: Did anyone else talk abait feelinps except during that sonp? 
: Tl\c guy that told them to get out of there when they were i^reakinc the 
bottles. 

: Tlie dog was happy when he started wagging his tail when he started 
eating the cake. 



1\: V,liat is it tliat you liked about the program? 
: I liked it about when they were in the boxes and tliey were saying "Vim 
is it?** 
U*: What else? 

: UTien the three boys came out and the three boys were standing tlterc, 
and jumped on the other boys, and got their monev and started beatinp 
them up. ' ^ 

: I liked when they were playing with tlie boxes and tliey were in the boxes. 



IV: Miat did you like about "llow !)o Ym Slioiv?" 
: Tlie pounding on it. Tlie soft noise wlien they went jimiping on these lads. 
: I liked it when they went to the cemeter>^ It showed hoiv tliey felt about 
it and I noticed that one boy wanted to go around tlie cemeter)' and other 
one wanted to go through it. 
K: Much would you want to do? 
: Co around it, because I might step on a grave, ^!y friend told me it was 
bad luck. 

K: What did you notice about the music? 

: Some parts are scary and some parts are funny. 
K: Miat was the song about? 

: How you shoiv somebody how you feel. 
IV: What was the film itself about? 

: I lav do you show somebody your feelings. 

: I low you express your feelings. 
Iv: 1)0 you think tlie boys in tlds film are pretty nuch tlie way you are? 

: Yealu I liked the part about putting bottles against the wall and the 
guy said, ''Get out of here before I call the fuzz.'' And he kicks another 
can. 

: Ko, because I always play in the mud. 
U': What did the program tell you? 
: How to express. 

: You ought to express your feelings because people will think you are 
kind of snippy at them. 
V;: Wiat about when the boys were eating the cake? 
: VJien the dog was eating the cake. 
: I got hungry. 

K: no you think it was all right for the boys to be eating the cake? 

: No, because it was for supper. Tlieir mom said it was for supper. 
iV: IVould you eat the cake if you were the boys? 

: If I was really hungry and waiting for it all day long, I \^fOuld. 
W: 1)0 you remember anybody talking aliout talking to your parents? 
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: N!y mora is too busy to liclp nic with «i problem find tlicn the other hoy 
said my fajnily always helps me witli tlier.u 
IV: Uhicli do you tliink is better? 
: Tlie whole family helping witli the problem. 



• 2 Girls, 3 Roys 

P: Ivliat did you like about it? 

: It told like you don't have to tell your reasons for things. 
P: Uhat do you mean by tliat? 
: Well, at the end, that one boy wlio had a Cub Scout's suit on, T forget what 

he said, but he didn't tell liis reason when the other boy asked. 
: I liked it because they didn't have a lot of bigger people to do the acting 
and tliat, explaining it, they l\ad the kids doing it. I liked that better 
than the otiiers like the 1-lectric Company. 
P: Mow did the film start out? 

: Everyone was happy, playing at the playground. 
P: Miat happened before tlie playground? 
: lliey got jumped by bigger kids, and they took all their money. I guess they 

wanted their money. One wouldn't let them have liis money. 
: They went to the playground and they played basel^all and the one kid was 
happy, lie showed that he was happy because he hit that good ball and m«ade 
a home run. 

P: What happened just after tliey were jiunped? 
: One kid ran, and he started kicking cans and bottles around, I'e got real 
mad and this guy came out and told him to get out of tliere. 
P: VH^y did he kick the cans? 
: He wanted to show that he was mad. 
: P^ecause the kids beat him up and took his money. 
P: So it would make him feel better or what? 

: It just like calms him down. 
P: So then tliey went to the playgramd. 
: Tliat little kid liad two strikes and then he hit one up the middle and got 
a single and he was sliouting at that kid. 
P: What liappened after the game? 
: Tliey went home and the kid wanted to go home. There were tliree kids. The 
little kid wanted to go home aiid so he did. The other kid in the Cub 5k:out 
suit went with the tliird kid. Tliey went hon»e and stole some chocolate cake. 
: And they went througli the cemetery and tliey got real scared so they 

started running through. 
: And tliey saw those kids undei-neath the garbage cans. 

: Ihen tliey started playing. Tliey started westling with the garh«age cans. 
P: You said they stole the cake. Wasn't that their home? 

: Tlieir mother told tliem not to take any cake and they disobeyed and took some. 
P: Tliat was about the end of the film if I remember right. Tlien they talked. 
Uliat did they talk about? 

: Tnat one kid said that it's not that way in his house. 
P: WJiat's not that way in his house? 

: Tliat he could tell his parents what happened to the boys. 
P: Which boy was that? 

: Tlie boy in the Cub Scout suit. 

: y\nd he told the other boy that he couldn't tell liis p^arents because his 
mother would be busy and his brother would make fun of him. 
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P: Miat about the other boy? 

: lie could tell liis mother because she's not busy, Kc could tell liis notlier 
that lie was in trouble or somethinR witli tlie kids, that they heat him un. 
P: Did they say anything just before the program stopped? 

: It's not that way in our house, 

: lie doesn't show his feelings, 

: lie doesn't tell what he thinks, 
P: 1)0 you think that's good? Vfliat do you think? 

: I can't tell my mom what I think sometimes, 

: I usually tell them sometimes when I want something, 

: hhy didn't they have a person at the beginning or at the end to explain wiiat 
tlie filn was about? 
P: Uby don't they? Miy do you suppose? 
: Pjecause it wouldn't seem like real, 
: Ibey don]t need to, because it explains by itself, 

: I think it's better this way because you can understand more when they 

are acting it out like that, 
: Tliey have like sentences in the middle so tliat tells what it is al^out, 
P: Kliat is this film about? 
: Tell how you feel and you'd feel a lot better if you sliow your feelings, 
: To show what you feel like if you're real mad- -like you can stomp around. 

If you are happy, you can go play or if you are sad, ypu can just mope around, 
: 'Ibat nan doesn't have to say much because the kids explain it, 
: Does that title mean that because you are happy in the inside and mad on 

tlie outside? It has sometliing to do with that, 
: It feels like tlie people were you. It feels like it's really happening 



P: So what did you tli ink about tlie film? 

:. I thought it was okay, but I thought it was like a baby shw. 

: It was funny when the tliree bigger boys jumped on tlio three little boys, 

: It's not like tlie shows on T\^, you kno^v, all the kids shows are perfect, 

: It tells you what really happens, 

: It should be for 2nd and 3rd graders, 

P: Miat happened? 

: I don't see why someone would jump saneone and caise a fight just for a 
quarter, 

: I'd rather beat them up than give them my quarter, 

: I'd fight for my quarter, 

: I'd just give them my quarter, 

: They should have made them a1)0ut the same age, 

: Ibey were like bullies, 

: ITie one boy got real mad and threw the bottles and this guy came out and 
screamed at him, 

P: hhy do you suppose the boy did that? 

: To show he was mad, 

: To show his temper, 

: To show his feelings, 

: lie couldn't keep his temper like people do that when they can't keep 
their temper, they do those bad things. 



to you. 
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P: *n)cn where ^Ud tliey p,o? 
: 'llicy wont tliroupb tlie cemetery ami they f;ot scared. 
: Mayhc they tliouj.^lit tliey were zoinhies. 

: llicy talked real loud in the cemetery so tliey wouldn't he scared. 
: It's not really scary in the cemetery. 
: Xot in tlic daytime. 

: I u^ouldn't want to walk through it alone. 
P: At the end, tliey talked a while and do you remember what they said? 

: He said that his parents didn't help him with anythinp and he was sort of 
neglected. His brother would tease him and his mother was too busy. 

: Tlie other boy said that his parents really helpe<l 1dm a lot. 
P: Wiich boy do you feel like? 

: Nty parents help me. 

: My parents help me a lot but they help me too much, 
P: So you don't feel like you are neglected? 

: If I get jumped, what could they do about it? 
P: Uhat did the one boy say to the other one? 

: l!e said that he should say his feelings. 
P: Ubat did the Cub Scout say? 

: Miat does it really matter? 
P: Does it matter? 

: If you don't you will be consderecl a phony or a hypocrite or somcthinji 
like that. 

: You should express what you feel because if you were mad or somethinp anil 
then soineone mig)it try, if you didn't show it, they might be in anotlicr 
mood and they would get mad at them and start arguing and every tiling. 

: Once I got real nad at my mother and tore my sn^^e's eye off. 

: Slie has a fake snake. 

: Then my mom comes up to my room and she was going to hang up tliis poster and 

I didn't want tlie poster in my room, so I pulled off the snake's other eye. 

I just got really mad. 
: Sometimes I get mad. I have a stuffed bear and one day when I got really 

mad, I tore its head off. 
: rty brother always fights me and so when he pundies me, I just go in my 

room and slam the door and then I blast the radio, fty brother is a real 

jerk. 



1^: Miat did you think of the film? 
: I just liked the beginning of it, when they were fighting. Tliey wanted 
money. 

P: What happened then? 

: One of the boys kicked around some things and threw bottles at tlie wall 
because he was mad. 

: lie was showing his feelings. 
P: Is that good or bad? 

: i;e was just showing his feelings. 

: A man came out and told them to get out. Tliey started to rtm and they went 
on the field, lie hit a double and the Qib Scout hit a homer. 

: lliey showed a couple of scenes of them sliding into the bases. 

: Then they went to the graveyard. They started to get scared and tliey ran 
away. 



7. 
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. They went to Richard's and tliey were eatinp cake. His mom said not to eat 
the cliocolate cake because it was for dinner. Tl^ey ate a couple of 
pieces. Tliey gave the dog some too. 
P: Then they talked a while, what did they talk about? 
: About parents. Ricliard could tell his parents anytlung, hut the Cub 
Scout s brother makes fun of him and his mother was too b\isy. 
Miat did lie say to the Cub Scout, do you remember? 
I low come you never shoiv your feelings. 
And he said that it didn't matter. 
Uliat did lie mean by that? 
Docs he really have to show Iiis fcelinrjs? 
Uliat do you tliink? 

l!c didn't have to if he didn't want to. 
You could see the feelings instead of telling them. 
Wliat about tlie music in the film? 

Ulien they were in tlic graveyard, it really told what was going on. I tliouPht 
somebody was going to jump out or something. 
I tliink it was a bass. 

Tlie only part I didn't like was when they ran and they shoived cven'thinc so 
fast. It hurt my eyes and I couldn't see everything. 
I tow would you cliange it? 

It could be a little longer. Tlie fight was kind of a fake. 
Tliey could have a little older kids. 

If they wanted it for 4th grade, they should have 4th grade kids in it. 
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P: Khat did you think about the film? 

: I tliouglit it was neat when they got jumped, when they were going througli 
the tunnel. f> o 

: I thought it was the best I ever saw on WQI-D. I usually don't like the 
programs on tlierc but I thouglit tliat was pretty good. 
P: How was this one better tlian otliers? 
It had more action. 

I tliought they were going to get jumped again in the graveyard. 
1 : Okay, after they ate the cake, what were they talking al)Out? 

Oil yeali, about if they were going to tell tlie parents about the fight, 
f-.y parents always help me, one kid said. 

/\nd then tlie other one said, 'T^ty brother will laugh at me and my mom is 
too busy." 

Miat about the fatlier in that one family? 
Pardon? 

He said his brotlier would always laugh at him and his mom would be too 
busy. What aljout his father? 
Yeali, didn't mention him at all, did he? 

i\ot at all. Maybe he didn't have a father. Miat do you suppose this 
film was about? 
Mow a city boy grows up? 

Sort of tauglit me don't wander off or something, don't go to spoolcy 
to try it ^'^"^ something is going to happen, but you're going 

I tJiink tliat when they got jumped, the people who jumped them should 
have been caught by somebody. 

^^u^J?" ^^^^^ ^^^i^ ^'^y ^ack and everything. Then they 

probably could hwe told their parents and the parents would be glad 
that somebody helped them out. 
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Why dill you like the film? 

Well, it told you what were tliosc kids, second grade? Don't po aromd 
in strange places you don't know so boys u'on't jump on you and get your 
money. 

It happens to everybody. 
It happened to inc. 

On tlie film \^en the kids jumped him, they looked like tliey were 6th 
graders, because they were a lot taller than the other people, 
lliey were like fighting, and I think it was Mickey (VRrien who got the 
money stolen off liim. 

Uliat happened after that? Wiy was he throwing the cans and smashing 
them? 

lie was mad. 

Yeali, the other people stole liis money, 
lie had to take it out on something. 

At the end tliey took a short cut or something because they were scared. 

Yes, and the kid knew tliey would come. And then they got home and he 

didn't tell how scared he was. He just kept it to himself. 

y\nd when they got in the house, they ate a piece of the chocolate cake. 

After they ate the cake, they went outside and they found these kids. 

Well, that happened a little bit before, didn't it? Remember the trash 

cans? 

V,T\en they were cleaning up, they didn't want anybody to find out. So 
tliey started brushing it around and giving it to the dog. 
Anything else that tixey talked about? 

Well, the other boy who invited them over to his house said, 'Tliy don't 
you show your feelings?" lie said that you have to show your feelings. 
l\hat do you suppose this film was about? 
How people feel. 

You should watdi out for where you go. Being real careful. 

I tliink it was about just tlie way people feel. Tlie way different people 

feel about different things. 

You shouldn't: go an)avhere \dthout your parents because kids might get you. 
Some kids that play get caught and other people steal tlicir money. 
They wanted us to realize that it's dangerous to walk around, little 
kids like 4th graders. 

To warn you about watdiing where you go and to have good self control 
wherever you go. To not just let your feelings spread out. 
Get in trouble with your feelings. 

Trouble with your feelings? I'm not sure I understand. 
Like the men, those big kids, wanted to jump on them, that was their 
feelings. Tliat's why I said, you should watdi your feelings and not let 
than get out of hand. 

I think that they made the film so we can watch out and have more self 
control and be stronger. 

Is there anything you'd like to say that we haven't covered? 

I think his name was Mickey- -he was mad and he struck out twice when 

he was playing baseball. 

I think I know wliy the boy hit a home run. lie was so mad, he tried much 
harder and he showed his feelings by hitting it, hitting the ball. 
I don't really see why they had the garbage can. 
Anyone have any ideas? 




] 
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: To show their anger. 
P: At the garbage cans? 
: Well, tliey*re there for tlie people to throw their garbage in wl;cn they 
come around. 

: I think it might have meant the garbage cans, because people throw their 
trash and tlie garbage men collect them and maybe tlie garbage cans were 
empty and they decided to play in them. 



10. 3 Girls, 1 Boy 

P: V.hy didn*t you like the program, Sliaron? 
: It was kind of... when they fought and everything I di(in*t like that. 
: Yeah, and 1 don*t like when their mother said not to eat the cake and 

then tliey ate part of it. 
: Well, I liked it because just opposite of Sluron. I did like the figl^t-- 

it could have been more realistic. 
: Well, I liked it because Tve seen TV shows like that. I don't like 

them when they're real good. 
P: Uliat do you mean, real good? 
: Well, like when everybody. does everything everybody else tells tliem to. 
: I liked it because it was about kids our avn age. Sort of felt like 

they were in the same school or something. 
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XIII. EXPLANATORY NOTE QN* (uWlIS 
OF CLASSROOM INTERACTION ANAI.YSIS 



i;xPiAr:ATO!>Y .\nn: o.v caxavwi^ 

OF CIASSimi I.VlliliACTIOM AMM.YSIS 

Tlic data plotted on these praplis are derived fron the obscn^nrion fom^ 
reproduced below. Tlie two observers in each classroon were asked to sqia- 
ratcly cliaracterize the central thnist of the statements r^ade by tV:C teacher 
i'lnd the students twice eadi minute in terms of referent (to when do tliC 
statements refer?) and level at discourse (facts, feelin.us and emotions, alter- 
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native l^chaviors?) . I.hcli observer was permitted to record one or tv,'o ob.sen^n- 
tions in tlic matrix for students, and one or Wo for teacliers.. llie data 
presented licre represents summations by column and row of all observations. 
For eadi time period (i.e., ever>' thirty seconds) the munhcr of observations 
n:adc in eadi cell of tlie matrix arc siunmed, then percentajiized on the base of 
all obsewations made for that time unit roRardless of cell. Tliese porcentan.es 
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arc then added to ;;et the column and row percent acres p.raplicd he lev;. *!>.is 
process is repeated separately for teachers and students. 

Diis data could be graphed in a variety of other ways. For present 
purposes summarization l>y columns and rows has been cl^osen as tlie most 
immediately relevant. 
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XIV. GKAPHS OP CLASSROa; 
INTF.MCTION ANALYSIS 



"In M/ iNienK)r>'" version 
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PERCENT OBSERVATIONS 




"In Memory" version 2 
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3. "Living With Love'* version 1 
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_ 5. "Mist I, ?'!av I" version 1 
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XV. NIT CLASSROaM INTnRACTIOX 
MATRIX CRAPflING PFDGRAT.! 



Patn Stnicturc 



HIT ClassroCTn Interaction Matrix nrapliinr. IVoRrnm 



llic data for this prof:rain is assumed to l)e derived from a series of 00 
natrices structured as follows: 



CoLl Col. 2 Col,3 CoK4 



Uoiv 1 


L 1 1 


4 


7 


l_.io...J 


r 14 i 


\\m 2 


2 


5 


S 


^ 11 


i 
1 

.4 


Row 3 


3 


6 


9 


12 



Cells 13 and F are residual categories not considered to he part of any 
particular row or coliunn. Cell 14 is considered part of Row 1 but not a 
member of any column. 

For eacli matrix, a maximum of five observations may be made. 

Subcategory S: any two different cells (including 13 but not F) may 
be scored to indicate presence of particular attributes. 
Subcategory T: same as above. 

Subcategory F: in F may be entered any two digit number from 00 to 90, 

Hie data is punched 

Cols. 1-20: 

Cols. 21-22: 

Cols. 23-24: 

Cols. 25-26: 

Cols. 27-28: 

Cols. 29-30: 

Repeat columns 21-30 six times per card. 

The program prepares graphs with a vertical axis 60 units long and a horizontal 
a?(is of 90. 

Missing data is automatically excluded from all computations. 

Column 15 in the identification field of every card is the selection index 
referred to below as the "show number" on the PICK PROGll\M card. It may range 
from 0 to 9. 

Ijccept for the plot of F, the lines plotted on a given graph are in relative 
percentages (i.e., the frequency of observations in ead^ cell relative to the 
frequency of observations in each of the otlier 13 cells) on the vertical axis 
and on a non-relativized scale of 90 liorizontally. Tlie horizontal scale is 
essentially an index to the original matrices. 
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on sets of 15 cards as follows: 
identification field. 

cell nimiber of first S observation. 

cell number of second S observation. 

cell number of first T obser\'ation. 

cell number of second T observation. 

enter the two digit number representing tlie value of F. 



.VpnnUc )»n»pl»s :\rc prcKluccnl for \\\c srx of all S ohscrv.it ioir; :ini! tiu- *.ri n: ^ 
all 1 obsorv.Mt ions unless control cards in control snl>sfl A (sct lu low) aw 
introcluccil in the control deck. 

n\e Rraph of F is a single line reprcsentinR tlie mean of all cxistinR ol)servations 
at a ftiven liorizontal point. 



rol 
ct 



Control Canis 



Col. 
1 



5»ICK ri;OGR/\M 



Col. 
16 



/m/^/m. SI mix's/ 

a. b. c. 



a. Show number (0-0) or if no.>0--all shwvs 

b. No. of characters in label following (including blanks) 

c. Program lalicl--must be provided on every "PICK PROGRi\M" card to supply 
graph licading. Con be up to 55 spaces long. 

's:iTn)l:NT+TlIACIIl=Pv 
IT.\CI!nR+STTIDH\T 
STl/niXi ONLY 
ri:ACIir.Px Q\LY 

sTin)i-yr-mcia;R 

Lasts until anotlier A card or "PICK PRfXlIwr' card is encountered. If none 
included, SnmnNT-TnACiniR is assumed. SniDrNT-TrACinii signals three nlots— 
for student, for teacher, and for teacher fraction. 



rol 

f:ct 



i: 

C 
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PICK ;UL CLLLS 
PICK COUJMN 

PICK ROK 

PICK CliLLS 



71,2,3,4/ 
d. 

71,2,3/ 
c. 

71+2,3,5,ctc7 
f. 



J. Must he one or more digits in range 1-4. Addition not permitted, 
c. faist he one or more digits in range 1-3. Addition not permitted, 
f. Any combination permitted . More tlian 3 lines tier graph not reconmiended. 

Single cells (up to 14) permitted and/or any combination. 
W Need one of these for eadi plot or--in case of SniDr.N'r-TPACI'F.R--eacl\ set 

of plots. 



IM) card is mandatory. 
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X\'I. Pl^RAM VEliSION DIFFEREXCnS 
(COf'IPUrLR SCORED SUMMARIES) 



i r 
: i: 



J. 1. "In My Memory" 

I; 



1' 

I; 
i: 



VAUOni "Miai was tl\c class doini« prior to tlic pro^'rnm?" 



VAROOl 
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OISCUSSN 

Recess 
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0 I 
0.0 I 

1 

17 
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ROW 
TOTAL 



28 
57.1 
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8.2 

13 
26.5 

4 

8.2 

49 
ICO.O 



CHI SQUARE = 6.04012 WITK- 3 DEGREES OF FREEDOM 



VAR009 "Rate the teacher on the following aspect (JurinR tlie 
discussion." (Tense- -Relaxed) 
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COUNT I 
COL PCT II IN MY 
! MEMORY 
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VAR009 1 
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lOO-O 



CM! SOUAkP = 



Q.Ct;7B2 WITH 
-195- 



5 DcGRrtS OF FREtDU.M 



ROW 
TCTAL 



Vy\K!)ll "Kato the teacher on the loiiowinp. aspocis ciurniti inc 
discussion." (Avoided subject of filr.is--l'.nj'.af,cd 
suhjjjct of films) 

PHCGNUM 

COUNT I 
COL PCT II IN MY 2 IN MY 
I MEMORY MEMORY 
I 

VAROll 

1.00 I 
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ICO.O 



CHI SQUARE = 6.51382 WITH 5 DEGREES UF FREEDOM 

VA11012 "Rate tlje teaclier on the following aspect during the 

disamsion." (Students dominated discussion- -Teadicr 
dominated disaission) 



VAR012 



PROGNUM 

COUNT I 

COL PCT ri IN MY 2 IN MY 

I MEMORY MEMORY 

I 5.001 6.001 
1 J 

1.00 r 3 

STUDENT DOMINATE I 10.0 

-I 
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I 16.7 
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CHI SQUARE = 
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TOTAL 
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VAR102 "Hw vrauld you rate tlic socio-ccononic level of your 
students taken as a group?" 



PROGNUM 

COUNT I 
COL per II IN MY 
I MEMORY 
I 

1- 

L.OO I 
I 

-I- 
2.00 I 
I 

-I- 
3.00 I 
I 

-I- 

'COLUMN 
TOTAL 



CHI SOUARF = 11.26374 WITH 
GAMMA = -0.8 14 8 I 



VARI02 
HIGH 

MIDDLE 

LOW 



2 IN MY 
MEMORY 



ROW 
TOTAL 
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6.001 
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2 DEGREES OF FREEDOM 



VAIU01 "))icl your students imdcrsland tlie inonninr, of the pro}',rain? 

PROGNUM 

COUNT I 

COL PCT II IN MY IN MY RGW 
I MEMORY MEMORY TOTAL 
I 5.001 6.C0I 
VARI04 1 I 1 
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TOTAL 6^.0 3 6.0 ICO.O 



CCKRFCTFD CIU SOUARL- = 
G A A - -0.7 I 



2.61U0 KITH I OEGRLF OF FRECf 
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VAR107 "^'.'cre tlic students more involved in tliis discussion about 

tlic propram than they usually are in other classroom disaissions? 



PROGNUM 



COUNT I 



I 

var:.C7 

l.CO I 

KUCHMORE INVOLVE I 

-I- 
?.00 I 

MORE INVOLVED 1 
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f — I . 
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TOTAL 
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CHI SQUARE = 



3.09193 WITH 3 DEGREES OF FRELOOM 



VAIUlO "Did tl)c progrfyii itself make it easier for you to discuss 
these feelings and emotions?" 



PROGNUM 

COUNT I 
COL PCT 11 IN MY 
r MEMORY 
1 

VARliO 1- 

1.00 1 
MUCH EASIER I 

-I 

?.00 I 

SCMFWHAT FASIER I 

-I 

4.00 I 

MUCHMORE DIf-FICL I 

COl UMiM 
TOTAL 



2 IN MY 
MEMORY 



ROW 
TOTAL 
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24.0 
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100. 0 



CHI SQUARE = 



2.09293 ^/ITH 
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2 DCGREHS OF FREEDCM 



VARlll "Did you enjoy workins with this film?" 

I 

PROGNUM 



COUNT 
COL PCT 



VARlll 

VERY MUCH 



ENJOYED 



1.00 



2.00 



3.00 

DID NOT feNJOY 

COLUMN 
TOTAL 



1 IN MY 2 IN MY 



5.00 



6. CO 



3 


I 2 I 


5 


18.7 


I 22.? I 


20.0 


10 


[ 6 I 


16 


62.5 


I 66,7 I 


64.0 


3 


I 1 I 


a 


10.7 


I 11.1 I 


16.0 


16 


9 


25 


64.0 


36.0 


100.0 



ROW 



MEMORY NEMORY TOTAL 



CHI SQUARE = 



0.26042 WITH 2 DEGREES OF FREEDOM 



YAR112 "]\'oul(l you like to work with more proRvains dcoliiiR with the 
topics of feelings and emotions?" 



PROGNUM 

COUNT I 
COL per 11 IN MY ? IN MY 
I MEMORY MEMORY 
I '3.001 6.00 

VAR112 1 

1.00 I 13 
YES I 86.7 

-I 

2.00 I 2 
NO I 13.3 

-I 

COLUMN l^s 9 

TOTAL 62.5 37.5 



9 

100.0 




pnw 

TCTAL 



22 
91.7 

2 

fi.3 

24 
100.0 



CC'iRFCTIO CHI SQUARF = 



0. J'»545 



WITH 1 OFGRHF CF FPuEOOM 




VAIU13 "Was tliis disq^s'sion teacher-directed or student-directed?" 

PROGNUM 

COUNT I 
COL PCT II IN MY 2 IN MY 
I MEMORY MEMORY 
I 5.001 6.00 

VAR113 1 

1.00 I 2 
ALL TEACH DIRECT I 12.5 

-I 

2.00 I 10 
MORE TEACH LETS I 62.5 

-I 

3.00 I 4 
MORE KID, LESS TE I 25.0 

-I 

COLUMN 16 9 

TOTAL 64.0 36.0 






ROW 
TOTAL 



3 

12.0 

16 
64.0 

6 

24.0 

25 
100.0 



CHI SQUARE = 



0.04340 WITH 2 DEGREES OF FREEDOM 



VAiai4 "Is leaminp about aiid discussing fec]inj',s and eii«>tions 
helpCul to students?" 



PROGNUM 



COUNT 



VAR114 

VERY 

HELPI^UL 



COL fCT 


11 IN MY 


2 IN MY 


ROW 




I MEMORY 


MEMORY 


TOTAL 




I 5.00 


I 6.001 




1.00 


I 9 


I 6 I 


15 


HELPFUL 


I 56.3 


I 66.7 I 


60.0 


2.00 


I 7 


I 3 I 


10 




I 43.0 


I 33.3 I 


40.0 




IV 






COLUMN 


16 




?s 


TOTAL 


6A.0 


36.0 


100. 0 



CCRRECTEO Chi Sv'JUARF = 



0.CC723 



WITH I DEGREE OF FREEDOM 



VAR119 "In your professional judgement, was tliis program witli 
discission a successful lesson?" 



PROGNUM 

COUNT I 
COL PCT I I IN MY 2 IN MY 
[ MEMORY ^<EMORY 



ROW 
TOTAL 



5.00 



I 

VAR119 I 

1.00 I 2 
VERY SUr.CESSi=UL I 15.4 

-I 

2.00 I 11 
SUCCESSFUL I 84.6 

COLUMN 13 
TOTAL 59.1 

COKkECTEO CHI SQUARE = 



6.001 
1 

3 I 5 
33.3 I i:2.7 
1 

6 I 17 
66.7 I 77.3 
1 

9 22 

40.9 100. 0 



0.22122 



WITH 1 DEGREE 01- FREEDOM 



I 

E 



rERlC 



-201- 

'Xtd 



2. "Living With Love" 



V/MWOl "Miat was the class dolnf; prior to tljc proi'.ram?" 



PROGNUM 

COUNT I 

COL PCT II LIVING 2 LIVING 

I W.inVE W.LCVF 



I 7.00 

1.00 I 15 

I SO.O 

2.00 I 7 

I 23.3 

-I 

3.00 I 6 

I 20.0 

-I 

5.00 I 2 

HOME I 6.7 

6.00 I 0 

CLASS FORMALITY I 0.0 

,C0LUMN 30 

TOTAL 42.9 



VAROCl 

CLASSWQRK 

DISCUSSN 

RCCESS 

FBON 



8.001 

17 I 
42.5 I 

2 I 
5.0 I 

1 

5 I 
12.5 I 
1 

5 I 
12.5 I 

11 I 
27.5 1 

40 
57.1 



BOW 
TOTAL 



32 
45.7 

9 

12.9 

11 
15. 7 

7 

10.0 

11 
15.7 

70 
100.0 



CHI SOU^art = 14.13939 WITH 4 DEGREES OF FREEDOM 



VAR009 *'Ratc the teacher on the following aspects during the 
discussion." (Tense- -Relaxed) 



VARCC9 
VERY 



VERY 



PROGNUM 

COUNT I 
COL PCT II LIVING 2 LIVING 
I W.LOVE W.LOVE 



I .7.00 
1 — 

1.00 I 0 

TftNSE I 0.0 

-I 

2.00 I 3 

1 10.0 
-I 

3.00 I 3 

I IC.O 

-I 

4.00 I 2 

I 6.7 

-I 

5.00 I II 

I 36.7 

-I 

6.00 I 11 

RFLAXKD I 36.7 

COLUMN 30 
T01AL 43.5 



8.00 



1 

2.6 



3 

7.7 



0 

0.0 



3 

7.7 



11 
28.2 



21 
53.8 

39 
56.5 



ROW 
TCTAL 



1 

1.4 

6 

8.7 

3 

4.3 

5 

7.2 

22 
31.9 

32 
46.4 

69 
100.0 



CHI S(3UARG 



0.25755 WITH 5 DEGREES Ol- FREEOOM 
-203- 



ERIC 



VAROU "Rate the tcaclicr on the followinf, asijects durinR the 

disaiSsion." (Avoulcd subject of filnis--l;n;',.n^>.C(l suhjcct 
of filns) 



PROGNUM 



COUNT 



VAROll 



COL POT 


II L { VING 


2 LIVING 


ROW 




[ W.LOVE 


W.LOVL" 


TCTAL 




I 7.00 


[ 8.001 




2.00 


3 1 


[ 2 I 


5 




[ 10.0 i 


I 5.0 1 


7.1 


3.00 1 


6 ] 


I 5 I 


11 




[ 20.0 ] 


[ 12.5 I 


15.7 


4.00 


2 


[ 9 I 


11 




I 6.Y 1 


[ 22.5 I 


15.7 


5.00 


I 8 ] 


[ 9 I 


17 




I 26.7 ] 


[ 22.5 I 


24.3 


6.00 i 


[ 11 ] 


I 15 I 


26 


SUBJECT 1 


[36.7 ] 


I 37.5 I 


37.1 


COLUMN 


30 


40 


70 


TOTAL 


42.9 


57.1 


100.0 



CHI SQUARE = 



4.07424 WITH 4 DEGREES OF FREEDOM 



VAR012 "Rate the teacher on the follovvinf; aspects during tlic 
discussion." (Students dominated discussion—Teacher 
dominated discission) 



COUNT 
COL POT 



PROGNUM 



VAR012 — 

1.00 

STUDENT DOMINATE 
2.00 

3.00 

4.00 

5.00 



6.00 

TCACHER DOMINATE 

COLUMN 
TOTAL 



11 LIVING 


2 LIVING 


ROW 


I W.LOVE 


W.LOVf: 


TOTAL 


I 7.00 


I 8.001 




I 5 


I 3 I 


8 


I 16.7 


I 7.5 I 


11.4 


1 3 1 


[ 5 I 


8 


I 10.0 1 


[ 12.5 I 


11.4 


I 3 ] 


[ 13 I 


16 


1 10.0 1 


[ 32.5 I 


22.9 


I 4 1 


8 I 


12 


I 13.3 J 


20.0 I 


17.1 


I 12 I 


10 I 


22 


I 40.0 I 


25.0 I 


31.4 


I 3 I 


1 I 


4 


I 10. 0 I 


2.5 I 


5.7 


30 


40 


70 


42.9 


57.1 


ICO.O 



CHI SQUARE - 



8.51026 WITH 5 DEGREES OF FREEDOM 
-204- 5.03 



YARin2 "How \.'ould you i"atc the socio-economic level of your 
sti'idtmts taken as a group?" 



PKOGNUM 

COUNT 1 
COL PCT II LIVING 2 LIVING 
I W.LOVE W.LOVE 
I 7.001 8.00 

VAR102 1 1 

1.00 I 0 13 

HIGH I 0.0 I 13.0 

2.00 I 12 I 20 
MIDDLE I 80.0 I 87.0 

3.00 I 3 1 0 

LOW I 20.0 I 0.0 

_I 

COLUMN 15 23 

TOTAL 39.5 60«5 



ROW 
TOTAL 



3 

7.9 

32 
84.2 

3 

7.9 

38 
ICO.O 



CHI SQUARE = 



6.6C870 WITH 2 DEGREES OF FREEDOM 



VAR104 "Did your students understand the meaning of tlse program?" 



PROGNUM 

COUNT I 

COL PCT U LIVING 2 LIVING ROW 
I W.LOVE W.LOVE TOTAL 
I 7.001 8.001 

VAR104 1 1 1 

1.00 I 10 I 9 I 19 

CLEARLY UNDERSTD I 66.7 I 39.1 I 50.0 

1 1 

2.00 I 3 I .11 I 14 

SCHEWHT UNDERSTO I 20.0 I 47.8 I 36.8 

_I 1 I 

3.00 I 2 1 3 1 5 

VAGUELY UNDERSTO I 13.3 I 13.0 I 13.2 

COLUMN 15 23 38 

TOTAL 39, b 60.5 100.0 

CHI SQUARE = 3.28547 WITH 2 ODGRF.ES OF FREEOCM 



VAKin? "Were the students more involved in this discussion al>out 

the ))rop,rajn thnji they usually arc in other classroom discussions?" 



PROGNUK 

COUNT I 
COL PCT II LIVING 2 LIVING 
I W.LOVE W.LOVE 
I 7.001 

VARIC7 1 

1.00 I 1 
MUCHMORE INVOLVE I 6.7 

-i 

2.00 I 4 
MORE INVOLVED I 26.7 

3.00 I 9 
S1ME I 60.0 

4.00 I 1 
LESS INVOLVED I 6.7 

-I 

5. CO I 0 
MUCHLESS INVOLVE I 0.0 

-I 

COLUMN 15 
TOTAL 40.5 




ROW 
TOTAL 



1 

2.7 

5 

13.5 

23 
62.2 

6 

16.2 

2 

5.4 

37 
100. 0 



CHI ..SQUARE = 7.49766 WITH 4 DEGREES OF FREEOGM 

GAMMA = 0.753 85 



V.\R110 "lUd the prosraw itself make it easier for you to discuss 
these feelings and emotions?" 



PROGNUM 

COUNT I 

COL PCT II LIVING 2 LIVING 

I W.LOVC W.LOVC 

I 7.001 8.00 

VARUC 1 I 

1.00 I 9 15 

MUCH EASIER I 60.0 I 26.3 

_I 1 

2.00 I 6 I 11 

SCMEWHAT EASIER I 40.0 I 57.9 

-I 1 

3.00 I 0 1 2 

MCRE OIFFICLT I 0.0 I 10.5 

-1 1 

4.00 1 0 1 1 

MUCHMORE DIFFICL I 0.0 f 5.3 

_I 1 

CUlUMN 15 19 

TOTAL 44.1 55.9 



ROW 
TOTAL 



14 
41.2 

17 
50.0 

2 

5.9 
1 

2.9 

34 
ICO.O 



CHI SQUARE = 



5.21504 WITH 3 DEGREES OF FREEDOM 



I 

I 



I 



VAJUll "Did you enjoy working with this film?" 



PROGNUM 

COUNT I 

COL PCT II LIVING 2 LIVING 

I W.LOVE u.Love 

I 7.CCI 8.00 
VARIU 1 I 

1.00 I 9 I 10 

VERY MUCH I 60.0 I 45.5 

-I 1 

2.00 I 6 1 7 

ENJOYED I 40.0 I 31.8 

-I 1 

' 3.00 I 0 1 5 

DID NOT ENJOY I 0.0 I 22.7 

COLUMN 15 22 

TOTAL 40.5 59.5 



ROW 
TOTAL 



19 
51.4 

13 
35.1 

«; 

13. !> 

37 
100.0 



CHI SQUARF = 3.94649 WITH 2 DEGREES OF FREEDOM 



VAR112 "U'ould you like to work with more proj'ram (loaling witli 
tlic topics of feelings and emotions?" 



ERIC 



yAR112 
YES 

NO 



PROGNUM 

COUNT 1 

COL PCT II LIVING 2 LIVING 

I W.LOVE K.LOVF 

I 7.001 fl.OOI 
— 1 J 

1-00 ; 15 I 20 I 
I 100.0 I 95.2 1 

2.00 I ~{ \"\ 

-{-_ ^ I 

COLUMN i~^ ?T~"* 

TOIAL .,1.7 58.3 



CCRKtCFED CHI^ SQUARF = 
GAMMA X 1..000C0 



ROW 
TOTAL 



35 
^7.2 

1 

2.8 

loco 



0,02939 WITH 1 DEGREE OF FREEDOM 



•207- 



VAR113 "Was this discussion teaclicr-dircctecl or student-directed?" 



PROGNUM 



COUNT I 



I 

VARL13 1- 

1.00 I 
ALL TEACH DlPfcCT I 

-I- 

2.00 I 

MORE TEACH LESS I 

-I- 

3-00 I 

MORE KID LESS TE I 

-I- 

. 4.00 I 

ALL KID DIRECTED I 



COLUMN 
TOTAL 



i L 1 V t Vi\9 


o 1 I v/ f Wfl 

^ 1. I V 1 l^v 


ROW 


ft • LU VC 




TCTAL 


7.00 


[ 8.001 




3 ] 


[ 3 I 


6 


21.4 


[ 14.3 I 


17.1 


9 


I 13 I 


22 


64.3 


I 61.9 I 


62.9 


2 


I 4 I 


6 


14.3 


I 19.0 I 


17.1 


0 


t 1 I 


1 


0.0 


I 4.8 I 


2,9 


14 


21 


35 


^0.0 


60.0 


100.0 



CHI SQUARE = 



1.03535 WITH 3 DEGREES OF FREEDOM 



\V\U114 "Is learning about aiid discussing feelings aid emotions 
helpful to students?" 

VAR114 
VERY 

HELPFUL 

NOT 

CHI SQUARE = 2W7!jOO WITH 2 DEGREES OF FRECOCM 

-208- iP7 



PROGNUM 

COUNT I 
COL PCT II LIVING 2 LIVING 
I W.LOVE W.LOVE 



1.00 

HFLPFUL 

2.00 



3.00 

HELPFUL 

COl UMN 
TOTAL 




ROW 
TCTAL 



24 
£4.9 

12 
32.4 

1 

2.7 

37 
100. 0 



ViMUlO "In your professional judgenent, was this program with 
discussion a successful lesson?" 



PROGNUM 

COUNT I 
COL PCT II LIVING 2 LIVING 
I W.LOVE W.LOVE 
I 7.001 8.00 
VAR119 1 I 

1.00 I 3 1 8 

VERY SUCCESSFUL I 20.0 I 36.4 

-I 1 



SUCCESSFUL 



2.00 I 
I 

-I- 
3. CO I 

UNSUCCESSFUL I 

-I- 
4.00 I 

VERY UNSUCCESSFU I 

-I- 

COLUMN 
TOTAL 



12 I 10 

80.0 I 45.5 

0 I 3 

O.C I 13.6 

0 I 1 

0.0 I 4.5 

1 

15 22 

40.5 59.5 



ROW 
TOTAL 



11 
29.7 

22 
59.5 

3 

a. I 

1 

2.7 

37 
100.0 



CHI SCUARE - 



5.32066 WITH- 3 DEGREES OF FREEOGM 



.209- ^ 



0 



3. "f.^ist I, May I" 




VAUOOl "Muit was tlic clnss doin}i prior to the proRnmi? 



VAROOl 

CLASSWORK 

DISCUSSN 

RECESS 

LUNCH 



PROGNUM 

COUNT I 
COL PCT 12 MUST I 1 MUST I 
I MAY I MAY I 

I o.bo 

1.00 I 20 
I 62.5 

2.00 I 12 

I 37.5 

-I 

3.00 I 0 

I 0.0 

4.00 I 0 
I 0.0 

COLUMN 32 
' TOTAL 51.6 




ROW 
TOTAL 



36 
58.1 

20 
32.3 

5 

8.1 

1 

1.6 

62 
100«0 



CHI SQUARE = 



7.18741 WITH 3 OEGREFS OF FREEDOM 



VAR009 "Rate tlic teadier on the folloiving aspects during the 
discussion." (Tense— Relaxed) 



PROGNUM 

COUNT I 

COL PCT 12 MUST I 1 MUST I ROW 

I MAY I MAY I TCTAL 

I 0.001 9.001 

VAR0C9 1 I 1 

UOO I 4 1 0 1 4 

VERY TENSE I 12.9 I 0.0 I 7.0 

_I I 1 

2.00 I 4 1 6 I 10 
I 12.9 I 23.1 I 17.5 
_I 1 1 

3.00 I II 6 1 7 

I 3.2 I 23.1 I 12.3 

4.00 I 2 1 5 1 7 

I 6.5 I 19.2 I 12.3 

5.00 I fl : 2 I 10 
I 25.8 I 7.7 I 17.5 
-I I 1 

6.00 I 12 I 7 1 19 

VERY RELAXED I 38.7 I 26.9 I 33.3 

-I^ 1 1 

COLUMN 31 ii> 57 

TOTAL 54.4 45.6 ICO.O 



CHI SQUARE s 13.84004 WITH 5 OEGRFES OF FRGEOaM 

-211- ^/O 



VAUOJl 



Tvntc the tcadior on the loJK^wjnji a.sinvi.s otu ni>'. .... 
discussion." (Avoided subject of films- -I n-.'.'ip.od sulMcct 
^^'^^'^"^^ P«OGNUM . 

COUNT I 

COL PCT 12 MUST I 1 MUST I KUW 
I MAY I MAY I TCTAL 

I 0.001 9.001 



VAROll 



1 

1.00 I 

AVOIDED SUBJECT I 

-I 

2.00 I 
I 

-I 

3.00 I 
I 

-I 

A. 00 I 
I 

-I 

5.00 I 
I 



1 

3.3 



I 

3.3 



2 

6.7 



13.3 



I — 

I 

( 

I — 

I 

I 

•I— 
1 
I 

•1 — 
I 
I 

-I- 
I 
I 



2 

7.7 



4 

15. '» 

I 

3.8 



7 

26.9 



2 I 2 

6.7 I 7.7 

6.00 I 20 I 10 

ENGAGED SUBJECT I 66.7 I 38.5 

.1 1 

COLUMN 30 26 

TOTAL 53.6 46.4 



3 

5.4 

5 

8.9 

3 

5.4 

11 
19.6 

4 
7.1 

30 
53.6 

56 
ICO.O 



CHI SQUARE = 



6.36494 WITH 5 DEGREES OF FREEDOM 



VARn]2 "Rate tlie teacher on the following aspects during tlio 
discussion." (Students dominated discussion- -Teacher 
dominated discussion) 



PROGNUM 

COUNT I 
COL PCT 12 MUST I 1 MUST I 



HOW 



VAR012 



I 

r- 

1.00 I 
STUDENT DOMINATE I 

-I- 
2.00 I 
I 
-I 

3.00 I 
I 

-I- 
4.00 I 
I 

-I- 
5.00 I 
I 

-I- 
6.00 I 
TCACHFR DOMINATE I 

-I- 



COl UMN 
TOTAL 



MAY I 


MAY I 


TCTAL 


0.00 


I 9.001 




2 


[ 2 I 


4 


6.7 


I 7.7 I 


7. 1 


2 


[ 4 I 


6 


6.7 


I 15.4 I 


10.7 


8 ] 


[ 1 I 


9 


26. 7 ! 


[ 3.R I 


16. I 


10 1 


I 9 I 


19 


33.3 1 


I 34.6 I 


33.9 


I 1 


3 I 


4 


3.3 ] 


I 11.5 I 




7 1 


7 I 


14 


23.3 1 


26.9 I 


25.0 


30 


26 


56 


53.6 


46.4 


100.0 



CHI SOUARr- = 



6.91330 WITH 5 D.^GREF-S OF FREEDOM 
-212- 



VAI<1()2 "llow KouUl you rate tlio socio-economic lovcl of your stiulcnt 
taken as a group?" 



VAR1C2 
HIGH 

MIDDLE 
LOW 



PROGNUM 

COUNT I 
COL PCT 12 MUST I 1 MUST I 
I MAY I KAY I 




ROW 
TOTAL 



1 

3.3 

28 
93.3 

1 

S.3 

30 
100.0 



CHI SQUARE = 



2.44898 WITH 2 DEGREES OF FREEDOM 



VARinn "Did your students luiderstand the ncaninp. of the prop.ram?" 



PRUGNUM 

COUNT I 
COL I'CT 12 MUST I I MUST I 
I MAY I MAY I 

r 

VARIO^ 1 

1. 00 I 
CLEARLY UNDLRSTD I 

-I 

; .00 I 

SOMEWHT UNDJRSTD I 

-I 

3.00 I 

VAGUELY UfJ)rKSID I 

-I 

COl DMI^l 
TOTAL 



ROW 
TCTAL 



0.001 


9.001 




A I 


6 I 


10 


2'.>.0 I 


50.0 I 


35.7 


11 I 


6 I 


17 


60.8 I 


50.0 I 


60.7 


1 I 


0 I 


1 


6.3 I 


0.0 I 


3.6 


16 


I? 


28 


57.1 


'«2.9 


100.0 



CHf SCUJARr - 2.34 706 WITH >: i)r.(i«LES OK FREKDOM 



VA1U07 "Were the students more involved in tliis discussion .-ilmtii tlic- 
liroi-rmn tli.-rn they usually are in other clnssrooin discussions 



PROGNUM 

COUNT I 
COL PCT 12 MUST I 1 MUST I 
I MAY I MAY I 
I 0.001 9.00 

VAR107 1 1 

1.00 I II 0 

MUCHMORE INVOLVE I 6.3 I 0.0 

2.00 1 6 13 

MORE INVOLVED I 37.5 I 25.0 

.-I , 

3.00 I 6 1 9 

SAKE I 37.5 I 75.0 

-I 1 

A. 00 I 3 1 0 

LESS INVOLVED I 18.7 I 0.0 

-I 1 

, COLUMN 16 12 

TOTAL 57.1 ">.9 



ROW 
TOTAL 



1 

3.6 

9 

32. 1 

15 
53.6 

3 

10.7 

2H 
100.0 



CHI SQUARE = 



5.13333 WITH 3 DEGREES OF FREtDOM 



VAUllO "Did tlie propram itself make it easier for you to discuss 
these feelings and emotions?" 



PROGNUM 

COUNT I 

COL PCT 12 MUST I 1 MIST I ROW 
I MAY I MAY I TOTAL 
I 0.001 9.001 

1.00 I II 7 1 8 

MUCH EASIER I 6.7 I 58.3 1 29.6 

-I 1 1 

2.00 I 14 I A I 18 

SOMEWHAT EASIER I 93.3 I 33.3 I 66.7 

3,00 I 0 1 II 1 

MCR(.- DIFFICLT I 0.0 I 8.3 I 3.7 

-I 1 1 

COLUMN 15 1? 27 

TOTAL 55.6 44.4 100.0 



CHI SOliARI- = 10.85625 WITH 2 DEGREES OF t-KEEDOM 



2./ 3 



VAlini "Did yoii enjoy worl:inR with tliis film?" 



PROGNUM 

COUNT I 
COL PCT 12 MUST ! I MUST I 
I MAY I NAY I 



0.00 



VARlll 

VERY MUCH 

ENJOYED 



I 

1 

I. GO I 7 

I 43.8 

2.00 I 9 

I 56.3 

COLUMN 16 

TOTAL 55.2 



9.001 
1 

8 I 
61 .5 I 

5 I 
38.5 I 

13 
44-8 



ROW 
TOTAL 



15 
51.7 

14 
^8.3 

29 
100.0 



CORRECTED CHI SQUARE = 



0.33611 



WITH 1 DEGREE OF FREEDOM 



VAU112 "Would you like to work with more proRrains dcalinp. witli tlic 
topics of feelings and emotions?" 



PROGNUM 

COUNT I 

COL PCT 12 MUST I 1 MUST I RCW 
I MAY I MAY I TOTAL 
I 0.001 9.001 
VAR112 1 1 1 



1.00 


I 


16 


I 


11 


I 27 


YES 


I 


leo.o 


I 


04.6 


I 93.1 




-I- 




-I- 






2.00 


1 


0 


r 


2 


I 2 


NO 


I 


0.0 


I 


15.4 


I 6.9 




-I- 




-I- 






COLl-MN 




16 




13 


29 


TCI AL 




65.2 




A4.8 


100.0 



CORRECTEn CHF SQUARI. = 0-'7907l WITH 1 DEGREE OF FREnOOM 

GAMMA « l.OCCOO 



VAR113 "Was t)iis discussion tcnclicr-cjiixictoil or stiulcin • tlirectci'.?" 



PROGNUM 

COUNT I 
COL PCT 12 MUST I I MUST I 
I MAY I MAY I 



VAR113 



I 

1- 

l.OO I 
ALL TEACH DIRECT I 

-I- 

2.00 I 

MORE TtACH LESS I 

-I 

3.00 I 



4.00 



0.00 



9.00 




COLUMN 
TOTAL 



I 


12.5 


r 16.7 I 


14.3 


-I- 








I 


0 


[ I I 


1 


I 

-I- 


0.0 


I 8.3 I 


3.6 


16 


12 


28 




57.1 


42.9 


100.0 



ROW 
TCTAl. 



8 

26.6 

15 
53.6 



CHI SQUARE = 



2,54722 WITH 3 DEGREES OF FRHEOCM 



YAiUH "Is leaminK about and disaissing feelings and emotions 
helpful to students?" 



ERIC 



VAIU14 
VLRY 

HELPFUL 



COUNT 
COL PCT 



1.00 

HfcLPFUL 

2.00 



COLUMN 
TOTAL 



PROGNUM 

2 MUST I 1 MUST I 

MAY I NAY I 

0.001 9.001 
1 

9 I 9 

56,3 I 76.0 

1 

7 I 3 

43.6 I 25.0 
1 

16 12 



.7.1 



CCRRCCTEC CHI SQUARE = 



42.9 



0.39213 



ROW 
TOTAL 



10 
64.3 

10 
30.7 

28 
100.0 

WITH 1 DEGREE OF FREEDOM 



-216- 



VA1U19 "In your professionnl juclp.i«r>ent, was this progrmii wit.li 
disaission a succcssftil lesson?" 



PROGNUM 

COUNT I 
COL PCT 12 MUST I I MUST I 
I MAY 1 MAY I 



t 

VAR119 1- 

l.OO I 

VERY SUCCESSFUL I 



0.00 



?.00 



SUCCESSFUL 



3.00 

UNSUCCESSFUL 

COLUMN 
TOTAL 




TOTAL 



10 
35.7 

16 
57.1 

2 

7.1 

28 
ICO.O 



CHI SQUARE. = 5.38854 WITH 2 DEGREES CF FREEDGM 

GAMMA = -0.7 1 : 38 



-217- 



